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1:Relationships
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1.A.:Building Positive Relationships among Teachers and Families

1.A.01:Teachers work in partnership with families, establishing and maintaining regular, ongoing,
two-way communication.

In the Seashell Class we strive to have ongoing two-way communication with our parents in a variety of ways: 1) Daily
Highlights- This is an example of our daily highlights which we send out each day via email. 2) Parent Message Board-
This board is located outside our classroom. Parents may write notes to the teacher and tack them to the board.
We check the board throughout the day and respond if necessary. 3) Classroom Blog (SMORE)-New information is
posted approx. 2x's a month. 4) E-Mail-Parents and teachers communicate via e-mail about non-sensitive issues as
needed.

This teacher message board is located outside the classroom and is checked throughout the day. It is one way that
parents may leave a message for the teacher. Some messages require teacher follow-up and some are just FYI's.
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This is an example of my daily communication emails. They are called "Seashell Highlights"
and are sent to every parent in the class each day. The parents love them, and say they

provide just the right amount of information to have great family conversation in the evening.

We also provide our parents with a more in depth look at what we do in our classroom through our classroom blog
(recently converted to a SMORE), which is published every other week. We typically highlight one learning center in our

classroom or one exciting activity that has recently occurred, and explain the learning/skills that the children are acquiring
through participation and exploration. The parental feedback is always positive, and they especially enjoy the photos.
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evidence for criterion 1.A.01
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Description of evidence for criterion 1.A.01

Parents and teachers communicate via e-mail about both personal and non-sensitive issues as needed. I check my
emails regularly throughout the day and always reply in a timely manner.

1.A.03:Teachers communicate with family members on an ongoing basis to
a. learn about children's individual needs and
b. ensure a smooth transition between home and program.

When a child begins school at ECDC, his/her parents fill out an enrollment questionaire designed to gather inportant
information about the child's home, family, prior school and/or play experiences, interests and specific needs. This
information is updated annually. In addition, school based visits are held with each family before the school year
begins in an effort to help the child (and parents) feel more comfortable when the transition from home to school
occurs.
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evidence for criterion 1.A.03
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Description of evidence for criterion 1.A.03

This handout is given to the parents on our annual Back-To-School night. It provides an initial overview of our
classroom expectations and routines.
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evidence for criterion 1.A.03
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evidence for criterion 1.A.03
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evidence for criterion 1.A.03
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evidence for criterion 1.A.03
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evidence for criterion 1.A.03
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evidence for criterion 1.A.03
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evidence for criterion 1.A.03
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1.A.05:Teachers share information with families about classroom rules, expectations, and routines
not only at enrollment but also as needed throughout the year.

In addition to the information contained in the enrollment packet that parents receive each year, ECDC parents attend
a Back-to-School night where they receive information about the rules, routines and expectations of our classroom.
They are provided with a hand-out which we discuss and are given the opportunity to ask questions. As the year
progresses, information about classroom procedures is provided as needed in e-mail updates or notes home.



19

evidence for criterion 1.A.05
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Description of evidence for criterion 1.A.05

This letter is in the packet that is given to parents at our beginning of the year school visit. It explains our morning
drop-off procedure and helps with them understand some of the strategies to cope with separation anxiety.
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evidence for criterion 1.A.05
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Description of evidence for criterion 1.A.05

This hand-out is given to the families of the Seashell Class at our Back-To-School Night. It provides an initial
overview of our classroom expectations and routines as they pertain to the parents.
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evidence for criterion 1.A.05



24

evidence for criterion 1.A.05
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Description of evidence for criterion 1.A.05

A copy of our class schedule is given to all the parents on the first day of school. This provides them with our daily
routine so that they will know the best times to drop by our observation booth.
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1.C.:Helping Children Make Friends

1.C.03:Teaching staff support children as they practice social skills and build friendships by helping
them:

a. enter into [play],
b. sustain [play], and
c. enhance play.

Great effort is made to support children as they build friendships and negotiate play relationships. This is done through
a variety of ways including the following: 1) Large Group Time - We often have discussions about what being a good
friend looks like, how to initiate play with another child and how to, in a nice way, say that you don't want to play. The
children take turns role-playing these different scenarios; 2) Modeling - Often times when we see children struggling
with friends we will assist by demonstrating appropriate language and behavior necessary for play. 3) Literature
Models - We read books to the children which demonstrate good friendships.

The teacher was leading the children in a game of ring-around-the-rosey while on our playground.
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This child was feeling nervous about walking the block bridge. A teacher suggested
that he might feel more comfortable if a friend held his hand. Guess what...it worked!!

One of the little girls in our class didn't want to paint b/c she was uncomfortable wearing a smock.
When we suggested that she might prefer to paint with a friend, she was then willing to try on a smock!
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1.D.:Creating a Predictable, Consistent, and Harmonious Classroom

1.D.01:Teaching staff counter potential bias and discrimination by
a. treating all children with equal respect and consideration.
b. initiating activities and discussions that build positive self-identity and teach the valuing of
differences.
c. intervening when children tease or reject others.
d. providing models and visual images of adult roles, differing abilities, and ethnic or cultural
backgrounds that counter stereotypical limitations.
e. avoiding stereotypes in language references.

Respect for all children is a key consideration in creating our classroom culture. All children are valued and individual
differences are embraced. We make sure that the materials in our classroom and the activities that we choose reflect
the ethnic and cultural differences found within our classroom.

A little boy is modeling the gentle care of a culturally different baby which supports indicator b & d.
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During our morning group time, all children are given opportunities to share and participate (indicator a).

