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1.A.:Building Positive Relationships among Teachers and Families

1.A.01:Teachers work in partnership with families, establishing and maintaining regular, ongoing,
two-way communication.

In the Butterfly class we work to have on-going, two-way communication with our parents in a variety of ways: 1)
HOME VISITS- each year before school starts teachers do home visits with new families to our program. As a part of
that visit teachers share information about the upcoming year with parents. Parents are asked to share information
about and goals for their children. They are given the opportunity to ask questions. 2) Children and families also are
invited to visit the classroom before school starts. A part of the purpose of this visit is to continue an exchange of
information between parent and teacher. 3) Drop-off / Pick-up Chats - There are opportunities for parents to talk with
teachers at drop off or pick up times. This provides an opportunity for informal discussions about individual children. 4)
E-mail - Parents and teachers communicate via e-mail often about a variety of issues as needed. 5) Daily Highlights
- at least 4 days a week we send out daily highlights via e-mail. These communications frequently result in an e-mail
exchange with parents.
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evidence for criterion 1.A.01
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Description of evidence for criterion 1.A.01

This form is filled out by parents and returned to teachers prior to parent/teacher conferences in an effort to better
meet the needs of individual families at conference time.

Goals_Form_2.doc
We meet with each family in August at the home visit or school visit. As a part of that visit parents fill out this goals
form for their children.

parent_e-mail_exchange.docx
We have frequent e-mail conversations with parents about concerns that either they or we have raised.

files/537e2256-65dc-11e5-8859-22000aeca318.doc
files/64e26462-660e-11e5-903b-22000aeca318.docx
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evidence for criterion 1.A.01
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Description of evidence for criterion 1.A.01

Parents sign up for a time for school visits before school starts.

1.A.03:Teachers communicate with family members on an ongoing basis to
a. learn about children's individual needs and
b. ensure a smooth transition between home and program.

When a child begins school at ECDC: 1) his/her parents fill out a HOME INFORMATION SHEET designed to gather
important information about the child's home, family, prior school and/or play experiences, interests and specific
needs. This information is updated annually. 2) In addition, each summer before school begin the teachers from the
Butterfly class visit the homes (HOME VISITS) of all children who are new to our program. One of the purposes of the
visit is to meet with the family in an effort to help the child (and parents) feel more comfortable when the transition from
home to school occurs. 3) Also, children and families can schedule a visit to school prior to the start of the school year.
This opportunity is available to all butterfly families.These efforts are supplemented with methods of communication
below. In the Butterfly class we work to have on-going, two-way communication with our parents in a variety of ways:
4) Drop-off / Pick-up Chats - There are opportunities for parents to talk with teachers at drop off or pick up times.
This provides an opportunity for informal discussions about individual children. 5) E-mail - Parents and teachers
communicate via e-mail often about a variety of issues as needed. 6) Daily Highlights - at least 4 days a week we
send out daily highlights via e-mail. 7) Newsletters - are sent out periodically to highlight project work.

We schedule home visits/school visits or both with families each summer before school starts.
During these visits parents have a chance to share information about their child and ask questions.
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Parents fill out a home information form when their child enrolls in our program and update this form yearly.

This documents some concerns parents shared during school/home visits.
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Goals_Form_2.doc
At the home or school visits parents are asked to identify goals they have for their children for the school year. These
goals are revisited and revised at each conference during the year.

1.A.05:Teachers share information with families about classroom rules, expectations, and routines
not only at enrollment but also as needed throughout the year.

In addtion to the information contained in the enrollment packet that parents receive each year, parents in the Butterfly
class attend a Back-to-School night where they receive information about the rules, routines and expectations in our
particular class. They are provided with a hand-out which we discuss and are given the opportunity to ask questions.
As the year progresses, information about classroom procedures is provided as needed in e-mail updates or notes
home.

Handout_for_parent_info_night.doc
This handout familiarizes parents with some of our rules and routines.

Daily_highlight___13.docx
This highlight emphasizes and aspect of our routines that we need parents to pay particular attention to.

files/e2211084-661a-11e5-bbbb-22000aeca318.doc
files/c68c936e-661c-11e5-8859-22000aeca318.doc
files/e941af16-661c-11e5-903b-22000aeca318.docx
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1.C.:Helping Children Make Friends

1.C.03:Teaching staff support children as they practice social skills and build friendships by helping
them:

a. enter into [play],
b. sustain [play], and
c. enhance play.

Great effort is made to support children as they build friendships and negotiate play relationships. This is done in a
variety of ways including the following: 1) Morning Meetings - We read books and have discussions about what being
a good friend looks like, how to initiate play with another child and how to, in a nice way, say that you don't want to
play. The children take turns role-playing these different scenarios: 2) We support children as they learn to manage
conflict in play by helping them to understand and articulate feelings and desires and then to negotiate within play.
3) We have organized our room to allow for 1,2, 3, and 4 groups of children to play together in different centers and
during different times of the day. 4) As we observe children playing in centers we my notice an opportunity to extend
their play or enrich it by joining them briefly or by introducing different materials into the center. 5) Literature Models
- We read books,to the children which demonstrate good friendships. We often have conversations with the children
during circle times that address these issues as well.

c. Children were given materials to facilitate their idea of restaurant and party together.
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As we read How to be a friend by Laurie and Marc Brown we discussed the ways in which we
are friends at ECDC. We talked about how to ask a friend to play with us and how to add to play.

The children had begun to "camp" on our playground. They built "campfires" and went "hiking."
When they began to loose interest we added a tent and then later a kayak to extend their play.
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Discussing how to be a friend.

A teacher helps a group of friends solve a problem.
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1.D.:Creating a Predictable, Consistent, and Harmonious Classroom

1.D.01:Teaching staff counter potential bias and discrimination by
a. treating all children with equal respect and consideration.
b. initiating activities and discussions that build positive self-identity and teach the valuing of
differences.
c. intervening when children tease or reject others.
d. providing models and visual images of adult roles, differing abilities, and ethnic or cultural
backgrounds that counter stereotypical limitations.
e. avoiding stereotypes in language references.

Respect for all children is a key consideration in creating our classroom community. This requires us to focus on the
difficult work of helping children to understand and accept each other's differences. We start by modeling acceptance
and inclusion. We read books and sing songs from the cultural backgrounds of children. We establish expectations
that all children are equal members of our community and we stand by and help children include others in play and
use words to solve problems. Though we read literature about and initiate activities that reinforce positive messages
about ethnic/cultural differences or valuing differing abilities our most meaningful discussions arise from actual
conversations or events that occur in the classroom.
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c. Teachers use sensitivity to help children acknowledge when they are teasing or rejecting friends. In this photo, one child
had rejected the other child from a play group, but had not used words effectively to help the other child understand why.
The teacher is helping the two children use words to communicate more effectively, without hurting each others' feelings.

b.The people in our block center represent different ethnicities and abilities.
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b. The children each create a page for our Class Photo album with pictures of the important people in their lives. They
then share their page with the class. After that the book is kept on a shelf and the children often get it down to look at.

c. Guidelines to help us remember to guide our children through the process of conflict resolution.
It is this unresolved conflict that often ends up causing children to tease or reject others.

Male teacher
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One of our mothers, a herpetologist, brings in frogs to teach us about development from egg to frog.

caring_community_p___p.docx
Our school policies reference creating a respectful, harmonious community.

1.D.02:Teachers provide children opportunities to develop the classroom community through
participation in decision making about classroom

a. rules,
b. plans, and
c. activities.

The children in our classroom are provided with multiple opportunities to participate in community-building activities.
During the first week of school we talk with the children about rules and what rules we might need in our classroom.
During this time children brainstorm possible rules. We read the book Know and Follow Rules by Cheri J. Meiners.
One of the key ways in which community building occurs is our daily morning meetings and our end of the day
meeting. Both meetings provide a time for us to gather to share news, ask questions of one another, make plans and
discuss on-going activities. As teachers, we strive to act as facilitators of this important part of our day. We endeavor
to make sure that every child has a voice in this forum.

files/a73d1d38-6623-11e5-903b-22000aeca318.docx
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After taking a walk around the neighborhood the children decided that
they wanted to make a collage in the hallway showing our neighborhood.

Highlight__16_planning.docx
In this highlight we mention that we made bread because the children decided that they wanted to do after reading
The Little Red Hen.

Discussing_Class_rules.pptx
Reviewing class rules with the children during a meeting in the afternoon. This PP page was printed and posted to
share with parents as well.

1.D.04:Teachers help children talk about

a. their own and
b. others' emotions.

files/5bd939ce-6625-11e5-903b-22000aeca318.docx
files/7d95ebac-6765-11e5-8859-22000aeca318.pptx
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c. explore a wide range of feelings and the different ways that those feelings can be expressed.

Helping our children identify, understand and cope with their emotions and those of their classmates is a crucial
part of the job we do as early childhood educators. On a regular basis we find opportunities to address this through
stories and poetry. We often pause to discuss words in the text that evoke a particular emotion and ask the children
to show that emotion with their bodies or role-play situations where they might be feeling that emotion. As the children
struggle with their own emotions in the classroom we help them by encouraging them to talk about their feelings and
the feelings of their friends.

M. helps R. express her frustration and find a way to solve her problem.
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The teacher helps R. and E. express their emotions and listen to each other before generating solutions to the problem.



2:Curriculum
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2.A.:Curriculum: Essential Characteristics

2.A.07:The curriculum guides the development of a daily schedule that is predictable yet flexible and
responsive to individual needs of the children. The schedule

a. provides time and support for transitions,
b. includes both indoor and outdoor experiences, and
c. is responsive to a child's need to rest or be active.

The considerations involved in creating this schedule were: 1) That it would reflect the children's need for alternating
periods of activity and quiet activities. 2) That it would reflect activities that are predominantly teacher directed with
those that are child directed. 3) That the children would have ample time for outdoor experiences both planned
and free-play. 4) That transitions would be planned to facilitate smooth movement from one activity to another. For
example: when we come in from outside. The children wash their hands sit in child's pose on the meeting rug while
listening to quiet music.
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evidence for criterion 2.A.07
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evidence for criterion 2.A.07
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evidence for criterion 2.A.07
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evidence for criterion 2.A.07
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evidence for criterion 2.A.07
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evidence for criterion 2.A.07



31

evidence for criterion 2.A.07
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evidence for criterion 2.A.07
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Description of evidence for criterion 2.A.07

The ECDC curriculum statement includes a section that shows that we have planned outdoor experiences.

2015-16_Butterfly_Daily_Schedule.doc

2.A.08:Materials and equipment used to implement the curriculum reflect the lives of the children
and families as well as the diversity found in society, including

a. gender,
b. age,
c. language and
d. abilities.

Materials and equipment

e. provide for children's safety while being appropriately challenging.
f. encourage exploration, experimentation, and discovery.
g. promote action and interaction.
h. are organized to support independent use.
i. are rotated to reflect changing curriculum and accommodate new interests and skill levels.
j. are rich in variety.
k. accommodate children's special needs.

We are blessed with a very diverse population along with a wide range of ages (4-6) in our classroom.Materials and
equipment in the classroom represent the many diversities represented in our school and classroom. 1) Play materials
represent different genders, ages, races, and abilities. This particular applies to play people in blocks and baby dolls.
2) Over the course of the year books are read to the children in different languages (this year: English, Spanish, and
Chinese). 3) Care is also taken to make sure that books represent a variety of people in non-stereotypical ways. 4)
Materials are selected for use in the class to meet the variety of needs represented by our children and are (primarily)
open-ended in their obvious use. Materials are inspected regularly to be sure they are in good condition. 5) Materials
are displayed on shelves-in easy reach of the children. The children are encourage to use them in creative and
open-ended ways. 6) Materials are set up in centers which allow multiple children to work in a given area. They are
encourage both by arrangement and teacher support and modeling to be actively involved with their peers in the use
of the materials. 7) Materials in centers are changed as interests and emerging project work dictate. 8) There are
13/14 centers in our classroom. Materials in the centers represent a variety of areas including literacy activities, math,
science, geography, art, sensory activities, blocks, and dramatic play. 9) Over the years a variety of changes have
been made to reflect the needs of our special needs population. This particularly includes an expanded sensory area
for children with Sensory Integration Problems and materials selected specifically to meet their needs including mats
for sitting, weighted materials, books, etc.

files/cbf6d8d2-65db-11e5-bbbb-22000aeca318.doc
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c. language - Some of the labels are written in multiple languages to represent the languages of the children in the class.

d. abilities - some of the people in the block center represent a range of physical abilities.
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h. support independent use - Materials are stored on low shelves and have picture and/or word labels.

c. language - We sing an opening song for circle in multiple languages. Usually the languages represent the families
in our program. This year we have been singing the "hello" song in English, Spanish, Chinese and sign-language.
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The people in the block center represent different races and different ages.