We avoid stereotyping with a culturally diverse and inclusive environment
where real children interact on a daily basis (indicators a, d & e).
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We use a constructivists approach to help children learn how to resolve
conflicts. Here the teacher is mediating a playground disagreement (indicator c).

Our classroom has many material that reflect cultural and ethnic differences (indicator d).
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We have a bulletin board in our classroom filled with family photos. Not only do these
photos provide the children with the comfort of seeing the faces of their family members
throughout the day, they also provide a glimpse of how families differ (race, size, etc...)
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We had two children in our class from China, so we were always on the lookout for images
from their homeland that we could use in our classroom. We posted some postcards
of pagodas near our light table which the children used as models for their buildings.

This little boy had surgery to his legs which left him having to wear leg casts for several months.
Adaptations were made to our classroom and materials so that he could participate and not feel left out.
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Girls can use power tools, too!!!

This rough and tumble boy wore this pink tutu every day. :)

1.D.02:Teachers provide children opportunities to develop the classroom community through
participation in decision making about classroom

a. rules,
b. plans, and
c. activities.

The children in the Seashell Class develop a sense of community by being given many opportunities to make
decisions about upcoming plans and activities. Each day, children are given the chance to choose the story to be read
at our morning circle. The snack helper is also allowed to help prepare and deliver the morning snack. We also use
our circle time to plan our future study topics. The childrens' interests and opinions guide our decision making process.
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A Seashell student is choosing a book from the shelf to be read at our storytime.

The children showed a real interest in the gorillas that were in a particular classroom book. We
decided to follow their interest and go online and watch some videos on gorillas.(indicators b & c)
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1.D.04:Teachers help children talk about

a. their own and
b. others' emotions.

c. explore a wide range of feelings and the different ways that those feelings can be expressed.

Helping our children identify, understand and cope with their emotions is an important part of our daily work in the
classroom. We often scaffold this learning by choosing books that discuss emotions and then ask the children to
mimic certain emotions with their facial expressions or bodies.

The teacher is reading the book, "I Feel Silly" to a group of children. As each different feeling is
dicussed, the children are encouraged to change their facial expressions to match the different feelings.
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A teacher is helping a group of students work out a playground problem.

We as teachers are always modeling kindness and empathy. It was a touching
moment to see this little boy comfort his classmate who had skinned her knee.
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After reading the book The Way I Feel, and acting out some of the expressions from the story, we brought
out a teddy bear "feelings" puzzle for the children to work on. The book was left available for reference.



2:Curriculum
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2.A.:Curriculum: Essential Characteristics

2.A.07:The curriculum guides the development of a daily schedule that is predictable yet flexible and
responsive to individual needs of the children. The schedule

a. provides time and support for transitions,
b. includes both indoor and outdoor experiences, and
c. is responsive to a child's need to rest or be active.

Our daily schedule includes time for transition. These transitions are supported by routines and activities. For
example: when we come in from the playground we call a few children at a time to wash their hands. When they finish
one of the teachers is waiting on the carpet to meet them and we have songs/fingerplays or movement activities until
the whole group gathers. Our schedule also alternates active periods with quieter periods and provides a period of
time daily for uninterrupted rest.
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evidence for criterion 2.A.07
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evidence for criterion 2.A.07
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Description of evidence for criterion 2.A.07

Here is a copy of our class schedule that reflects time for transitions, indoor & outdoor play and rest time.

ECDC_Policies__Procedures_effective_7_1_10.docx
See section 3.5 of ECDC Policies and Procedures

2.A.08:Materials and equipment used to implement the curriculum reflect the lives of the children
and families as well as the diversity found in society, including

a. gender,
b. age,
c. language and
d. abilities.

Materials and equipment

e. provide for children's safety while being appropriately challenging.
f. encourage exploration, experimentation, and discovery.
g. promote action and interaction.
h. are organized to support independent use.
i. are rotated to reflect changing curriculum and accommodate new interests and skill levels.
j. are rich in variety.
k. accommodate children's special needs.

Our curriculum, as well as, our materials and equipment take into consideration the diversity found in our student
population. We provide a safe environment where children can interact freely to explore, experiment and discover a
variety of materials and equipment independently while acquiring new skills. Some examples of these materials are
books, puzzles, building and dramatic play props. The teachers rotate materials and equipment to accommodate a
variety of learning styles and developmental levels, including those children with special needs.

files/a1b66fb2-64ea-11df-9e04-12313903bcb7.docx
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Our classroom light table encourages exploration, experimentation and discovery.
In this photo, the table is set up with colored blocks that are also magnetic.

These children discovered that the playground crawling rings could be turned on their side for more challenging fun.



44

Our classroom magnifying glasses provide the children with endless opportunities for exploration and discovery.

These baby dolls are an example of how our classroom materials reflect the diversity found within our student population.
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Girls can use power tools, too!

We often pair older children with the younger ones to serve as peer models.
This little boy is helper his younger classmate during a school-wide fire drill.
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We have a parent volunteer who joins us twice a week and speaks to the children only in Spanish.

Our art center has different types of scissors available depending on the child's
ability/skill level. We have traditional style, as well as, a spring loaded training style.
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2.A.10:The curriculum guides teachers to incorporate content, concepts, and activities that foster
a. social,
b. emotional,
c. physical,
d. language, and
e. cognitive development and
f. integrate key areas of content including literacy, mathematics, science, technology, creative
expression and the arts, health and safety, and social studies.

Our curriculum, which is reflected in our lesson plans, incorporates lessons and activities which foster social,
emotional, physical, language and cognitive development on a daily to weekly basis. The teachers also include plans
for teaching as many content areas as possible in each weekly lesson plan.

ECDC_Policies__Procedures_effective_7_1_10.docx
See ECDC Policies and Procedures(Sections 2.1 & 2.1)

files/a1b66fb2-64ea-11df-9e04-12313903bcb7.docx
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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Description of evidence for criterion 2.A.10

Above is a copy of the S.C. Learning Standards for 2-year-olds. It is a draft document that I have adapted for use in
my classroom. The activites and lessons that I plan for my students foster language, cognitive, social & emotional
and physical development and cover all key content areas.
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evidence for criterion 2.A.10
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Description of evidence for criterion 2.A.10

Here is a sample of our weekly lesson plan form that takes into consideration all areas of the childrens' development
and incorporates all key areas of content.

2.A.11:The schedule
a. provides children learning opportunities, experiences, and projects that extend over the
course of several days and incorporates time for:
b. play,
c. creative expression,
d. large-group,
e. small-group, and
f. child-initiated activity.

As the above document reflects, our daily schedule provides children with large blocks of time for uninterrupted play
and child-initiated activities. Also scheduled into the day are blocks of time for the teacher to work with small groups of
children or individual children on specific developmental skills. There are also periods of time when the class comes
together as a Large Group for songs & fingerplays, stories, discussions and sharing.
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evidence for criterion 2.A.11
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evidence for criterion 2.A.11
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Description of evidence for criterion 2.A.11

As the above document reflects, our daily schedule provides children with large blocks of time for uninterrupted play
and child-initiated activities. Also scheduled into the day are blocks of time for the teacher to work with small groups
of children or individual children on specific developmental skills. There are also periods of time when the class
comes together as a Large Group for songs & fingerplays, stories, discussions and sharing.
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2.C.:Areas of Development: Physical Development

2.C.01:Infants and toddlers/twos are provided

a. an environment that allows them to move freely and achieve mastery of their bodies through
self-initiated movement.

They have multiple opportunities to practice emerging skills in

b. coordination, movement, and balance, and
c. perceptual-motor integration.

Physical development occurs both naturally through various kinds of play and intentionally by planning opportunities
and activities to strengthen and refine fine and gross motor skills. Physical experiences develop the childâ€™s body
coordination, balance, agility, and spatial awareness.

Child riding a tricycle on our playground bike path.
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Child balancing on a piece of our playground equipment.

Children swinging on our playground tire swing.
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Little girl scarf dancing to The Lion King soundtrack.

This child hasn't quite mastered the balance and coordination needed to independently walk the block bridge
built by his peers. Once of his classmates offered to hold his hand while he practiced this new activity.



65

On rainy days, we play in our MultiPurpose Room, and the children have the opportunity to explore different types
of gross motor equipment. This child is engaging in perceptual motor integration by crawling through a long tunnel.

2.C.02:Infants and toddlers/twos have multiple opportunities to develop fine-motor skills by acting on
their environments using their hands and fingers in a variety of age-appropriate ways.

Much of our planning goes into designing fun, creative opportunites for our young students to develop and practice
their fine-motor skills.
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Seashell student stringing beads.

Two friends snapping green beans.
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Little girl transferring pom-poms using tongs.

Little boy scrubbing seashells using a toothbrush.
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Little girl drawing with crayons.

This young boy is feeding himself yogurt.
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This young boy is changing out of his school-shoes and putting on dress-up shoes.

This boy is using his fingers to trace on a baggie filled with colored shaving cream.
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This child is stringing beads onto pipe cleaners.

2.C.03:Children are provided varied opportunities and materials that support fine-motor
development.

We provide our students with unique opportunites, using a variety of novel materials, to develop and practice their
fine-motor skills.
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This boy is practicing his cutting using plastic scissors and playdough.

This boy is practicing his cutting using traditional scissors and paper strips.
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This student is improving his fine motor skills by using our bead maze.

These children are at our classroom sensory table filling containers
with pom-poms. They are using tongs to pick them from the fluff.
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This child is using his small muscle control to scoop up and transfer "eyeballs".

It takes fine motor control and concentration to thread beads onto nails in a frame.
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This boy is strengthening his fine motor muscles by using a squirt bottle to spray water on our garden plants.
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2.D.:Areas of Development: Language Development

2.D.02:Children are provided opportunities to experience oral and written communication in a
language their family uses or understands.

Quite often we are lucky and have several different languages/cultures represented in our classroom. This year we
have a Spanish speaking parent and a Romanian family. Our Spanish speaking parent is volunteering twice a week
and is speaking and reading to the children solely in Spanish. We were given a list of key Romanian vocabulary words
to use at the beginning of the year to help ease the transition from home to school with our Romanian child.
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evidence for criterion 2.D.02
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Description of evidence for criterion 2.D.02

This letter is sent annually by our Director, encouraging our foreign-speaking parents to record favorite classroom
stories in their native language for the classroom listening centers.

2.D.04:Children have varied opportunities to develop vocabulary through
a. conversations,
b. experiences,
c. field trips, and
d. books.

Our main teaching objective is to provide our students with as many opportunities as we can to develop new
vocabulary. Our days are filled with reading books (fiction & non-fiction), answering questions and telling stories. We
are always searching for items to bring in to share with the students that might provoke wonder like a special shell, a
bird nest, a beautiful flower, etc...All of these experiences lead to new language. With the help of parents, we like to
venture out into our neighborhood to see what we can find and see. When we return home, we make sure to reflect
upon out trip and to document the experience in a class-made book.

The teacher is reading a book to a small group of children. They are
discussing the pictures and the meaning of any new vocabulary.
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The experience of scooping out the inside of a pumpkin is a new experience for
most of the 2-year-olds. The activity provides a lot of new vocabulary for them.