Children have selected this work from the shelf together. They are
able to interact as they are active with this sand tracing material.
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Materials are chosen to help children become familiar with the wide diversity of people.

This puzzle shows a child and an older person participating in the same activity.



38

evidence for criterion 2.A.08
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Description of evidence for criterion 2.A.08

The center plan gives some idea of the variety of materials available to the children. The plan also reflects our
need to plan changes in materials in centers to reflect changing topics of interest and changing needs/skill levels of
children.
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evidence for criterion 2.A.08
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Description of evidence for criterion 2.A.08

This morning check list includes a place to check off that the materials in the classroom are in good repair and safe.

2.A.10:The curriculum guides teachers to incorporate content, concepts, and activities that foster
a. social,
b. emotional,
c. physical,
d. language, and
e. cognitive development and
f. integrate key areas of content including literacy, mathematics, science, technology, creative
expression and the arts, health and safety, and social studies.

The curriculum statement and "Good Start, Grow Smart" standards provide the framework for our curriculum.
The framework helps us to ensure that the enacted curriculum is balanced and addresses all of the children's
developmental and academic needs. In addition, there are literacy, math,social studies, science, and arts standards
specific to kindergarten. In practice we address standards by integrating them into center and project work. This year
we have already done project work related to "garden" and "fairy tales" where we have integrated art, science, math,
and literacy.

good_start_grow_smart.pdf
The "Good Start, Grow Smart" standards address social and emotional, language and literacy, mathematics,
physical education and health.

sciencestandardsnov182005_001.doc
This document has the science standards for kindergarten.

k_social_studies_standards.doc
These are the social studies standards for kindergarten.

AdoptedArtsStandards.doc
This document includes the arts standards for kindergarten.

files/88fe7c84-b9f5-11df-bcb7-12313903bcb7.doc
files/29c4490a-b9f6-11df-87cd-12313903bcb7.doc
files/31e16c62-b9f6-11df-bf5d-12313903bcb7.doc
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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Description of evidence for criterion 2.A.10

The attached statement is a brief description of how each of the listed areas is addressed in our curriculum. In
addition, we use the states "Good Start, Grow Smart" standards as program outcomes. The standards include social/
emotional, physical, language, approaches to learning, and literacy, mathematics, science, technology, creative
expression and the arts, health and safety, and social studies.

2.A.11:The schedule
a. provides children learning opportunities, experiences, and projects that extend over the
course of several days and incorporates time for:
b. play,
c. creative expression,
d. large-group,
e. small-group, and
f. child-initiated activity.

The schedule allows for considerable time devoted to the long term exploration of questions posed by either the
children or teachers. Sometimes a project may last a few days (how do flowers make seeds), a few months (simple
machines) or will be revisited through-out the year (neighborhood,garden). In any case, there is daily time for play,
creative expression (in the form of movement, dance, music, and visual arts). There are periods for large group and
small group activity and another period of child-initiated activity.
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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Description of evidence for criterion 2.A.11

The curriculum statement makes clear our commitment to project work that may extend over a few days or many
weeks.

2015-16_Butterfly_Daily_Schedule.doc
The Butterfly class daily schedule allows time for children to be involved in play and creative expression on a daily
basis. It also includes a balance of large and small group activities and child-initiated activities.

2.A.12:The curriculum guides teachers to plan for children's engagement in play (including dramatic
play and blocks) that is integrated into classroom topics of study.

Our curriculum is play based. As new topics of study are introduced the materials in the centers are changed to
facilitate play related to the topic of study. For example: during a study of things that roll balls, cars and ramps were
introduced to the block center. During the fancy dress unit the dramatic play area was transformed to facilitate fancy
dress representing several cultures. All of the center play is open-ended and child-initiated/directed.

While working on our unit about ramps, pulleys, and gears materials to make ramps with were added to
the block center to allow children to connect their science study to their on-going play in the block center.

files/cc0b653e-6628-11e5-bbbb-22000aeca318.doc
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evidence for criterion 2.A.12
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evidence for criterion 2.A.12
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evidence for criterion 2.A.12
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evidence for criterion 2.A.12
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evidence for criterion 2.A.12
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evidence for criterion 2.A.12
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evidence for criterion 2.A.12
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evidence for criterion 2.A.12
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Description of evidence for criterion 2.A.12

The curriculum guide makes clear our commitment to block play in the classroom.
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2.C.:Areas of Development: Physical Development

2.C.03:Children are provided varied opportunities and materials that support fine-motor
development.

Everyday children have access to pencils, color pencils, crayons, small collage materials in the art and writing centers;
small manipulatives in the math center; and puzzles in the social studies center.

These are the fine motor materials available in our writing center and throughout the room. Children have daily access to
pencils, markers, scissors, tape, glue, puzzles and other materials that require children to use and develop fine motor skills.
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A child using tongs to pick up his snack.

Puzzles are always available and help development fine motor skills.
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2.C.04:Children have varied opportunities and are provided equipment to engage in large motor
experiences that

a. stimulate a variety of skills.
b. enhance sensory-motor integration.
c. develop controlled movement (balance, strength, coordination).
d. enable children with varying abilities to have large-motor experiences similar to those of their
peers.
e. range from familiar to new and challenging.
f. help them learn physical games with rules and structure.

Children spend a minimum of 1 hr and 45 minutes a day (weather permitting) outside on our playground. In addition,
to free play they engage in digging, raking, weed pulling in the garden; ball handling in a variety of games with teacher
and peers; and occasionally setting up and using an obstacle course. The playground provides opportunities for
running, climbing, swinging,balance and bike riding. In addition, 2/3 days a week they have instructional physical
education that focuses on a variety of gross-motor skills in a positive, non-competitive way. Children work on
coordination, balance, strength using balls, hoops, jump ropes, SOCCI nets, noodles. They are also introduced to a
variety of cooperative/non-competitive games that will help them build their gross motor skills. Several days a week
we have free dancing to music but we also do gross motor movements to music during large and small groups where
appropriate.

e.These children are doing a total new movement activity using the very familiar song
"Itsey Bitsey Spider" for PE. The activity requires balance as children try new movements.
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a. and f. Children role a dice and do the required movement to move to a new spot. They must
count as well a participate in a variety of movements such as jumping, hopping, skipping, etc.

a.b. and c. - Moving blocks to build a wall. Proprioceptive stimulation.
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e. and f. - Children play catch the cat in PE. Each child has a "cat tail" tucked into their pants. The person who is
it catches them by pulling their tail and dropping it on the ground. This is a new game for this group of children.
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2.D.:Areas of Development: Language Development

2.D.02:Children are provided opportunities to experience oral and written communication in a
language their family uses or understands.

Parents are invited to come and share familiar books or songs in their home language. Center labels and other
classroom labels (bathroom, books, etc.) are printed in multiple languages. Children learn a hello song in each of the
languages represented in our class.

Parents are encourage to come in and teach the class a song or read them a familiar story in their home language.
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We sing a hello song in each of the languages represented in our
class. This is the text written in French on display in the classroom.

Some of the labels in our class represent the languages of the children
in the classroom. The languages are English, Spanish, and Chinese.
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2.D.04:Children have varied opportunities to develop vocabulary through
a. conversations,
b. experiences,
c. field trips, and
d. books.

Children are encouraged to engage in conversations in large and small groups and individually with peers and
teachers. They are encouraged to tell and/or write/dictate stories about their experiences. We also take photographs
so that children can re-visit and reflect on what they have done. Often we do language experience stories, class
books, or individual books about the experiences we have had at school, home, or field trips. Books are read in whole
groups, small groups and individually (alone, with friends, or with adults) on a daily basis.

a. L. discusses his idea in a class conversation about what to plant in our
class garden. In the process we learned words like sowing and harvesting.
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b. After reading the Little Red Hen the children watched a brief video showing the process from seed to bread and then make
bread. We learned about threshing, winnowing, and kneading. The children made homemade bread for the whole school.
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c. After visiting the library to hear a storyteller we reviewed the words the children heard while listening to stories.

2.D.06:Children have varied opportunities and materials that encourage them to have discussions to
solve problems that are

a. interpersonal and
b related to the physical world.

Centers and materials are organized in such a way as to encourage children to spend a large part of their day
engaging with each other. This naturally sets the stage for solving problems. As they encounter problems/questions
with a material we encourage them to discuss, experiment, and try other things to find answers on their own. When
they have problems with each other we encourage them to use words and to propose solutions. All of this requires
adult scaffolding. Often we might introduce a new material to raise the level of their joint problem solving. Children are
given opportunities to explore magnets, water, and ramps. They are encouraged to use them to solve problems. For
example: How far can I adjust this ramp before the ball can't get up it?
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MR and R talk about how to share the map work they are doing.

M and S are making predictions about which materials will sink and which ones will float.
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2.E.:Curriculum Content Area for Cognitive Development: Early Literacy

2.E.03:Children have opportunities to become familiar with print. They are actively involved in
making sense of print, and they have opportunities to become familiar with, recognize, and use print
that is accessible throughout the classroom:

a. Items belonging to a child are labeled with his or her name.
b. Materials are labeled.
c. Print is used to describe some rules and routines.
d. Teaching staff help children recognize print and connect it to spoken words.

Children have labeled cubbies, boxes and hooks for keeping their things. Their names are on their lunch boxes and
they are encouraged to write them on all of their work. When their work is displayed it always has their name on it.
Centers are labeled with multi-lingual labels and individual materials have a picture label. Many materials also have
word labels. Teachers write children's words in front of them and encourage children to point out and read words/
letters they recognize.

a. Children's cubbies, boxes and shelves are labeled with their names.
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b. Materials on the shelves and picture labels.
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d. Teachers write the children's words as the children share ideas about a book they have read.

2.E.04:Children have varied opportunities to
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a. be read books in an engaging manner in group or individualized settings at least twice a day
in full-day programs and at least once daily in half-day programs.
b. be read to regularly in individualized ways including one-to-one or in small groups of two to
six children.
c. explore books on their own and have places that are conducive to the quiet enjoyment of
books.
d. have access to various types of books, including storybooks, factual books, books with
rhymes, alphabet books, and wordless books.
e. be read the same book on repeated occasions.
f. retell and reenact events in storybooks.
g. engage in conversations that help them understand the content of the book.
h. be assisted in linking books to other aspects of the curriculum.
i. identify the parts of books and differentiate print from pictures.

a. Books are read in the morning meeting, before rest time and at the end of the day (14 children); books are read
during small group (no more than 7 children); children read books individually, with friends, or with a teacher (early
arrival, work and work time). b. Books are read during formal small groups (5-8 children) and during center time
with spontaneous small groups and individuals. c. The class is arranged with quiet areas and books available for
children to explore individually or with their friends or teachers. d. A variety of kinds of books are displayed throughout
the room including story books (Big Mammas), factual books (Rocks & Minerals), books with rhymes (The Lorax),
Alphabet Books (Bad Kitty), and wordless books (The Red Balloon). These are some of the books available right now.
e. Teachers read most books more than once and some books repeatedly throughout the year. f. Props are provided
to encourage children to retell (flannel/magnet board, and puppets) or reenact stories (3 pigs, 3 billy goats gruff,
Bones, Bones, Bones by Byron Barton). g. Teachers and children discuss the books as they read them explaining
vocabulary, reviewing plot, making predictions, etc. h. Books chosen for reading are often connected to questions the
children are pursuing or on-going project work. For example, we recently did a study of the rocks the children found
on the playground and read Rocks and Minerals, then children became interested in fossils and so we read Bones,
Bones, Bones. i. When teachers read books they point out the title page, table of contents, point to print as we read,
etc.
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Teacher reads to a small group of 8 children.

A teacher reads to a child one on one.
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L. discusses this book about different kinds of families with a teacher.

K. takes a book we read during small group and uses it as a resource while she looks at fossils and rocks.
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A child reading to herself.

a child retelling The Three Bears with a flannel board set.
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After many reading of several versions of the Gingerbread Man the children
think about what is the same and what is different about the 2 stories.

2015-16_Butterfly_Daily_Schedule.doc
The daily schedule allows time for individual reading, small group reading, 1 on 1 reading, and large group reading.