The Seashell Class took a nature walk and collected items in a bag. When we returned, we identified and
discussed the found items. We then glued them to a poster and labeled them with our new vocabulary.
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Fireman Tim always makes time to develop a personal relationship
with the children. Here he is reading a story to some of his "fans".

We always begin our year with our annual neighborhood carriage ride. To enhance the experience
and increase vocabulary, we do a "Carriage Ride Scavenger Hunt" (See document below)
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We are lucky that the college's grounds crew always make time to talk to the kids when they are working on
our playground. They allow them to help with the planting and instruct them on how to care for our plants.

One of the storybooks used during our study of the plants & animals found in the deserts of the Southwest proved to be very
popular. We decided to enhance the story by adding props to our classroom sensory table that went along with the book.
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After learning and reading about the creatures found in our local oceans, the SC Aquarium came to visit with
several touch tanks so the children were able to actually see and hold the animals that they had just studied.
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evidence for criterion 2.D.04
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evidence for criterion 2.D.04
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evidence for criterion 2.D.04
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Description of evidence for criterion 2.D.04

We took a class carriage ride around our downtown area in search of the items on our list.
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2.E.:Curriculum Content Area for Cognitive Development: Early Literacy

2.E.02:Toddlers/twos have varied opportunities to experience books, songs, rhymes, and routine
games through

a. individualized play that includes simple rhymes, songs, and sequences of gestures (e.g.,
finger plays, peek-a-boo, patty-cake, This Little Piggy).
b. daily opportunities to hear and respond to various types of books including picture books,
wordless books, and books with rhymes.
c. access to durable books that enable independent exploration.
d. experiences that help them understand that pictures represent real things in their
environment.

Our classroom is filled with opportunities to experience language. All transitions are made by simple finger plays and
rhyming songs. Throughout the day, teachers make themselves available to read books to small groups of children.
We also have several, scheduled storytimes that are for the class as a whole. Our classroom listening center usually
has a book on CD or tape that is related to our study topic. We ease into naptime with a story read by the teacher or a
book on CD.

This boy is reading one of our class-made books that we keep shelved right alongside our other library books.
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For one of our nature walks, we made a picture-only scavenger hunt
for the children. As they found items on our list, they circled them.

Library books that are related to our study topic are kept shelved in the classroom book center.
Children are free to choose books for independent reading at any time throughout the day.
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We usually have a book on tape or CD that is related to our study topic in our listening center. We have
a wonderful classroom parent that volunteered to record stories to CD for us and put them on a loop.

In our Book Center, we have a flannel board and magnet board that we use for literacy props.
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Our annual "Neighborhood Scavenger Hunt Ride" (See document below)

Brown Bear, Brown Bear, What Do You See? is always a favorite book in our classroom. The children
here are independently exploring the story and using the magnetic props that we made to accompany it.
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evidence for criterion 2.E.02
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evidence for criterion 2.E.02
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evidence for criterion 2.E.02
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Description of evidence for criterion 2.E.02

Our children were provided with a picture scavenger hunt list to take with them on our annual neighborhood carriage
ride. This enlivened our trip and helped them gain new vocabulary.

2.E.03:Children have opportunities to become familiar with print. They are actively involved in
making sense of print, and they have opportunities to become familiar with, recognize, and use print
that is accessible throughout the classroom:

a. Items belonging to a child are labeled with his or her name.
b. Materials are labeled.
c. Print is used to describe some rules and routines.
d. Teaching staff help children recognize print and connect it to spoken words.

Seashell students have multiple opportunities to become familiar with print. All items belonging to the children are
labeled with their names and are kept in their cubbies that are labeled with their picture and first name. Children also
"check-in" when they arrive to school by posting their picture and name. When appropriate, classroom materials are
also labeled. Certain rules and routines are posted with pictures and text like the procedure for unrolling toilet paper,
wiping and flushing. We connect the written word to the spoken word by labeling childrens' artwork with a description
that they have dictated.

Seashell cubbies are labeled with each child's photograph and name.
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When children arrive to class, they check-in by putting their photograph on a magnetic
board. Later in the semester, they also place their printed name alongside their photo.

Pictues and text are posted in the toilet stalls explaining the proper procedure for unrolling toilet paper, wiping and flushing.
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Some of the blocks in our block center are labeled with familiar environmental text(Target, Lowes, Piggly Wiggly, etc...).

Whenever possible, we have the children dictate "stories" to go with their artwork.
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We try to elicit words and phrases from the children having to do with the
new knowledge that they have acquired upon completion of a study topic.

Some of the centers in our classroom have a limit as to how many children
can join in at one time. This rule/reminder is posted with a picture clue.
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2.F.:Curriculum Content Area for Cognitive Development: Early Mathematics

2.F.01:Infants and toddlers/twos are provided varied opportunities and materials to
a. use language, gestures, and materials to convey mathematical concepts such as more and
less and big and small.
b. see and touch different shapes, sizes, colors, and patterns.
c. build number awareness, using objects in the environment.
d. read books that include counting and shapes.

The Seashells are provided with endless opportunities and materials to explore mathematical concepts. We practice
the concepts more & less and big & small daily during mealtime. Our shelves are filled with materials of different
shapes, sizes, textures and patterns that we investigate and discuss together. We build number awareness using
objects in our environment like when we count 1 paper towel to dry our hands, 3 squares of toilet paper in the
bathroom, serving 3 apple slices at snack, etc... Some of our favorite classroom books are: Ten Apples Up On Top,
The Very Hungry Caterpillar, and Five Little Monkeys Jumping on the Bed!

The children here are independently sorting manipulatives by color.
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This science experiment gave the children an opportunity to watch a sponge snowflake grow from
very small to very big in just a few days. We recorded their observations on a poster and posted them.

This boy is working on a shape sorting puzzle that requires matching the solid shape to the corresponding hole.
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This little girl is doing a self-correcting Montessori math game that is a series of pegs that
you arrange smallest to largest. They only fit into the opening with the matching diameter.

This puzzle requires students to match the circles through texture.
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2.F.02:Children are provided varied opportunities and materials to build understanding of numbers,
number names, and their relationship to object quantities and to symbols.

We plan lessons and activities that help the children develop an understanding of numbers, number names and their
relationship to object quantities and to symbols.

In this activity, students drew a printed number (0-5) or (0-10) and then glued
the corresponding # of spots on their ladybug pattern that they had made earlier.
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This is a puzzle that has the numbers 1-5 printed on the front. Children then must count
the proper corresponding number of beads for each post. Color clues are provided.

As part of an insect unit, students counted and glued paper flies onto a large piece of paper.
They then dipped a fly swatter in paint and swatted their flies while counting each swat.
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This boy is dropping wooden napkin rings on to a holder and counting them as they slide down.

We were using a yard stick to measure the width of our paper, when a child laid
down and asked us to measure her and see if she was "bigger than the paper".
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2.F.03:Children are provided varied opportunities and materials to categorize by one or two
attributes such as shape, size, and color.

Sorting and classifying objects by their attributes seems to almost occur naturally in childrens' play. We make sure to
provide a variety of materials and opportunities to support this development.

These students are matching yellow pegs to the yellow shapes.
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This student is playing a game that requires matching like items by color and shape.

Thes students are sorting our class seashell collection by shells that are the same type.
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These students are sorting objects by like colors.

This boy is pulling small pillows from the Mystery Box and matching them by like textures.
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This child is matching leaves by type (or pattern) on our magnet board.

Here the children sort leaf counters by color on our light table.
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2.G.:Curriculum Content Area for Cognitive Development: Science

2.G.01:Infants and toddlers/twos are provided varied opportunities and materials to
a. use their senses to learn about objects in the environment,
b. discover that they can make things happen, and solve simple problems.

Our classroom and playground provides many opportunities for the children to use their senses to explore, discover
and solve problems.

This little girl was studying the colors and patterns of Indian Corn through the use of a magnifying glass.
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This student discovered that the wheel below began to spin when sand poured from the top
of the sifter. She figured out that she could use her finger to poke out any clogs that occured.

This child is learning about the properties of ice while painting with "ice-cube watercolors".
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Working together, these boys figured out how to pump water from our barrel pump.

This little girl was exploring the world of magnets. The children are drawn to
this center because of their natural love of investigating cause-and-effect.
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The class worked together to put together the pieces of our treasure map. We then used the map to locate the precise
location on our playground of where X marked the spot. The children then worked as a team to excavate the treasure!

This little girl was using our light table and magnifying glass to study the intricate details of leaves.
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A rotting pumpkin proved to be a sensory experience that some children didn't enjoy. Phew!!!

These children are learning what happens when you add baking soda to vinegar water. It's truly a witch's brew!
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There is no better sensory experience than fingerprinting with colored shaving cream!

This boy is exploring the properties of "slime".
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This boy was learning first hand about color mixing using a dropper and food coloring.

ECDC_Policies__Procedures_effective_7_1_10.docx
See ECDC Policies & Procedures (Section 2.2)
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2.J.:Curriculum Area for Cognitive Development: Creative Expression and
Appreciation for the Arts

2.J.01:Children are provided varied opportunities to gain an appreciation of
a. art [in ways that reflect cultural diversity],
b. music [in ways that reflect cultural diversity],
c. drama [in ways that reflect cultural diversity], and
d. dance [in ways that reflect cultural diversity].

We provide our students with many opportunities to gain an appreciation of the fine arts. We have fine arts prints
in our classroom that we rotate a few times a year and we often have childrens' fine arts books available on our
bookshelves. The music that we listen to in our classroom is very diverse. We play everything...jazz, ragtime,
classical, bluegrass, Broadway, traditional Chinese, etc... Our experiences with drama occur when we use puppets,
play charades, act out finger plays, and retell favorite stories. We also use ethnic printed material as scarves & wraps
to be used in open-ended ways in our dress-up center.

We try to rotate fine art prints in our classroom that we use for language lessons.
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In this activity, we had the children imagine that they were bees
and draw what they felt while listening to "Flight of the Bumblebee".

Here is one of our mothers demonstrating a traditional Chinese ribbon dance.
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Here the children are gathered listening to a guest storyteller and blues harmonica player.

A parent came in to sing to the children. He used our classroom African thumb piano to accompany his songs.
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The class loved the video we watched of Irish line dancing. Here
they are trying out the moves and dancing along with the music.

Most of the music that we listen to in our classroom is representative of different cultures.
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2.J.02:Infants and toddlers/twos are provided varied opportunities to explore and manipulate age-
appropriate art materials.

We give our children opportunities to experience many different types of age-appropriate art materials. You can
always find our open art center stocked with a variety of paper and markers, crayons, colored pencils, glue, tape, hole
punches and scissors. We also keep a fresh supply of homemade playdough and the necessary tools available on our
playdough shelf. We rotate the paint colors at our easel every morning and make available watercolors, fingerpaints,
and dot painters.

This child is using glue, markers and scissors at our classroom art table.



119

This student is making a sculpture out of playdough.