2.E.05:Children have multiple and varied opportunities to write:
a. Writing materials and activities are readily available in art, dramatic play, and other learning
centers.
b. Various types of writing are supported including scribbling, letter-like marks, and
developmental spelling.
c. Children have daily opportunities to write or dictate their ideas.
d. Children are provided needed assistance in writing the words and messages they are trying
to communicate.
e. Children are given the support they need to write on their own, including access to the
alphabet and to printed words about topics of current interest, both of which are made available
at eye level or on laminated cards.

files/4dfb3b62-662b-11e5-903b-22000aeca318.doc
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f. Children see teaching staff model functional use of writing and are helped to discuss the many
ways writing is used in daily life.

a. Writing materials are consistently available in dramatic play, art, math, and writing centers b. Children's writing
is accepted in all its variety. Children are shown the many ways people write and the mini-lesson that introduces
writing workshop includes scribbling, letter-like marks, invented spelling and conventional spelling. c. Children are
encouraged to record their ideas in many centers. For example, in the block center they often write labels or work in
progress signs for their work. d. Children are supported as they try to write words or copy words from the word wall
or some other source. e. There are alphabet strips throughout the room and a word wall as well as names and labels
throughout the room. f. Teachers write lists, record observations, and write in front of the children and with the children
on a daily basis.

Miss Mary helps MR figure out how to write the words she wants to write.
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Children work in their writing journals everyday. They may draw, write or dictate their ideas. A range
of "writing" including scribbles, letter like forms, letters, words, and phrases or sentences is accepted.

A child uses his understanding of phonics to write in his journal.
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This is an alphabet chart that is each child's journal.

Teachers often write for their own purposes in front of children. They write anecdotal records, make
lists, etch. in front of children. Miss Emma is making a list of children who want to work in the art center.
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2.E.07:Children are given opportunities to
a. recognize and
b. write letters.

Through-out the day, in large/small groups and individually, children are encouraged to look at letters and write letters
in the context of the work they are doing.

E. wrote these letters to communicate with her friends.
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A. and B. match objects that begin with the same letter.

2.E.09:Kindergartners have varied opportunities to learn to read familiar
a. words,
b. sentences, and
c. simple books.

Children are encouraged and supported as they begin to read individual words within the context of poems and
predictable books. As they become more comfortable they are introduced to leveled texts with 1 or 2 words per page
and eventually move up to reading sentences and then whole books.They are also encouraged to read texts they
have written themselves.
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S. plays a sight word bingo game.

H. points to the words as he reads a poem to the class.
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B. reads "The Three Bears" by Byron Barton.

2.E.10:Kindergartners are encouraged to identify phonemes in words through varied activities,
including

a. writing and
b. games.

Everyday kindergartners sit down in writing workshop and begin to use the phonemes they know to write words. This
work is supported with opportunities to learn songs, and play games and later do word sorts that support their growing
understanding of the phonemes.
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E. writes words using invented spelling.

In this initial consonant sound game children match objects to pictures while saying
the words. There is a picture card for each alphabet sound and multiple objects for
each card. As beginners these children are matching just one object to each card.
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2.E.11:Each kindergartner is encouraged to write independently each day.

Every kindergartner participates in writing workshop every day. Our writing workshop curriculum is Units of Study for
Primary Writing a curriculum developed by the Reading and Writing Project at Teachers' College, Columbia University.
The curriculum is very flexible and responsive to the children's interest and supportive of their independent writing. In
addition, children are encouraged to write with-in the context of center work and project work.

2015-16_Butterfly_Daily_Schedule.doc
There is a daily writing workshop time.

files/a4ee8072-662c-11e5-a2c0-22000aeca318.doc
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2.F.:Curriculum Content Area for Cognitive Development: Early Mathematics

2.F.02:Children are provided varied opportunities and materials to build understanding of numbers,
number names, and their relationship to object quantities and to symbols.

Children are provided sorting materials, links and cubes for counting. In addition there are a number of Montessori
math materials in the room that encourage children to match the quantity to the written number. Children are shown
how to use these materials and then allowed to use them freely during center time.

This student is using sand paper numbers for practice at recognizing written numbers.
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K. uses a teen board and beads to identify a number and then count out the appropriate quantity.

A child uses manipulative to count.
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2.F.03:Children are provided varied opportunities and materials to categorize by one or two
attributes such as shape, size, and color.

During the year children are provided with attributes blocks, pattern blocks, buttons, random objects and natural
objects (rocks, fossils, shells) to sort by 1 or more attributes. As children use these materials they are introduced to
counting numbers, cardinal numbers, shape words and to descriptive vocabulary such as more, less, big. little, inch,
foot, how many, etc.
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Sorting materials like these buttons are in the math center. Children
are encouraged to sort them by a variety of child determined attributes.

Attributes are sorted by shape in this photo.
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2.F.05:Children are provided varied opportunities and materials that help them understand the
concept of measurement by using

a. standard and
b. non-standard units of measurement.

As opportunities arise children are encouraged to use links, unifix cubes, their own body parts, and self-chosen
objects as well as rulers to measure length. They use their own arms, balance scales, spring scales to measure
weight. They use geometric hollows and measuring spoons and cups to measure volume. During cooking activities
children have opportunities for standard measuring of volume.

a.A child uses a yard stick to measure how far apart to plant his seeds.
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a. Using a cup to measure.

b. E. measures how "long" M. is using playground blocks.
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2.F.06:Children are provided varied opportunities and materials to understand basic concepts
of geometry by, for example, naming and recognizing two- and three-dimensional shapes and
recognizing how figures are composed of different shapes.

Children are provided with pattern blocks and tangrams and what we find in our class to explore two-dimensional
shapes. Three dimensional shapes are explored using geometric solids, unit blocks, legos and objects in the
classroom. We use discussion and Montessori shape books to help recognize the shapes that compose 3-dimensional
shapes.

The children use blocks in various shapes to make a "Chinese castle".
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L. completes a tangram puzzle.

2.F.07:Children are provided varied opportunities to build an understanding of time in the context of
their lives, schedules, and routines.

After researching issues related to children's aquisition of an understanding of time we have made a deliberate choice
not to do extensive calendar activities. We do talk about what day it is and how many days it is until some important
events related to their lives occurs (birthday, relative visiting, field trip, etc.). We do talk about children's lives and use
the words yesterday, today, tomorrow. We use timers and clocks in the classroom. A picture schedule is displayed to
help children understand the flow of the day and recognize what is next.The schedule and routines are consistent day
to day so children learn to understand how we use time in our day.



105

L. uses a two minute timer to mark the amount of time he has left to finish his work.

Pretend clocks are available to the children in the dramatic play area.



106

A child is recording the weather on a calendar.

A picture schedule is on display in the classroom. This allows children to refer to it and come
to understand the predictability of our day. Things always happen in the same order every day.
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2015-16_Butterfly_Daily_Schedule.doc
The schedule provides a predictable flow of events and a time that those events typically occur. We use 2 minute
sand timers to give children a warning for finishing up small group activities and we flash lights five minutes before
we have to clean up. Over time these routines give children a sense of how much time 2 or 5 minutes is

2.F.08:Children are provided varied opportunities and materials that help them recognize and name
repeating patterns.

Teachers and children look at (or listen to) patterns in stories, songs, rhythms, and our environment and try to repeat
them. Children are encouraged to use a variety of materials to make patterns (counters in different colors or shapes,
pattern blocks, natural items, buttons, any sorting item and stickers). Teachers encourage children to name their
pattern and also to try to make a peers pattern.

H. shows off his repeating pattern.

2.F.09:Kindergartners are provided varied opportunities and materials to use
a. standard and
b. non-standard units of measurement and to

files/ac61ac16-662d-11e5-bbbb-22000aeca318.doc
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c. assign numerical values to measurements.

Morning meetings and small group activities are opportunities to model the use of a variety of materials for
measurement. These materials are available in the art center, block center, science center and math center. The
materials include rulers, tape measures, yard sticks, blocks, unifix cubes, and links. The children are encouraged
to find materials in the room that they can use for measuring. They are also encouraged to record what they have
measured, how they have measured it, and how many it took to measure the item.

a and c. Using a ruler to measure how high the plant is. She records the height with numbers on her clipboard.
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b. E measures how "long" M is using playground blocks.

2.F.10:Kindergartners are provided varied opportunities and materials to
a. create,
b. represent,
c. discuss, and
d. extend repeating and growing patterns.

Repeating and growing patterns are introduced to the children in small and large groups via games and songs or
finger plays. Then opportunities to explore them are expanded with materials supplied to the children during center
time. Often, children will make patterns on their own (unrelated to work introduced during group meetings) and then
the teacher would take the opportunity to have the child explain their work and perhaps extend it. Pattern blocks and
other materials are provided to the children with models of patterns in the math center. Children are encouraged to
make repeating and growing patterns starting with the models provided and also to create their own repeating and
growing patterns. Children share their patterns with others and talk about how they are developing.
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The children used manipulatives to make a repeating pattern.

C. has a pattern for his gingerbread house.
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2.F.11:Kindergartners are provided varied opportunities and materials that encourage them to use
written mathematical representations in everyday experiences.

Preparing a recipe for snack, dividing snack about all the students, questions about attendance/absence; how many
more popsicles do we need for water day? There are many opportunities in the day to discuss issues of quantity
and to carry out mathematical operations related to number. In our class children are encouraged (by the availability
of materials and the support of the teacher)to record their information as they answer these types of questions. In
addition, during our morning meeting children represent days in school by counting, writing numbers and then adding
coins to equal the number.

Two children have made up a game and have gotten the dry erase board and markers to record their numbers.

2.F.12:Kindergartners are provided varied opportunities and materials to use numerical symbols
and to explore operations on quantities, such as adding, taking away, and dividing into equal and
unequal subsets.

Preparing a recipe for snack, dividing snack about all the students, questions about attendance/absence; how many
more popsicles do we need for water day? There are many opportunities in the day to discuss issues of quantity
and to carry out mathematical operations related to number. In our class children are encouraged (by the availability
of materials and the support of the teacher)to record their information as they answer these types of questions. In
addition, materials are placed in several centers that encourage sorting and identifying equal and unequal sets. In both
morning meeting and small groups with kindergarten children we introduce adding and taking away and encourage
children to use many ways of showing their work (numbers, drawings, etc) in their math journals and then leave the
materials out in centers to encourage their continue practice of these skills.
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M. shows her addition work with a drawing and a number sentence.

using drawings and numbers with = signs to record math problems
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2.F.13:Kindergartners are provided varied opportunities and materials that introduce them to
conventional tools for understanding time such as a calendar and a clock.

We have a calendar and clocks in our classroom. During morning meeting children identify the day of the week and
often count how many days until some important event in their lives. Clocks and timers are used in the room and the
schedule is consistent. Manipulative clocks are available in the kitchen center. We also have a picture schedule on
display in the room. After doing research on children's acquisition of time concepts and noting that children often still
don't understand calendars after months of instruction and a variety of strategies we made a deliberate choice not to
do extended calendar activities. We sing songs using the days of the week and months of the year. We talk about the
events that are going to happen during the present month.

During the morning meeting the calendar helper identifies the day and helps count
the number of days until some important event (birthday, field trip, relatives visit, etc.).
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L. uses a two minute timer.

In addition to working clocks, there is a small judi clock in the dramatic play area.
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There is also a picture schedule on display in the classroom.
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2.G.:Curriculum Content Area for Cognitive Development: Science

2.G.02:Children are provided varied opportunities and materials to learn key content and principles
of science such as

a. the difference between living and nonliving things (e.g., plants versus rocks) and life cycles of
various organisms (e.g., plants, butterflies, humans).
b. earth and sky (e.g., seasons; weather; geologic features; light and shadow; sun, moon, and
stars).
c. structure and property of matter (e.g., characteristics that include concepts such as hard and
soft, floating and sinking) and behavior of materials (e.g., transformation of liquids and solids by
dissolving or melting).

a. Each year we plant a garden for each planting season. We discuss the needs of our plants. We collect and discuss
rocks, shells and other natural items that are no longer living and note the differences between these items and the
living plants and animals in our environment. We usually hatch butterflies and/or ladybugs in our room each year
and children observe the full life cycle of these insects. b. We observe the sky and chart the weather each day; talk
about changing seasons as we plant a new garden each season; and do science activities, observe dvds, and read
books about seasons, weather, planets, stars, the moon. We always explore light and shadow with flashlights, prisms,
and overhead projectors made available during center time. c. In the water table children have opportunity to explore
sink and float and sensory and science center activities are planned that give children an understanding some of the
properties of matter. We always do a series of "potion" activities where children explore a variety of mixtures and
compare them (goo, oobleck, and other mixtures). d. We read books about all of these scientific ideas and children
have on-going access to them.
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c. Students are setting up an experiment to explore sinking and floating. They are making predictions before they begin.

c. Children plant seeds and measure them as they grow.
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Recording the weather on our calendar.

Every year we incubate chicken eggs and observe their development
by candling them. One of the highlights of the year is hatch day.
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2.G.03:Children are provided varied opportunities and materials that encourage them to use the five
senses to observe, explore, and experiment with scientific phenomena.