These children are painting by dipping a small ball in paint and then rolling it across the paper inside of a box.
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This Seashell student is painting with watercolor paints.

Our classroom easel is open at all times.
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We keep our art shelves stocked and open for the children to explore and create whenever they wish.

2.J.03:Infants and toddlers/twos have varied opportunities to express themselves creatively through
freely moving to music. Toddlers/twos have varied opportunities to engage in pretend or imaginative
play.

The children in our classroom have varied opportunities to express themselves creatively through freely moving to
music. Our morning Large Group time often involves singing and dancing along to various types of music and songs.
In the afternoon, the children have the chance to play musical instruments, dress-up in costumes and to sing and
dance to music. Imaginative or pretend play is encouraged throughout the day. We try to rotate our costumes and
props according to current theme or unit of study.
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This little boy is in costume and pretending to be a firefighter.

This little girl was scarf dancing to her favorite CD's, The Lion King.
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Our class loves the book Where the Wild Things Are, so we decided to
carve out a niche of our room to be the island where the monsters lived.

These treasure hunters believe they know where the pirates buried their chest of treasures.
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A big cardboard box can provide hours of imaginative play.

These pirates were reading while sailing the stormy seas...how dangerous!
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These girls are singing along with their favorite soundtrack, Frozen!

2.J.04:Children are provided varied opportunities to learn new concepts and vocabulary related to
a. art,
b. music,
c. drama, and
d. dance.

Our students are provided many opportunities to learn new concepts and vocabulary relative to the arts. For example,
when discussing fine art prints and reading art books, they learn about lines, primary colors, self-portraits and still-lifes.
They are given opportunities to listen to many genres of music like; classical, bluegrass, ragtime, jazz and more. We
often have guest musicians come and play the piano, guitar, harmonica and violin. During these visits, the children
are exposed to new musical terms. For example, when we have guest dancers, the children learn about rhythm and
costuming. We explore expression and pantomime when we act out stories, finger plays and through pretend play in
the housekeeping center and on the playground.
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Here each child was given a shaker egg to practice the concept of keeping a simple beat to music.

Our environment is filled with many examples of fine (and sometimes
local) art that provides opportunities for conversation and dialogue.
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Our usual approach to the arts is to integrate experiences. In this example, children were listening to "Flight of the
bumblebee," drawing in response, and teachers record their words as they discuss and learn new vocabulary.

Children in this picture are acting out the different emotions in the story, "When Sophie Gets Angry."
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After studying the plants and animals of the Southwest desert, he
children were given the materials needed to sculpt their own desert cacti.

The children are dancing along to traditional Irish music after watching a video of Irish line dancers.
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2.J.05:Children are provided varied opportunities to develop and widen their repertoire of skills that
support artistic expression (e.g., cutting, gluing, and caring for tools).

We have an open art shelf in our classroom that stays stocked with all the necessary materials that the students need
to develop and widen their artistic skills. For cutting practice, we keep a basket filled with colored strips and we have
two types of scissors available. We keep a tray filled with collage materials and glue bottles and glue sticks are stored
nearby. We also have a basket with a variety of hole-punchers so that the children can hone their fine motor skills, as
well as, add to the collage tray.

We have an open shelf in our room that stays stocked with collage supplies...pom-
poms, material scraps, stickers, magazine images, cut letters, scrapbooking paper, etc...
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We keep a basket filled with colored paper strips so that the children can practice their cutting.

This child is icing and decorating a holiday Gingerbread House to take home.
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We have a whole shelf dedicated to playdough and playdough materials...rollers,
plastic pizza cutters, plastic scissors, cookie cutters, popsicle sticks, large buttons, etc...

We always have ink pads and stampers available for children to use.
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Some children, especially those with older siblings, like to write/draw in notebooks. We have those available, too.

We encourage the use of colored pencils because they help develop the finger & hand strength needed for future writing.
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Easel painting is always a popular artistic choice in our room.

A variety of art materials are always accessible to the children. As the year progresses, we add more items to the shelves.
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2.K:Curriculum Content Area for Cognitive Development: Health and Safety

2.K.01:Children are provided varied opportunities and materials that encourage good health
practices such as serving and feeding themselves, rest, good nutrition, exercise, hand washing, and
tooth brushing.

Healthy snacks are prepared twice a day and we rotate "snack helpers" to assist with preparing & serving the snacks.
Nap/rest time is daily from 12:30-2:30. We have multiple blocks of time scheduled for outdoor play. Hand washing
occurs throughout the day. Teachers oversee this process with the young children, but visual reminders are still
posted by the sinks. We encourage the children to "make bubbles" while they sing the entire "Twinkle Twinkle" song.

Rest time is every day from 12:30-2:30.
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Here is a little girl in our kitchen helping choose a healthy morning snack.

This picture is posted above the bathroom sinks as a reminder to sing "Twinkle Twinkle" while you wash your hands.
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Here is a little girl washing her hands after painting at the easel. We
encourage "making bubbles" while singing "Twinkle, Twinkle, Little Star".

ECDC_Policies__Procedures_effective_7_1_10.docx
See sections 5.6 & 5.8 in ECDC Policies & Procedures.

2.K.02:Children are provided varied opportunities and materials to help them learn about nutrition,
including

a. identifying sources of food and
b. recognizing,
c. preparing,
d. eating, and
e. valuing healthy foods.

We provide our children with many opportunities and materials to learn about nutrition. We do a lot of preparing and
cooking of healthy snacks in our classroom. We pick two children to be our "snack helpers" and they get to assist with
the morning preparations. We also emphasize the value of choosing healthy foods during pretend play. Our classroom
kitchen center has baskets full of pretend healthy foods. We identify and discuss these foods during play. Parents are
encouraged to send in healthy lunches for their children. We as teachers choose the healthiest items to be eaten first
and identify them as their "grow foods".

files/a1b66fb2-64ea-11df-9e04-12313903bcb7.docx
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Here is a child being our morning "Snack Helper". She chose sliced oranges to be part of the snack.

Here is a child eating one of our healthy morning snacks...yogurt and orange slices.
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Here are two students snapping green beans in preparation of a healthy luncheon.

These children are measuring and preparing banana muffins for our morning snack.
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We have a classroom "snack helper chart". Each day two different children
are chosen to go to the kitchen to help prepare the morning snack.

Our children have an opportunity to learn about healthy foods and
where they come from by visiting the Butterfly Class' vegetable garden.
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ECDC_Policies__Procedures_effective_7_1_10.docx
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2.K.03:Children are provided varied opportunities and materials that increase their awareness of
safety rules in their

a. classroom,
b. home, and community.

Our children are provided many opportunities and materials that increase their awareness of our school and
classroom safety rules. We discuss fire safety with our children and this is supported by our school-wide, monthly
fire drills. We remind the children (constantly) that we walk inside the building and explain to them that we don't
want anyone slipping on the classroom floor. We also insist that everyone stay seated when eating...we don't want
anyone choking. They are also taught that certain food items must be sliced before eating so they don't choke (grapes,
hotdogs, etc...) They learn this when they assist with snack preparation. We provide pretend safety items for the
children to use in the dramatic play center; safety goggles, hard hats, first aid kits, etc... Before heading out on
neighborhood walks, we explain that all children must hold an adult hand to be safe.

This young boy is wearing safety goggles before working with pretend tools.

files/a1b66fb2-64ea-11df-9e04-12313903bcb7.docx
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We keep our fire drill evacuation plan posted by our back door.

This photo shows us participating in one of our monthly fire drills.
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2.L.:Curriculum Content Area for Cognitive Development: Social Studies

2.L.01:Children are provided varied learning opportunities that foster positive identity and an
emerging sense of

a. self and
b. others.

We provide opportunities that foster positive identity and an emerging sense of self throughout our day. It begins in the
morning when the children are warmly greeted as they come into class and put their photo on our magnet board. We
later use these photos to discuss who is at school and who is absent and the children then match their printed name to
their photo. We also make every child feel like they (and their name) is special with our personalized circle time songs
that we sing. Children also gain a positive sense of self when we keep their labeled work on display throughout the
classroom and hallway. Class made books that feature each child and their photo can be found in our book center.
The children gain a sense of pride each time that we read the book aloud.

This student is "checking in" for the morning by putting his photo up and matching it
with his printed name. We also use this board to discuss which friends are absent.
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We often use the childrens' photos in our class made books.

Our classroom is filled with mirrors so that the children can see themselves.
This little boy is admiring himself in his insect antennas that he made.
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As children become potty-trained, they are able to become members of our classroom "Underwear Club".

Children are given the opportunity to help with the preparation of our morning snack. They
know who the "helpers" of the day are by referring to our classroom Snack Helper chart.
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2.L.02:Children are offered opportunities to become a part of the classroom community so that each
child feels accepted and gains a sense of belonging

An immediate sense of community develops when the children learn that our class has its own special name, the
Seashell Class. I give each child a whelk shell during their school based visit that has a note tucked inside saying
"Welcome to the Seashell Class. I can't wait to see you on the first day of school" The children are offered many
opportunities to become a part of the classroom community. Some are by being a snack helper, a nap set-up helper
and by being a part of "team clean-up". We emphasize that we are school family and that we need to work together.
Other ways that the children feel accepted and gain a sense of belonging is by having their photos, names and work
displayed throughout the classroom.

These girls are helping prepare the morning snack for the whole class.
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Every student has their photo, birthdate and printed name displayed on
our wall. The frames are usually decorated during our back-to school visit.

Our classroom name is the Seashell Class. By having a special name just for our class a greater sense of community
was developed. The children love taking turns ringing the playground bell and calling "Seashells...time to come in".
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Seashell_Birthday_Flyer.pub
Each student is made to feel extra special on their birthday when they are presented with a glittered birthday
certificate.

2.L.03:Children are provided varied opportunities and materials to build their understanding of
diversity in

a. culture,
b. family structure,
c. ability,
d. language,
e. age, and
f. gender in non-stereotypical ways.

We do our best to provide the children with a variety of opportunities and materials to build their understanding of
diversity. This begins at the beginning of the year when we request family photos. The children are able to see the
different types of families when these pictures are on display. Our classroom puzzles, dolls, books, markers & crayons
(Multicultural colors), and displays represent different cultures and skin colors. Our dress-up clothes represent gender
in non-stereotypical ways. On a typical day, you might see a girl construction worker playing with a boy in a tutu. We
also have ethnic & animal print fabric that can be used for dress-up in a more open-ended fashion.

files/eb32c9f0-66cb-11df-b6bb-12313903bcb7.pub
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We often have many families from other countries. When we do, we put their family photo on their home country.

Some of our classroom puzzles represent children from other countries and with different skin colors.

Our classroom babydolls are multi-ethnic.
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This little boy is wearing his favorite dress-up outfit...cowboy boots, a sparkly red hat, and a pink fuzzy purse!

This girl is busy in the room while wearing her favorite accessory...a man's necktie.
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This little boy proudly wore his Chinese suit the day that his mom came to do a Chinese presentation in the classroom.

Power tools aren't just for boys!
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This boy is using a postcard of a Chinese pagoda as a model for his building.