In the sensory center children are given the opportunity to sort things by sight, sound, smell, and touch. During
activities in the science center and during science discussions in small and large groups children are encouraged to
touch, smell, listen to, and (where appropriate) taste and then to notice the distinctions and use this information to
describe the details. We read books about learning through the senses and children have repeated access to them.

Sight: Children match up bones to a chart using their sight.
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Sight: Drawing of a flower dissection.

After several weeks of working with Jurassic sand we introduced the children to
moon sand. Here they are describing the difference in the feel between the 2 sands.
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Children exploring the herbs in our garden using smell and taste.

2.G.04:Children are provided varied opportunities to use simple tools to observe objects and
scientific phenomena.

As a matter of course, the science center includes magnifiers, tweezers, and clear boxes. Gears, ramps, levers,
pulleys and other tools are rotated through the center as they relate to the topic of study and are often available on the
playground. In addition, ramps, gears,and pulleys are sometimes placed in the block area for children to explore their
use with blocks.
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J. uses a ruler to measure a pumpkin.

A. uses tweezers to pull apart her owl pellet.
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H. uses a balance scale to compare the weight of shells.

Magnifying glasses are always available at the science center.
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2.G.05:Children are provided varied opportunities and materials to
a. collect data and to
b. represent and document their findings (e.g., through drawing or graphing).

In large and small groups and during center work children are taught how to count, tally and graph information. They
are encourage to use these methods to keep records and given teacher support as they do this. Their work is shared
with the whole group to encourage the children's on going use of these methods of data collection. Children are
encouraged to draw what they see as they explore their world. On field trips they often take clipboards, pencils and
paper with them to keep a record of their observations.

The class made a graph of birthday's in the butterfly group. S. points to a month that has 3 birthdays.
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After doing a dissection of a flower a child draws the parts of the flower in their science journal.

2.G.06:Children are provided varied opportunities and materials that encourage them to think,
question, and reason about observed and inferred phenomena.

Most of the materials we give the children in centers are presented in open ended ways. The children explored a
number of aspects of simple machines and then were asked to design leprechaun traps that incorporated at least 2
simple machines.
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The children were given ramps and balls. They were asked to design ramps that
moved balls in specific ways. For example: the farthest, up a hill, very slowly, etc.

After studying simple machines the children were asked to design a trap that incorporated at least 2 simple
machines to catch a leprechaun. They had to make some inferences about the behavior of leprechauns.
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2.G.08:Children are provided varied opportunities and materials that help them learn and use
scientific terminology and vocabulary associated with the content areas.

We make every effort to expose children to a variety of scientific experiences and to familiarize them with scientific
vocabulary. When we study the life cycle of the butterfly they learn the term pupa and how to distinguish a cocoon
(moth) from a chrysalis (butterfly). Yearly, we have cicada exoskeletons on our playground and the children learn to
name them correctly. We speak of larva when referring to the ladybug larva on the elm and birch trees. The children
learn the terms carnivore, herbivore,, nocturnal and diurnal as they learn about animals. The presence of our rock
pond has allowed us to talk about metamorphic and sedimentary rock and how to recognize the difference. During
the course of the year the children have the opportunity to explore sink and float at the water table; transformation of
liquids to solids by making jello, freezing water and exploring oobleck; see the life cycles of plants and animals as they
plant a garden and raise butterflies and/or ladybugs; chart the weather using their observations and thermometers,
and explore light/shadow in our science center with flashlights, prisms, and projectors. We make every effort to use
the correct scientific vocabulary throughout.

The children record the appropriate names for the parts of a flower after they complete a flower dissection.
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2.H.:Curriculum Content Area for Cognitive Development: Technology

2.H.03:Technology is used to
a. extend learning within the classroom and to
b. integrate and enrich the curriculum.

We make use of laptop computers to find information and answer questions that the children bring up in the course
of their study. It is not at all unusual for a child/children to sit with a teacher to enter a search on the computer, find a
picture, or e-mail an expert to ask them questions. In addition, we have the availability of a smart board, document
camera, and overhead projectors as needed. We also use digital cameras to take pictures related to our (teachers
and children ) work and our thinking about that work. Children take pictures, dictate labels, create books to share their
work with friends and family. Children have access to CDs in our music and listening centers on a daily basis. Very
occasionally, children may view a DVD directly related to the questions they have been asking. EXAMPLE

The children listen to books on CD at the listening center. This extends their ability to hear a book over and over.
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Children are working with a teacher to locate information on the internet using a teacher's laptop.

The children are checking in with the video of a web cam that shows an owl with her newly hatched chicks.
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2.J.:Curriculum Area for Cognitive Development: Creative Expression and
Appreciation for the Arts

2.J.01:Children are provided varied opportunities to gain an appreciation of
a. art [in ways that reflect cultural diversity],
b. music [in ways that reflect cultural diversity],
c. drama [in ways that reflect cultural diversity], and
d. dance [in ways that reflect cultural diversity].

a. Every year we develop activities to explore the basic elements of art (line, color, shape, texture) and to study
portraits. We expand upon these activities using prints of art and visiting The Gibbes Art Museum. In addition, we
usually take an in depth look at a minimum of one artists' work. b. Over the course of the year we try to make sure
that the children are exposed to a wide variety of music using a diverse collection of CDs. We also provide them with
different types of instruments during the year so they explore making music themselves. c.Children go to at least 1
dramatic performance each year. We always attend a performance of "Peter and the Wolf" in December. We also
attend performances at our local library during Piccolo Spoleto. This year we attended "The Three Little Pigs" opera
performed by College of Charleston students. Students are also encouraged to act out stories in dramatic play. d.
Children have seen and participated with dancers doing traditional African dancing.

T. played traditional Chinese instruments for us.
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The children had the opportunity to try out dancing with an African
Dancing and Drumming group when they went to a performance.

Japances fish prints made by the children.
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Indonesian puppeteer shows us how to make traditional Javanese puppets from natural materials.

2.J.04:Children are provided varied opportunities to learn new concepts and vocabulary related to
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a. art,
b. music,
c. drama, and
d. dance.

a. Children are exposed to art by providing them with copies of different kinds of art to explore (collage, painting, print-
making, sculpture) and using the language of art (line, color, shape, texture) to discuss their work. They are introduced
to these terms through activities and books (Squiggle and the series published by the Museum of Modern Art). They
have daily access to brushes, watercolors, tempera paint, glue, scissors, collage materials and pencils. They have
regular access to clay and sculpture materials. b. Children are introduced to many types of music and introduced
to the names for the music and the composers (jazz, reggae, classical, traditional - naming the country, opera, etc).
They also have access to instruments and they are taught their names. c. Children are given materials for pretend
play and dramatic play on a daily basis and regular access to puppets. They are encouraged to pretend using their
imaginations. d. Children have access to scarves and CDs for dancing. They are introduced to different dance styles
by teachers or by watching brief clips from DVDs. They go to one ballet each year and are introduced to the words for
the types of dance they watch. Teachers talk with them about the different ways that they move their body.

Children are working on an art activity that introduced children to concepts related to line, shape, and color.
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Children dance to blues music.

H. practices playing an African drum to the rhythm of the music.
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Children participate in using puppets to retell the story.

2.J.05:Children are provided varied opportunities to develop and widen their repertoire of skills that
support artistic expression (e.g., cutting, gluing, and caring for tools).

Children have regular access to materials for easel painting,water colors, color pencils, crayons, pastels, scissors,
glue, glue sticks, clay tools, a variety of paper and collage materials. Children are taught how to use and care for these
materials.
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Children using scissors, glue and stencils in the writing center.

Children are using scissors, markers, pencils, tape and glue to make a collage of their neighborhood.
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2.J.06:Children are provided many and varied open-ended opportunities and materials to express
themselves creatively through

a. music,
b. drama,
c. dance and
d. two- and three-dimensional art.

Our daily center time is typically 1 hour long. During this time children self-select their center and stay there as long as
they want. a. Music CDs are available every day and musical instruments during at least a part of that time. b and d.
Materials for dramatic play and 2-dimensional art are available in centers all of the time. Materials for 3-dimensional
art are always available in our loose part supplies. c. Open-ended opportunities for dance are provided almost every
morning and often again in the afternoon.

a. S. playing a drum in housekeeping.
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d. L. has chosen among a variety of art materials to paint at the easel.

c. Friends dancing during center time.
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d.Sculpture made from materials in the loose parts center.

b. Children often act out their own and/or familiar stories. This child
is using home made puppets to tell a personal story to her friends.
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2.J.07:Children have opportunities to respond to the art of other children and adults.

Several times a semester teachers plan an art talk about a specific work of art during morning meeting. In addition,
children share art (as they choose) during share time. We also visit the Gibbes Art Gallery, the Halsey Gallery or the
City Gallery at least once a year to look at their regular collection and visiting exhibits and talk about the work we see.
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2.K:Curriculum Content Area for Cognitive Development: Health and Safety

2.K.01:Children are provided varied opportunities and materials that encourage good health
practices such as serving and feeding themselves, rest, good nutrition, exercise, hand washing, and
tooth brushing.

Snack is self serve and children feed themselves for snack and lunch time. Children have an opportunity to help cook
snack on a regular basis. We model healthy food choices in what we choose to serve for snack and also in the serving
size. A daily rest time is provided for everyone with provisions for children who do not sleep during that time. We have
PE instruction every week. Children are taught how to wash their hands at the beginning of the year and there is a
picture model in the bathroom to follow.

J. serves himself a healthy snack of veggies and hummus.
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Children playing "cars" at PE.

S. washing his hands after using restroom.
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ECDC.Nutrition.Plan.9.10.15.docx
This is our school wide nutrition plan.

2.K.02:Children are provided varied opportunities and materials to help them learn about nutrition,
including

a. identifying sources of food and
b. recognizing,
c. preparing,
d. eating, and
e. valuing healthy foods.

a. We grow vegetables in our garden every year and encourage children to eat them for snack. b. We also talk about
healthy food choices as we prepare foods and eat them. c. Children help cook for snack at least several times a
month. d and e. We try to provide healthy snack and encourage children to eat them and be willing to try new foods.

a. Children grow some foods each season in our garden.

files/62cef532-669a-11e5-a2c0-22000aeca318.docx
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J. eating a healthy snack of veggies and hummus.

Children making bread to cook for snack.
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2.K.03:Children are provided varied opportunities and materials that increase their awareness of
safety rules in their

a. classroom,
b. home, and community.

Children are taught how to participate in fire drills (monthly), and earthquake and tornado drills (once or twice a year).
During hurricane season, we talk about procedures adults take to keep everyone safe in response to the experiences
in our community. There are common traffic signs available for use in the block center. On field trips we talk about
safety rules for staying with adults, crossing the street and riding the city buses.

Children learn about traffic signs by using them in the block area.
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Children waiting outside for fireman Tim during our monthly fire drill.
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2.L.:Curriculum Content Area for Cognitive Development: Social Studies

2.L.01:Children are provided varied learning opportunities that foster positive identity and an
emerging sense of

a. self and
b. others.

We start with the most familiar, self and family, and then move out to the wider community. 1.Each year we make
a family photo album showing pictures of each child's family. This album is kept in the class for children to look at.
We also do self-portraits with the children every year. We celebrate each child's birthday as a class. . Each year we
invite families to share family traditions and cultural practices with the class. Recently families have come to school
and invited the children to join them in a)making yogurt, b) celebrating Mardi Gras, c) celebrating Chinese New Year,
d) meeting a Javanese artist and learning about story and puppet making, e) celebrated a great grandmother's 95th
birthday on the 95th day of school, f) celebrating St. Patrick's Day g) celebrating Romanian Easter. b)We support their
emerging understanding of themselves and others by providing pictures, dramatic play fabric for clothing, dolls, multi-
lingual labels, and books that represent the children in our class and the people in our community - both school and
city. Each child has a job each week that is posted on the job chart. This helps foster a sense of contribution to the
community

Each child brings in pictures of family and friends to make a personal page in a class
photo album. Here one of the children works with Miss Jane to create his page.
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The children and their families (or friends) came in for Family Puppet Night and made
puppets to tell a family story. Here 2 of the children tell a family story with their puppets.

One of our Chinese families came in and made a favorite family food, dumplings, with the class.
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A parent from Ghana shares a story from her childhood with the class.



150

2.L.02:Children are offered opportunities to become a part of the classroom community so that each
child feels accepted and gains a sense of belonging

We intentionally plan to teach the children everyone's name using songs and games. Children see their name as
well as their peers' names on cubbies, hooks, and shelves. They also see pictures of each child throughout the room
as well as in an album of family pictures. There is a jobs chart and children rotate through the jobs on a schedule.
Children regularly work together in small groups and are encouraged to play and work in self-chosen groups during
work and play times. During Morning Meetings children are encouraged to make decisions about what they want to do
on a daily basis as well as helping to decide on larger topics of study. Teachers focus on supporting play in ways that
assure that each child participates every day, all the time, no exceptions.



151

Each child has a symbol (self-chosen) associated with their names. These are shown on the job
chart. Each child also has a job. The children rotate through the jobs during the course of the year.

During work cycle children plan where they want to go and then work together in self-
chosen small groups. Here several children have chosen to read a book together.
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Children's names and self-chosen symbols appear in various places through-out the room.
These names and labels mark each child's box for storing clothes and other personal items.

Children also see pictures of themselves and their families in the room. One place
they see their pictures on the IN/OUT board at the entrance to the classroom.
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evidence for criterion 2.L.02
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evidence for criterion 2.L.02
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Description of evidence for criterion 2.L.02

The lesson plan for the first week of school includes a song to introduce the children to each child's name.

2.L.03:Children are provided varied opportunities and materials to build their understanding of
diversity in

a. culture,
b. family structure,
c. ability,
d. language,
e. age, and
f. gender in non-stereotypical ways.

Children are provided varied opportunities and materials to build their understanding of diversity in non-stereotypical
ways. a. culture - We are fortunate to have a globally diverse population with different languages, food ways, music,
literature, and traditions. Over the past year this has played out in the following ways (last year being fairly typical). We
sing our opening song in the language represented in our school. this year we have sung it in English, Spanish, Twe,
Romanian, Greek, and Chinese. We have a fluent Spanish speaker joining us on Mondays and Thursdays to play
with the children while she speaks Spanish. Families also share food, stories, music and cultural celebrations with us.
b. Family Structure - We have diverse family make-up in our school population. As children share their family photo
album page with the class and as children look throughout the album independently they come to understand that
families can be different from their own. We also read books such as Who's in a family by Robert Skutch that whether
directly or indirectly represent different family structures. c. abiltiy - Diversity in ability is inherent in a mxed age class
structure. With children age 4-6 together in the same class the children learn that there is a range of abilities not
connected to age, in a classroom. In addition, during the year, we normally host a least one REACH student (college
students with cognitive disabilities) as interns in our program. These students typically work with children along with
their same age peers. d.LANGUAGE e. age - f. gender - Whenever possible we hire male students to work with us
as graduate assistants to give the children of the experience of male and female in a teacher role. We encourage our
children to participate in every area of our room and curriculum without regard to gender. We are fortunate to have a
number of parents who work in diverse environments or model family life without stereotypical roles. As we talk about
what are parents do we often talk about moms and dads that are (for example) scientists. When we talk about family
life we find out that (this year) some dads do all the cooking and some moms do all of the outside work. In addition,
one of the teachers is late middle aged, with no children. This is always a surprise to the children.
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Culture: The children watch Vivian playing an ancient Chinese instrument.

Culture: A's mother makes home made yogurt with the children using a recipe from their native area of southern India.
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Age: 95 year old grandmother, 60 year old teacher and 4,5 ,6 year old children all stringing beads together.

Gender - C in dress up clothes that he has worn over to the art table where he is starting
a sign-up list for those who want to come to "the party." All children are encouraged

to engage in all activities and take take leadership roles regardless of gender.
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Language: Girls and boys working together in the blocks. All children have the opportunity to
play in any area of the room. There are no gender defined materials or activities in our class.

Ability: children of differing abilities playing together.
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Gender: boys and girls using their strength to load sand for our mud kitchen.

Gender: A herpetologist (and parent) shares her scientific expertise with us while teaching us about frogs.
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Family Structure: E. is looking at one of the family photo album pages. The children
share their page with the class and then the album is kept in the room for all to share.

2.L.04:Children are provided opportunities and materials to explore social roles in the family and
workplace through play.

The dramatic play center materials are rotated to provide children with the opportunity to participate in pretend
play with materials related to home, restaurant, doctor, post office and other uses that fit in with the current topic
of study. WE ARE REALLY THINKING ABOUT THIS DIFFERENTLY NOW. ASK CANDY ABOUT THIS. We are
fortunate to have a population that includes many parents that have jobs or practice family life in ways that counter the
stereotypical roles. There are frequent conversations about how their families live and this is played out in play. Boys
cook and take care of babies and girls are scientists. We expressly support children as they take on these rolls.
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A sign for the classroom "Police Office"

A scientist at work in the science lab documenting the rocks he has observed.
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L. takes care of his baby in the housekeeping area.

2.L.05:Children are provided varied opportunities and materials to learn about the community in
which they live.

Children take walks on the campus and explore the gardens and buildings that are a part of the college. They visit
the art exhibits, science museum, and special events at the library. They also ride the city bus system to visit the
museums and parks in our city. In addition, they go on field trips to visit county parks and cultural events.
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Walking across campus to visit the college gym for PE.

Visiting the local aquarium.
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The Grice Marine Laboratory (part of the college) touch tank comes to visit us.

Playing on the college library green.
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Cleaning up the neighborhood for earth day.

African dancing program at the city library
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enjoying the city's annual St. Patrick's Day Parade

Catching the bus to explore the city is a frequent experience for the butterfly class.
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2.L.06:Children have varied opportunities to engage in discussions about
a. fairness,
b. friendship,
c. responsibility,
d. authority, and
e. differences.

In the early weeks of the school year children and teachers have many discussions about rules and what rules we
might need to be happy as a community together. We read social stories and have discussions about rules, fairness,
working out problems, and being friends. As the school year progresses we talk about responsibility as we introduce
the job chart. We talk about authority and differences and children receive intentional instruction in friendship skills
in the context of these discussions. As problems arise teachers help children to discuss the issues and resolve
problems. These discussions will go on throughout the year (with individuals, pairs and groups) on the playground, in
centers and during morning meeting and small group.

During class discussions the teachers recorded the children's words as we attempted to decide what the class rules would be.
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Some of the social stories we read and discuss with the children early in the year.

Guidelines for resolving conflicts. This is a helpful reminder for GAs, student workers and us.
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This lesson plan references plans to read and discuss a book about being a friend over the course of a week.

Each child in our class has a job each week.
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2.L.07:Children are provided varied opportunities and materials to learn about physical
characteristics of their local environment as a foundation for learning geography.

We have a map of our communities and during the year we mark the places we visit and the places that the children
live. This helps the children see if there are any classmates that they live near. In the block area there are pictures of
the many bridges that in our community. We are a city of rivers and ocean and the children recognize the bridges they
cross to come to school. We also mark our favorite parks on the maps. In the science center there are pictures of the
beaches, marshes and parks in our area. The children often bring things they have collected from some of these areas
to share with the class and these are displayed in the share center.

The map of the bus routes is posted in our room so we can refer to it as we plan field trips together.
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The children's pictures are located together on the mat according to the part of town they live in.
They are labeled with the general names generally used to refer to each geographic areas by locals.

Almost all of our children cross a bridge over one of our rivers. We have pics of the bridges in our
class and each of the children posts their pictures next to the bridges they cross to come to school.
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After taking a walk of our neighborhood some of the children decided to make a collage "map" of the buildings on our street.

Child draws a map to his house.
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Playing at the college library green.

2.L.08:Children are provided varied opportunities and materials to learn how people affect their
environment in

a. positive (e.g., recycling) and
b. negative (e.g., polluting) ways.

Our school is focused on sustainable living. As such the children recycle materials to be sent to the local recycling
center. They also recycle materials by re-purposing them for art or science activities. We teach the children about
the importance of conserving water and taking care of the land and we make us of water collected in rain barrels on
our playground. We have a composter that we have in continuous operation and use for our school garden. During
Maymester Clean City Clara came and talked to us about the consequences of pollution for many animals in our
waterways.
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The job chart includes a job for someone to help with recycling.

The children put on gloves and walk around campus gathering trash. They find
out why polluting i so terrible when they realize how much stuff they collect.
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2.L.10:Children are provided opportunities and materials that build a foundation for understanding
economic concepts (e.g., playing restaurant, managing a store, and identifying and exchanging
money.)

We set up a restaurant in our housekeeping center several times a year. The children often make their own money.
We also use real money each day. The children use coins to make the equivalent of the number of days of school.
Very quickly they are able to identify the value of coins.

Children play grocery store. A cashier rang up groceries and took money.
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Children use coins to make the equivalent of the number of days of school. In the process
they are learning the value of coins and the equivalences. 5 pennies = 1 nickel etc.

2.L.11:Kindergartners are provided opportunities and materials that help them link learning about
their hometown, their state, the United States and their country of origin to previous learning, as a
foundation for learning geography, history, and social studies.

Our population travels during the summer and at least one child will travel out of the country. When they return in the
fall we use a map to mark where we live and where they have traveled. Then during the year the map becomes a
record of on-going travels by children, teachers, and other adults the children have regular contact with. We discuss
the places they have traveled (in state, other states, another country) and where possible try to show them pictures of
that area. We also invite families to come in and share about the area of the world they come from and some of their
cultural heritage. We have montessori map puzzles of each continent and while they are always out we focus on them
when we are talking about a particular part of the world. We read appropriate books about important people such as
Brad Metzler's books about Abraham Lincoln, Amelia Earhart and Martin Luther King (to mention a few).
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A map of the world is posted so we can document the travels of children and adults in our class.

We have several atlases in the classroom. V. is showing me where she visited in Romania during the summer.



3:Teaching
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3.A.:Designing Enriched Learning Environments

3.A.01:Teaching staff, program staff, or both work as a team to implement daily teaching and
learning activities, including Individualized Family Service Plans (IFSPs), Individualized Education
Programs (IEPs), and other individual plans as needed.

Once a week we (master teachers and assistants) hold group planning meetings. The purpose of these meetings
is two-fold. One goal of the meetings is to identify interests of the children in the class as a whole and brainstorm
ideas for implementing activities and projects related to theses interests. A second, but equally important component
of the meeting is to evaluate each student using our Child Individual Goal's Form. The information collected on this
form in collaboration with the child's parents helps us to pin-point strengths and areas of concern as well as become
more aware of the interests of each individual child thus informing our thinking about curricular decisions for individual
students. Additionally, as master teachers facilitating an emergent curriculum model, we talk informally on a daily
basis to discuss, plan and refine activities consistent with the interest-driven curriculum goals set forth in our team
planning meetings. In situations in which there is a child for whom we have special concerns, we work with the family
to find appropriate external assistance (such as an evaluation by Child Find). When special services are warranted
we work closely with parents and therapists to create the optimal learning situation for the child involved. Since we
have college students working with the children in the afternoon program we have daily informal conversations to
communicate information about the children, their interests and needs.

This shows two pages from a daily journal used to communicate home/school with a parent of a special needs child.
Daily written communication was critical for both the parent and the teachers so that everyone would be aware of

achievements and issues occurring during the day as well as important information communicated occurring at home.
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This is the Individual Child Goal Form that is filled out jointly with the parents at the
beginning of school and then at the two scheduled conference. The strategies are

developed with the Master Teachers and Graduate Assistants during the planning meetings.

Alison_email-naeys.docx
This is an email from a parent of a child with special needs. It is about scheduling the child's OT services into our
program during the morning. Having the OT on site allowed for important collaboration with the Master Teachers and
Graduate Assistants.

3.A.06:
a. Teachers create classroom displays that help children reflect on and extend their learning.
b. They ensure that children's recent works predominate in classroom displays (e.g., art,
emergent writing, graphic representation, and three-dimensional creations) and that
c. some displays are at children's eye level.

The work that our children are involved in evident throughout the classroom. We endeavor to display a wide variety
of representations created by our children in multiple areas of the classroom. On any given day you might find
paper computers with keyboards "in use", number "sentences" posted in the math center, books written by the class
or individuals in the libraries, conversations between children and adults written up and posted on the wall, three
deminsional collage work labeled on art trays and displayed on shelves, pictures of fabulous block constructions
in albums, graphs about the daily weather, the "number of the day" number line posted on the wall, photos of the

files/048f01d6-60a2-11e5-903b-22000aeca318.docx
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children engaged in work in each center with narratives and personal reflections provided by the children. The
teaching staff also select and post the children's work always looking for children's eye level positioning. The children
are free at all times to "tape" any sign, message or art work of their choosing in any location in the room which tend to
always be "taped" at their eye-level.

C. spent several days researching and working on making a "drum set".
This example of three-dimensional work is displayed in the art area.
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V.'s has taped her example of emergent writing on the wall next to her "leprechaun trap".

This is a mural of the neighborhood our school is in that the children are creating. It is an example of an
ongoing project lasting over a week where the children are carefully recording the details observed in
the buildings located around our school and deciding on the best materials to represent these details.
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3.A.07:Teaching staff and children work together to arrange classroom materials in predictable ways
so children know where to find things and where to put them away.

We strive to create a classroom environment that is functional, well-organized and aesthetically pleasing. Presenting
and maintaining materials in an orderly fashion is key to this goal. Our classroom is arranged into clearly defined
areas and centers. Materials are neatly presented on low shelves for easy access and have picture labels to facilitate
clean-up. So that the children can easily manage the activities, materials are never stacked or crowded onto a shelf.
It is understood that the materials that "live" in individual centers need remain in those centers and must be returned
to the shelves when a work is completed so that other members of the community have to same opportunity do the
activity. When new materials are introduced to the classroom, proper use and care are discussed by the children in
the Morning Meeting and at small group time.

Materials are neatly organized on shelves so children can easily access them and return them.
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3.B.:Creating Caring Communities for Learning

3.B.02:Teaching staff create and maintain a setting in which children of differing abilities can
progress, with guidance, toward increasing levels of

a. autonomy,
b. responsibility, and
c. empathy.

Creating and maintaining a setting in which children of differing abilities can progress is an especially important goal
of a mixed-age class such as ours. We have children who start in our classroom as young as three-years-old as well
as those who leave us long after they have celebrated their sixth birthday. We are keenly aware of the developmental
differences present in our classroom and make it part of our planning to find ways to scaffold their progress. This
may be accomplished in a number of ways including matching the child with class jobs of increasing complexity,
systematically removing cues, providing appropriate support in challenging situations or encouraging a child to seek
the guidance of a more capable peer. Specific routines established in the class contribute to independance and self-
care such as the Morning Sign In Routine which includes posting their photograph on the "IN" poster, putting the lunch
box in the assigned location, signing in on the sign in table, washing hands in the bathroom and then going outside
to the playground. We have found that establishing a caring community requires many teacher/child and child/child
conversations throughout the day and the scope of the school year. Recognizing the needs and feelings of others
does not always develope easily but discussions following bibliotherapy readings continue to emphasis autonomy,
personal responsibility, and most importantly empathy for others.
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Kindergartner helps pre-k peers set up an activity she has mastered.

On the mirror behind the sinks there are posted photos of the hand
washing process which contributes to independence and self-care.
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3.B.11:Teaching staff create a climate of mutual respect for children by being interested in their
a. ideas,
b. experiences, and
c. products.

The thoughts, ideas, experiences and work produced by the children in our class are respected and valued. It is, in
fact, the ideas and experiences of the children that we draw upon to make curricular decisions.

After describing their work to the teacher in great detail, two of the Butterfly children
stand with the block installation they created together over a period of several days.
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Because their work is so important, the Master Teachers have scheduled a 15 minute meeting daily
called "Review" where the children can discuss, ask questions and plan for further work on their projects.

After working on a large block building project, A. asks if he can leave his project as a "work in progress" so additional
construction work can be added the next day. This is an important strategy the Master Teachers employ-the "work in
progress" designation. This means that the work stays and is not disturbed or cleaned up until the children involved
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are finished. Work is not always finished in one work cycle. We want children reflecting on and making additional
plans to extend their work. O. makes a note on the "work in progress" by writing "I love this work in progress."
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3.D.:Using Time, Grouping, and Routines to Achieve Learning Goals

3.D.04:Teaching staff offer children opportunities to interact with children of various ages.

The Butterfly class is a mixed-age grouping so the children in the class have the benefit of interacting with children
of varying ages on a daily basis. Additionally, the Butterfly children enjoy interacting with the children in the younger
classes. They often bring things they have been working on (skits or books usually) to share in the other classrooms.
They also are keen to include the younger children when we have culminating activities for long-term projects.
This year they invited the younger children to the One Hundred Day Celebration and to the "dress rehersal" for the
Kindergarten Graduation Play. In addition, children in our class who have younger siblings enrolled in the program will
meet at the "bridge" on our playground as opportunities for interaction present themselves.

A five year Old helps a three year old dress up at the Fancy Dress Art Exhibit.
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When a bagpiper came to the Butterfly Class, we asked him to perform outside on the playground so all of the
children could participate. At times like this, Butterfly children will often choose to sit with a younger sibling.

Everyone in the school is helping to churn the ice cream for a special treat on a hot day.
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The Butterfly children enjoy meeting younger siblings as well as some of
the younger children in the program at "the bridge" on our playground.

3.D.05:Teachers plan for children to revisit experiences and materials over periods of
a. days,
b. weeks, and
c. months.

Very rarely do we do something in the Butterfly Class that is not revisited over several days, if not weeks, and
sometimes months. The length of time spent on a particular experience or that a material is available, is largely driven
by the interest level of the children. This year we revisited the garden work; continued with "self-portrait" exploration
in different medium; the study of the planets and space; and simple machines. Materials available during center time
remain in the room for a number of weeks until children are no longer using them or we are moving to a new topic or
expand their learning in some way.
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The children began a semester long inquiry which began by digging
a hole on the playground and "wondering" if they had found meteors.

We invited an "expert" to visit us. Dr. Richardson showed us what the properties of a meteor are.
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The children spent two weeks building a model solar system and mounting it in our school hallway.

The children then decided to build a space station. Construction included
space suits and helmets as well as rockets and a control center.
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3.D.10:Teachers organize time and space on a daily basis to allow children to work or play
a. individually and
b. in pairs,
c. to come together in small groups, and
d. to engage as a whole group.

The schedule and arrangement of space in the Butterfly class allows for a variety of peer groupings. Planned blocks
of time provide specific times for large group and small group interactions. Pair and individual work/play opportunities
occur throughout the day particularly during outside times, writing workshop, morning work cycle, and the less
structured afternoon block. The classroom is arranged to encourage multiple group arrangements. There are large
rugs for whole group gatherings and small rugs and tables that accommodate one to six individuals at at a time. The
children also have a way to create individual workspace. All floor work is done on small mats or trays which represent
a private work space. Children may invite others to join them if they choose, however if they prefer to work alone,
other children must respect the boundaries of the mat. SCAN OF DAILY SCHEDULE

T. works by herself to retell the story of The Three Billy Goats Gruff.
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Two children read together in the special large over-size rocking chair in the reading area.

A group of children work together at Small Group time to sort and classify pictures of animals.
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The whole class participates on a "clean-up" walking field trip on Earth Day.
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evidence for criterion 3.D.10
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evidence for criterion 3.D.10
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Description of evidence for criterion 3.D.10

The schedule includes time for small groups, large group and a substantial time during work cycle for children to
work in self selected ways - individually, in pairs or with larger groups.

3.D.11:Teachers create opportunities for children to engage in group projects and to learn from one
another.

A major component of our curriculum is project work. We are inspired by the schools of Reggio Emilia and endeavor
to incorporate child-inspired (if not child-driven) projects as much as we can. We see great value in allowing children
to deeply explore a subject that they are engaged in. We try to find ways to facilitate opportunities for group project
work when we observe a growing or sustained interest in a particular topic. Some of things we do to accomplish this
are: 1) make time in the schedule; 2) have appropriate materials available; 3) create adequate workspace and 4) have
ongoing discussions with the children about the work they are doing and the direction that they would like to take it.
ADD CURRENT PROJECT PAGE FROM WEB SITE?

The two children in this photo are working on their "fancy dress project." We made
sure to have all of the materials and space they needed to pursue this work.
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Children observe a monarch caterpillar. We supplied the opportunity to see all the phases of the monarch life cycle.
We also gave the children to opportunity to plant "butterfly" plants in our garden to attract butterflies to our playground.

One of the Master Teachers leads a whole group discussion about the project work the children
are currently engaged in. Also included in this discussion is determining the next steps they are

interested in taking. This important conversation takes place during our "review" meeting each day.
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evidence for criterion 3.D.11
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Description of evidence for criterion 3.D.11

Samples of project documentations can be found in our observation booths, on current display, and on our website
(Project Page).
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3.E.:Responding to Children's Interests and Needs

3.E.01:Teaching staff reorganize the environment when necessary to help children explore new
concepts and topics, sustain their activities, and extend their learning.

The classroom space and materials available are not static. The availability of particular materials or design of the
classroom environment changes as needed. All of the materials available are on the shelves for a purpose, whether it
is to allow children to explore new ideas, extend an on-going activity, extend learning or give introduction or practice to
a new skill.

For some time the dramatic play center had been a housekeeping area. When the children expresses an
interest to buy and sell things we rearranged the furniture, changed the props and created a grocery store.
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Acting on the children's interests, the block center became a space
station complete with space ships, space suits and a control center.

The children have set up an ice cream shop in the dramatic play area. This project
included a walking field trip to a diner where they were able to see a milk shake machine

in use. The milk shake machine they constructed in on the left of this photograph.
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3.E.02:Teachers scaffold children's learning by
a. modifying the schedule,
b. intentionally arranging the equipment, and
c. making themselves available to children.

While our general schedule is designed to give structure to our day we allow ourselves flexibility to modify it when
necessary. That might mean taking an unscheduled walk to see something we discussed at a meeting or extending
the work-cycle when we are very deep into a project. All of the materials and equipment are intentionally arranged.
Nothing is on a shelf to simply fill the space, everything has a purpose. The Master Teachers, Graduate Assistants
and Teaching Assistants are available to the children at all times throughout the day.

Teacher scaffolding student during the writing process.
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C. is helping to scaffold a child's social behavior.

3.E.03:Teachers use children's interest in and curiosity about the world to engage them with new
content and developmental skills.

We rely on children's interests and innate curiosity about the world around them to drive our emergent curriculum. We
are very much in tune with with what captures their attention and try to focus on topics that will engage the children as
they learn new content and skills.
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When the children became interested in the name of our school The N.E. Miles Early Childhood
Center, K. the Graduate Assistant worked with them to develop interview questions to then

interview our director. They were able to learn about Dr. Miles who gave the money in his will and
that he was an alumnus of The College of Charleston our govenerning institution. CHECK SP.
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The children continue to practice their interview skills. They are talking with
Miss S. our lunch staff. They want to know what she knows about Dr. Miles.

3.E.04:Teachers use their knowledge of individual children to modify strategies and materials to
enhance children's learning.

Individualizing instruction is an important strategy we use to help each children reach her/his potential. We are
fortunate to have planning time built into our schedule so that we can devote attention to each child's needs on a
regular basis. Though informal discussions between staff members about the children's learning are ongoing we
periodically use the Child Individual Goal Form, anecdotal observations from Small Group time and Writing Workshop
to evaluate children and make individual curricular determinations.

This is the Child Individual Goal sheet. On this form we record goals developed with the family and teaching staff. It is
reviewed in an ongoing basis to to evaluate and make individual curricular decisions to enhance children's learning.
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This a an anecdotal record from a small group activity. Information recorded helps the Master Teachers make
decisions about forming groups for instruction and selection of materials to best enhance children's learning
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evidence for criterion 3.E.04
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Description of evidence for criterion 3.E.04

Before launching a project, teachers think carefully and discuss its potential benefits to individuals and the group. A
project must have potential for rich inquiry and exploration of interesting and engaging materials. This excerpt from
one of our project documentations includes the teachers' rationale for undertaking the study.

3.E.08:Teachers use their knowledge of children's

a. social relationships,
b. interests,
c. ideas, and
d. skills

to tailor learning opportunities for groups and individuals.

Identifying our children's interests and respecting and utilizing their ideas is really at the heart of the Butterfly class
philosophy. We are constantly looking for opportunities to explore subjects that the children are genuinely engaged
in. We consider social relationships and the skill sets of individuals hoping to create activities and groupings that
encourage powerful learning experiences. Our knowledge of the children in our class is informed by a variety of
sources including: the Home Information Form, group meetings, conversations with parents, The Individual Child Goal
Form, one-on-one time with the children, and informal observations.
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These two children are very good friends. We paired them to do the work pictured because one was more proficient
doing the activity and the other had expressed hesitation whenever the activity was presented. By pairing them

the more capable friend was able to engage her friend and help her feel more comfortable doing the work.

A group of children are interested in flags. The Master Teachers provide them
with reference materials used to make copies of flags of various countries.
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J. is very interested in the route he travels to school each day. He builds a paper
model of the bridge and the access ramps he drives over every day with his dad.
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evidence for criterion 3.E.08
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evidence for criterion 3.E.08
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evidence for criterion 3.E.08
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evidence for criterion 3.E.08
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evidence for criterion 3.E.08
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evidence for criterion 3.E.08
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Description of evidence for criterion 3.E.08

This home information form is filled out by every family and updated yearly.
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evidence for criterion 3.E.08
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Description of evidence for criterion 3.E.08

This excerpt from "The Fancy Dress Project" documentation reflects how the teachers' used their knowledge of the
children in their class to determine that the project was a 'good fit' for them.
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3.F.:Making Learning Meaningful for All Children

3.F.01:Teachers use curriculum in all content and developmental areas as a flexible framework for
teaching and to support the development of daily plans and learning experiences.

The Butterfly class implements an emergent curriculum. We follow a schedule which we view as flexible (particularly
with respect to the amount of time designated to each activity), and our daily plans tend to be fluid and heavily reliant
on child interests. It would not be unusual for a teacher to make a trip to the public library on the way home from
school to pick up a crate-full of books in response to being made aware of a new topic of interest. For the most part
activities set up in centers are predictable from day-to-day but are rotated out after interest wanes, new concepts need
to be introduced or children make requests for a particular kind of experience. We record daily adjustments to our
posted weekly written plans in the teacher's note portion of the weekly written plans and refer to to these changes as
we construct our curriculum. PHOTO OF POSTED LESSON PLANS WITH NOTES ADDED

This is a photo of a weekly plan. It shows things we did each day and documents changes to plans as new ideas emerge.

3.F.02:Play is planned for each day.

The Butterfly Class, as part of N.E. Miles ECDC, firmly embraces a play-based philosophy. Play is an integral and
planned part of each day. There are multiple opportunities for various kinds of play in the classroom, in different areas
outdoors and in our multi-purpose room.
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The Miles Early Childhood Center is a Nature Explorer certified outdoor
area. The children enjoy many of the play opportunities outside.

2015-16_Butterfly_Daily_Schedule_1_.doc
The Daily Schedule includes many times where the children are playing. These include three outside times and two
work cycle periods.

3.F.06:Teachers offer children opportunities to engage in classroom experiences with members of
their families.

Classroom connections to parents and other family members are very important. We have planned events inviting
parents and family members to participate in the class. However, during the morning, the classroom is a private space
for the children and teachers. While parents are always free to observe we ask that they respect the sanctity of the
environment. During the afternoon, however, parents are free to come in and spend time with their children. PHOTO
OF PUPPET MAKING NIGHT

files/7f50e128-67be-11e5-8859-22000aeca318.doc


225

N.'s great grandmother is at school helping with sewing and restringing beads.

N.'s dad who is from Ireland is reading a story to the group on St. Patrick's Day.
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M.'s mom is making dumplings with the children on Chinese New Year.
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3.G.:Using Instruction to Deepen Children's Understanding and Build Their Skills
and Knowledge

3.G.01:Teachers have and use a variety of teaching strategies that include a broad range of
approaches and responses.

In the Butterfly class we utilize a wide range of methods and materials in our approach to teaching. One of the ways
we vary our strategies is by grouping. Throughout the day the children and teachers have the opportunity to work
in a variety of groupings recognizing that different children respond better in different group settings. Each day we
have large group activities, small group activities, time to work in pairs or alone with the teacher. The activities we use
are wide-ranging and include but are not limited to: playing games, block building, dramatic play, drawing, painting,
sculpting, writing, drama, dance, music, gardening, internet searches, viewing web-cam feeds or videos, field trips,
nature walks, experiments, care of classroom, and planning and organizing celebrations and culminating activities.

Children are learning about care and appreciation of the environment. In addition to reading
multiple books, watching movies, group brain-storming, and role-playing the children pictured

here are on a nature walk making observations (in this case about a single patch of earth).
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This chart was a recorded by a Master Teacher during a group meeting when she asked
what their questions were about space and what items they would need in a "space station".

3.G.02:Teachers use multiple sources (including results of informal and formal assessments as well
as children's initiations, questions, interests, and misunderstandings) to

a. identify what children have learned.
b. adapt curriculum and teaching to meet children's needs and interests.
c. foster children's curiosity.
d. extend children's engagement.
e. support self-initiated learning.

In the Butterfly class we employ a variety of methods to assess and extend children's interest and understanding.
Some of these methods include use of the Child Individual Goals form, one-on-one interaction with the children, small
group activities, periodic "skills" check and large group discussion. While we are constantly assessing children's
understanding and have informal discussions about adaptations we will make to the curriculum or ways to foster
curiosity or extend engagement, we rely on the Child Individual Goals form to focus our attention on individual children
and determine their particular strengths, weaknesses, interests and aversions. We are able to use the Goal form
to hone in on what specific needs a particular child has and then determine how we might encourage that child's
engagement in a subject area and support self-initiated learning. We also do spelling inventories with kindergarten
children to identify their phonics understanding. The ELSA-Emergent Literacy Skills Assessment(a High/Scope
instrument) is administered individually to each Pre-K child in the fall of the year to determine the level of their
emergent reading skills. COPY OF CHILD'S SPELLING INVENTORY
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The teacher takes notes of the children's conversation to document
what they know and are interested in learning about birds of prey.

This anecdotal record records an informal assessment for the Pre-K children determining who can recognize rhyming words
and who is hearing initial consonant sounds. This information is then used to form new groups for continued instruction.
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To assess the emergent skill level of the Pre-K children, we use the High/Scope Early Literacy
Skills Assessment. This instrument provides an authentic, developmentally sound assessment.

This information is shared with the parents at the first regularly scheduled parent/teacher
conference in the year and is used to adapt curriculum and teaching to meet children's needs.
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evidence for criterion 3.G.02
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Description of evidence for criterion 3.G.02

We often use graphic organizers to represent children's thinking, questions, prior knowledge, or interest in a topic.

3.G.03:As children learn and acquire new skills, teachers
a. use their knowledge of children's abilities to fine-tune their teaching support.
b. Teachers adjust challenges as children gain competence and understanding.

During our planning meetings the teachers in the Butterfly class refer to the Child Individual Goal forms and anecdotal
notes to assess individual student knowledge and to plan learning activities that help children gain competence and
understanding. Additionally, as we work individually and in small groups with children we are able to ascertain their
instructional level. With this knowledge in hand we make adjustments to the activities we do and to the materials that
we make available.

During a small group activity about geometric solids it was determined that two of the students
in the group had a significantly better grasp of the material than did there peers. We decided to
challenge them by sending them on a scavenger hunt for geometric solids in the community.
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The Child Individual Goals form documents modifications in plans related to our identification of a particular child's needs.

3.G.08:Teachers help children identify and use prior knowledge. They provide experiences that
extend and challenge children's current understandings.

We believe that when introducing new concepts and ideas it is imperative to activate the children's schema of such.
We endeavor to assist the children in using their current knowledge to expand and build upon what they already know.
Because we are a university lab school, we have "experts" in their field of study who generously spend their time with
the children.
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When the children dug up "meteors" on the playground, the Master Teachers invited an "expert" Dr. R. to
the class. The children were able to ask many questions and learn ways to identify "real" metor material.
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evidence for criterion 3.G.08
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Description of evidence for criterion 3.G.08

Writing Workshop journaling provided this child the opportunity to draw upon her prior experience on a field trip to the
"Center for Birds of Prey." She used the journal format to represent all the owls she knew about and list their names.

3.G.09:Teachers engage in collaborative inquiry with individual children and small groups of
children.

Inquiry is an integral part of our classroom culture. A project inspired classroom inquiry is the cornerstone of our
instructional philosophy. Questions or ideas are generated by children or small groups or presented by teachers.
As teachers, we endeavor to guide the children in their exploration. Sometimes it takes days or weeks to get to a
satisfactory conclusion. Large-scale project work might take many months. WORKING ON SPACE PROJECT-SOME
MADE PLANETS, SOME WORKED ON SPACE STATION, DIGGING FOR METEORS? WRITING WORKSHOP
TOPIC WITH BOOKS

The children are working together to find pictures of mammals in the rainforest for an article they will later write for a class
newspaper. They use their knowledge of the characteristics of mammals to guide themselves and assist one another.

3.G.11:Teachers are able to determine the different components of a task and break it into
meaningful and achievable parts.

When a project arises or a task is presented we feel it is important to manage it so that children achieve benchmarks
of success. In addition to creating a feeling of accomplishment, learning is enhanced because each component of
a project or task builds on the knowledge and experience a prior action. For example, when then children were very
interested in treasure maps, a parent helped us plan an orientering project where the children were first introduced to
the use of a compass and then used this knowledge to follow directions on a treasure map. They were able to locate
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"treasure" in our outdoor play area. For other routine activities such as "hand-washing" and "morning sign-in" we
break the directions down into smaller components and post photos of a child demonstrating the steps in the routine.
PHOTO OF HANDWASHING IN BATHROOM

In this picture a child is measuring out the distance to plant seedlings. Prior to attempting this task we
looked at the components of planting a garden, we read the planting instructions, talked about measuring,

determined the best tool for the job, practiced measuring and then put the new knowledge to work in the garden.

3.G.12:Teachers promote children's engagement and learning by
a. responding to their need for and interest in practicing emerging skills, and
b. by enhancing and expanding activities that children choose to engage in repeatedly.

In the Butterfly Classroom, because we are a mixed-age class, we have a wide range (from a skills perspective)and
variety (types) of material available. It is therefore incumbent on us to make sure that individual students are finding
the materials that best match their interests and instructional level. Additionally, if a child or children specifically raise
a question or exhibit and interest for which we cannot match with a material available or activity going on we strive to
bring it into the class. When children persistently engage in an activity we are keen to help them expand and enhance
their experience. For example, the dramatic play center is often the place where engage in repeated play senarios.
When "taking trips" was a frequent senario, we added stearing wheels, authentic car keys and a small suitecase. This
addition served to fuel a creative burst in the dialog and private speech engaged in in this center. Writing materials are
always avaliable in the dramatic play area to makes signs, lists and encourage "written" communication.
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Child delights in offering the teacher a cupcake at the pretend picnic after
new materials are added to expand the script created by the children.

3.G.13:Teachers promote children's engagement and learning by guiding them in acquiring specific
skills and by explicitly teaching those skills.

In most cases we prefer that children learn skills in the context of doing a larger work or project. There are cases
however, where specific skills need to be taught in order to advance understanding or competency. We make every
effort to specifically teach those skills not mastered during the process of doing classroom activities and projects.
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One of the Butterfly teachers instructs a small group of children
on forming numerals using sand-paper numerals and sand tray.

The Butterfly Graduate Assistant helps a small group of Pre-K children expand on their
sorting and classifying skills. They playing the game "What is my Rule" (for sorting).
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3.G.14:Teachers demonstrate their knowledge of content and developmental areas by creating
experiences that engage children in purposeful and meaningful learning related to key curriculum
concepts.

In all honestly we do not create experiences because they are tied to curriculum concepts. While we are intimately
familiar with curricular expectations and standards we do not "teach to the standards." Rather we endeavor to follow
and expand upon the interests of the children when developing activities and guiding projects. We have found this
to be an more authentic experience for both teacher and learner. The complexity and depth of this kind of work
creates meaningful understanding while at the same time meeting the age appropriate standards. PHOTO OF SPACE
PROJECT

This photo depicts two students in the beginning stages of our "Fancy Dress Project" which
lasted almost three months. Though numerous other activities were happening simultaneously,
over 83 pre-kindergarten and kindergarten standards were met during the course of the project.



4:Assessment of
Child Progress
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4.B.:Using Appropriate Assessment Methods

4.B.05:Staff-developed assessment methods
a. are aligned with curriculum goals.
b. provide an accurate picture of all children's abilities and progress.
c. are appropriate and valid for their stated purposes.
d. provide meaningful and stable results for all learners, including English-language learners
and children with special needs.
e. provide teachers with clear ideas for curriculum development and daily planning.
f. are regularly reviewed to be certain that they are providing the needed information.

A) The observations, and checklist are directly connected to the South Carolina Early Learning Standards that serve
as our program goals. B) We gather data using observations, checklists, and work samples on all children. A checklist
makes sure that data is gathered on each child on a regular basis. In addition to the checklist connected directly to
our standards we also have a checklists for writing workshop that are specific to the curriculum and units we are
teaching. C) The data is gathered in the context of on-going work (authentic) in the classroom or D) as a part of either
a High/Scope or Words Their Way Literacy screening or E) Generated by parents in response to their concerns, our
questions or the ASQ. F) Is a part of information provided to us as a part of a child's evaluation by either the school
system, school psychologist, speech therapist, physical therapist, or occupational therapist. E) The data gathered is
used during daily and weekly planning sessions to determine experiences and instruction that needs to be provided
both to individual children and for the whole group. F) We regularly review and up-date information gathered from the
sources in response to child growth and/or to address changes in the child's situation.
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This form is in place to record on a regular basis our observations and
conclusions about a child's progress and then to plan specifically for their growth.

The anecdotal sheet is used to record children's skill level and progress.



244

good_start_grow_smart.pdf
These are the state standards for early childhood. As a program we have chosen to adopt these standards as
program outcomes.
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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Description of evidence for criterion 4.B.05

The detailed Prek checklist is directly tied to the state's Good Start, Grow Smart standards for 4 year olds.
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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Description of evidence for criterion 4.B.05

this spelling inventory is done 3 to 4 times a year to help plan appropriate phonics instruction for kindergarten
children.
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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Description of evidence for criterion 4.B.05

Our curriculum description includes articulation of program and curriculum goals.
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4.C.:Identifying Children's Interests and Needs and Describing Children's
Progress

4.C.02:Teachers assess the developmental progress of each child across all developmental areas,
using a variety of instruments and multiple data sources that address the program's curriculum
areas. Staff with diverse expertise and skills collect information across the full range of children's
experiences.

Data about children's development is gathered from parents (ASQ, conversations, conferences and email
communication), Teaching Assistants (anecdotal records, conversations, photographs, videos, Child Individual Goals
Form) and teachers - PE, Graduate Assistants, Master Teachers - (anecdotal records, check-lists, work samples and
discussions). Teachers use this data to assess development in the areas of approaches to learning, social/emotional,
language, mathematics, science and health/safety.

Work samples or photos of work of used to document children's work. In this case M.
used both pictures and a number sentence to show how she solved a word problem.
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This picture was used to document growth in the social emotional domain. The girl
who is sharing her ideas with the class had never spoken out in a group setting before.

This form is for recording anecdotal information on the children.
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This form is the Child Individual Goals Form. The information here encourages us to think about a
child's social/emotional as well as cognitive issues and to develop strategies for achieving the goals.

This is a High/Scope instrument the Emergent Literacy Skills Assessment used with the Pre-K children to determine
their level of literacy skill development. It is administered individually at the beginning of each school year.
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ECDC_Assessment_Plan_Chart._Rev.8.25.15.doc
This document is our school wide assessment plan. It shows what we collect and when we collect it.

4.C.03:Teachers refer to curriculum goals and developmental expectations when interpreting
assessment data.

The South Carolina Early Learning Standards are the curriculum goals. All of our assessment data is summarized in a
check-list that is directly derived from these standards.

good_start_grow_smart.pdf

ecdc_curriculum_statement.htm
Our school's curriculum statement.

files/04150206-679f-11e5-903b-22000aeca318.doc
files/651a7614-1681-11df-bb43-12313903bcb7.htm
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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Description of evidence for criterion 4.C.03

Our Pre-K check list, like all of our check lists, is a restatement of the state standards.

ECDC_Assessment_Plan_Chart._Rev.8.25.15.doc
This is the assessment plan for our school showing what and when data is collected.

FinalVersion-EnglishLanguageArtsStandards.pdf
These are the South Carolina state standards for English/Language Arts which include Kindergarten standards.

AcademicStandardsforVisualArts.pdf
These are the South Carolina state standards for Visual Arts which include Kindergarten standards.

FINALAPPROVEDSSStandardsAugust182011.pdf
These are the South Carolina stet standards for Social Studies which include Kindergarten standards.

South_Carolina_State_Standards_for_Science.docx
These are the South Carolina state standards for Kindergarten science.

2014AcademicStandardsforPhysicalEducation.pdf
These are the South Carolina state standards for Physical Education which include Kindergarten standards.

SCCCRStandardsForMathematicsFinal-PrintOneSide.pdf
These are the South Carolina state standards for Mathematics which include Kindergarten standards.

files/cbbf9558-6774-11e5-bbbb-22000aeca318.doc
files/e60c7714-679c-11e5-8859-22000aeca318.docx
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4.D.:Adapting Curriculum, Individualizing Teaching, and Informing Program
Development

4.D.01:Teachers or others who know the children and are able to observe their strengths, interests,
and needs on an ongoing basis conduct assessments to inform classroom instruction and to make
sound decisions about individual and group curriculum content, teaching approaches, and personal
interactions.

Because we believe that people who have on-going experiences with the child are better able to judge c child's
strengths and interests assessment data is collected from parents and people who work in the classroom on a daily or
weekly basis. This assessment data is used by the Master Teachers and Graduate Assistants to determine plans for
individual, small group and large group lessons and experiences as well as to determine what project ideas are most
worth pursuing.

Teachers record children's conversations and fill out checklists to make decisions about future instruction.
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evidence for criterion 4.D.01
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Description of evidence for criterion 4.D.01

This description of what the child's portfolio contains provides evidence that assessment information is authentic and
collected by adults familiar to the children.

4.D.03:Teachers interact with children to assess their strengths and needs to inform curriculum
development and individualize teaching.

Relationships are the core of our curriculum. Relationships with other children and relationships with teachers. As
such, teachers plan their interactions with children in order to build relationships but also to identify areas of strength
and weakness and then to create teaching opportunities to address those individual needs and weaknesses

Teacher's record conversations and fill out checklists to assess children and to make curriculum decisions.



282

Teacher listens as a child tells her about her journal entry.

4.D.07:Teachers talk and interact with individual children and encourage their use of language to
inform assessment of children's strengths, interests, and needs.

Our schedule, staffing and class size allow us to have many conversations with individuals and small groups all day
long. We use this information to inform our understanding of what the children know and can do. Relevant information
is record on anecdotal record sheets, child observation forms and the Child Individual Goals Form.



283

The teacher is reading with the little girl and listening to her retell the story. She uses this information
to help the child choose other stories that are a good match for her strengths, interests, and needs.

This is the anecdotal record sheet used to record information gathered on the children.
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4.D.08:Teachers observe and document children's work, play, behaviors, and interactions to assess
progress. They use the information gathered to plan and modify the curriculum and their teaching.

Data about children's interactions and behaviors is documented in multiple ways. Anecdotal records, recorded
observations, recorded conversations, photographs and the "Child Individual Goals" form are used frequently to record
daily episodes. During classroom planning time, assessment data are used to make curriculum decisions.

The Child Individual Goals Form is used to identify and plan for modifications in the curriculum for the children.
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evidence for criterion 4.D.08
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Description of evidence for criterion 4.D.08

In this anecdotal record entry, the teacher documented questions, observations, and interactions between two
children. The information was then used to work with the children on how to ask good questions and give good
answers.
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4.E.:Communicating with Families and Involving Families in the Assessment
Process

4.E.01:Families have ongoing opportunities to share the results of observations from home to
contribute to the assessment process.

Parents share their observations of their children through e-mails and conversations at pick-up and drop-off times.
They also participate in a scheduled In-School Visit or a Home Visit at the beginning of the year before school
starts. Twice yearly conferences where parents and teachers discuss their understanding of the child's progress are
scheduled at the end of each school semester. In addition, parents may request a conference at anytime.
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evidence for criterion 4.E.01
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Description of evidence for criterion 4.E.01

Information that we get from parents via conversations is recorded on the anecdotal record forms
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evidence for criterion 4.E.01
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Description of evidence for criterion 4.E.01

A parent e-mail describes her conversation with her child and clarifies for us what is happening socially for him at
school as well as letting us know some of the language they use to help him understand and solve his problems.
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evidence for criterion 4.E.01
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Description of evidence for criterion 4.E.01

Twice a year formal parent/teacher conferences are held. Parents sign-up on the sheet above. If times are not
convenient other arrangements are made.

4.E.03:Teachers, families, and relevant specialists have regular opportunities to participate in two-
way communication conferences to discuss each child's progress, accomplishments, difficulties in
the classroom and at home as well as to plan learning activities.

ECDC "Open door policy" is as follows 7.3 Open Door & Observing Parents and other family members are
encouraged to visit and observe. Parents and families are an important part of ECDC. The observation booths
are open to parents at any time during ECDC operating hours. It can be very stressful "leaving" a child for the first
time and spending a few minutes in the observation booth after drop-off can relieve anzieties about separation
and adjustments. ECDC wants families to know as much as possible about their children's' experiences during
the day - Parents are welcome to drop in and have lunch or visit their child any time. ...Teachers keep information
and documentation of children's classrooom work in the observation booths for reference. Families and visitors are
welcome to look at any of this material, but may not remove it from the center!!!! No food or drinks are permitted in the
booths. Individual parent conferences are held at the end of each semester where the Individual Child Goal's Form is
reviewed, goals are continued if necessary or new goals are established. When we have had children with exceptional
special needs, we have used a daily journal to communicate with specialists/school/home.

We found it important to establish a daily journal between home and school for a child with Down Syndrome.
There were many specialists, a "shadow", the Master Teachers and Graduate Assistants who needed
to record the child's progress, accomplishment and difficulties. The journal was the vehicle for planning
conferences when needed as well as recommending learning activities and follow-up activities at home.
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This is the Child Individual Goals Form that is reviewed with the parents at least three times a year. At the
beginning of the year, the parents along with the Master Teacher develop three goals and the strategies
for achieving the goals. This form is referenced throughout the year for planning for individual children.
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evidence for criterion 4.E.03
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Description of evidence for criterion 4.E.03

Parents sign up on the form above for conferences twice a year. They may request additional conferences whenever
they want. ECDC "Open door policy" is as follows 7.3 Open Door & Observing Parents and other family members
are encouraged to visit and observe. Parents and families are an important part of ECDC. The observation booths
are open to parents at any time during ECDC operating hours. It can be very stressful "leaving" a child for the first
time and spending a few minutes in the observation booth after drop-off can relieve anxieties about separation
and adjustments. ECDC wants families to know as much as possible about their children's' experiences during
the day - Parents are welcome to drop in and have lunch or visit their child any time. ...Teachers keep information
and documentation of children's classrooom work in the observation booths for reference. Families and visitors are
welcome to look at any of this material, but may not remove it from the center!!!! No food or drinks are permitted in
the booths.



7:Families
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7.B.:Sharing Information Between Staff and Families

7.B.06:Program staff communicate with families on at least a weekly basis regarding children's
activities and developmental milestones, shared caregiving issues, and other information that
affects the well-being and development of their children. Where in-person communication is not
possible, program staff communicate through established alternative means.

Regular communication between program and staff is an essential part of the Butterfly Classroom as well as ECDC
as a whole. Given the amount of time the majority of our children spend with us each day, it is extremely important
for both parent and child that families are regularly informed about what is happening with their child while she/he
is in school. We are able to accomplish that in several ways. Everyday during Morning Drop-off and Afternoon Pick-
up we have the opportunity to chat with parents about their child. One of the Master Teachers is on-site all day and
available to talk to the parents at these times. If for some reason parent and teacher miss one another, a specific issue
or milestone arises or a particular teacher needs to talk to the parent we will e-mail the parent including the relevant
information and arranging a meeting if necessary. Teachers may leave posted notes on the children's hall cubbies
addressed privately to parents if we have been unable to reach a parent during the day and immediate communication
is necessary. Daily Highlights which include the events and activities of the day are sent to parents via email 3-4 days
a week. Every Friday we send home a slideshow of photographs of the children engaged in the activities of that week.
We refer to the Friday Highlight post as "Friday Fotos". The parents look forward to seeing pictures of their child at
work.

This is a copy of a Daily Highlights post. A parent responded to the information with a comment, "Loving all of this!"
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This is a copy of an email from a parent responding to the "Friday Fotos" email. She responded with "Wonderful!".

One of the Master Teachers is talking with a parent at the end of the day about his child's work.
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This is an email from a parent responding to the October posting of the snack menu for the month. Her child has
a peculiar milk allergy and she is just confirming with us the days we should have an alternate snack for him.



9:Physical
Environment
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9.A.:Indoor and Outdoor Equipment, Materials, and Furnishings

9.A.07:
a. Staff organize and group materials on low, open shelves to encourage children to use them
independently.
b. Staff rotate and adapt materials to promote learning and extend children's play opportunities.

In the Butterfly Classroom all materials are located on shelves around the classroom. We have many low open
shelves on which materials are attractively displayed and thoughtfully organized and labeled. In the case of the
tall built-in shelves it is understood by the children that the bottom two shelves contain work that is available to the
children while the upper shelves are for teacher work. The materials are presented in such a way that they are readily
identifiable and easy to manage. Children are responsible for placing the material back on the shelf in the same way
they found it so that other members of the classroom community can have the same opportunity to do the work.
Teachers assist by "re-staging" materials when the need arises. As children master activities or interest change, new
materials are introduced. Typically materials are rotated out every 4 to 6 weeks.

"Touch and Feel Box" activity neatly displayed on a low shelf in the sensorial
center. Mats on bottom shelf are used when materials are used on the floor.



303

The dramatic play area has been converted to a science lab.