Our bulletin board of family photos provides the children with examples
of the different types of families found within our classroom community.
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Our Spanish speaking mother volunteers in our classroom twice a week. She reads
familiar stories to them in Spanish and joins in on their play, but speaking only in Spanish.

We have many Multicultural CD's that we listen to throughout the day and especially during
nap time. Whenever we have a child in our class whose family represents a different culture,

we try to get music that is representative of that country so that we can play it in class.
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evidence for criterion 2.L.03
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Description of evidence for criterion 2.L.03

This request is sent by the Director each year. We are always thrilled when parents participate.
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evidence for criterion 2.L.03
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Description of evidence for criterion 2.L.03

We request family photos at the beginning of the year so that we display them in the classroom.

2.L.04:Children are provided opportunities and materials to explore social roles in the family and
workplace through play.

We provide many props to enhance the childrens' ability to explore social roles in their play. We give them purses,
briefcases, car keys, cell phones, cameras, lunch totes, first aid kits, menus, calculators, cash registers and
keyboards. These props are used to play grocery store, office, hospital and restaurant.

This little girl was making calls from her office.
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These children has their keys, purses and hats and were taking a train trip.

This child is modeling the role of a teacher as she conducts her very own "Circle Time".
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This little boy's father works in a restaurant. We noticed that he was pretending to take his friends' orders
while playing in housekeeping, so we gave him a pad & pencil so that he could "write their orders down".

2.L.05:Children are provided varied opportunities and materials to learn about the community in
which they live.

By second semester, the Seashell Class is usually ready for neighborhood walking trips. We find it very helpful to have
an activity planned for our walks. Our favorite is a scavenger hunt. The children stay on task searching for the items
on the list and when we return we have a ready-made vocabulary list to review.
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These children were having a discussion about shadows which were discovered in the parking lot during a walking trip.

Our class went on a walking trip in our neighborhood in search of the items on a Nature Scavenger Hunt. Each
child was given a paper with picture clues and text and marked the items off with a crayon as they found them.
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The children were thrilled to discover a "bamboo forest" while on a walk on our college campus.

A favorite excursion of the Seashell Class is our annual neighborhood horse drawn carriage ride!
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The children love when Fireman Tim comes to visit because he lets them sit in his firetruck and steer!
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evidence for criterion 2.L.05
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evidence for criterion 2.L.05
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evidence for criterion 2.L.05
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Description of evidence for criterion 2.L.05

Each child was given a list of items to look for while on a neighborhood carriage ride.



3:Teaching



167

3.A.:Designing Enriched Learning Environments

3.A.01:Teaching staff, program staff, or both work as a team to implement daily teaching and
learning activities, including Individualized Family Service Plans (IFSPs), Individualized Education
Programs (IEPs), and other individual plans as needed.

I meet once a week with my Graduate Assistants for an hourly planning session. During this time, we reflect on our
students' development by filling out the SOAR forms. We also discuss plans for the upcoming week and work together
to fill out our lesson plan sheet.

In the past, we had a student who spent the morning in a self-contained classroom for autism and then joined our
class in the afternoon. We learned that he was learning sign-language and using picture cues in his specialized class,

so we asked for a copy of the signs and cues that he was working on so that we could reinforce them in our room.
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evidence for criterion 3.A.01
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Description of evidence for criterion 3.A.01

This is a copy of our Weekly Lesson Plan. The classroom teacher and Graduate Assistants meet weekly to plan for
the upcoming week.
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evidence for criterion 3.A.01
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Description of evidence for criterion 3.A.01

This form is called SOAR (Student, Observation & Assessment Record). We use it to collect information about each
child and is helpful in making individualized plans (if needed) to assist in the development of our students. The
classroom teacher and Graduate Assistants fill these out on the students during our weekly planning sessions.

3.A.06:
a. Teachers create classroom displays that help children reflect on and extend their learning.
b. They ensure that children's recent works predominate in classroom displays (e.g., art,
emergent writing, graphic representation, and three-dimensional creations) and that
c. some displays are at children's eye level.

Teacher created displays are ever changing in our classroom depending on the interests of the children. Whenever
possible, items chosen for displays are authentic and not commercial made. Careful attention is given to the way that
we display the childrens' work in our classroom. When feasible, items are presented at the childrens' eye-level. We
are careful to make sure that every child has work displayed inside the classroom and in the hallway.

Because our classroom name is The Seashells, I created a display table that contained
seashells, a picture book of East Coast shells, a magnifying glass and colored viewfinders.
The children love to match actual shells to the shell photos and to sort them on the floor.
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This photo shows two boys studying the development of our ladybugs. The children in
the class were showing a real interest in insects, so we ordered ladybug larvaes from

a science company. After they hatched, we released the ladybugs into our garden.

This is a class sculpture made from recycled items collected by the students during a
recycling unit. Their sculpture was kept on display outside our classroom for all to admire.
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We enlisted the children' help to transform our reading center in
to the island of Wild Things after noticing there love of the book.

Whenever possible, we like to make changes and additions to our environment to reflect the current topic of
study. Since we were learning about the Fall season, we added items from nature to our Sensory Table that
are typically found in the Fall...pinecones, nuts, Indian corn, colored leaves, and even, "Bushy the Squirrel"
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3.A.07:Teaching staff and children work together to arrange classroom materials in predictable ways
so children know where to find things and where to put them away.

We work hard as a team in our classroom to design and maintain enriched learning environments. We meet weekly
to plan our lessons and activities for the upcoming weeks. We also use this time to discuss the children as individuals
and to make accomodations if needed (SOAR Forms). We keep our classroom materials organized and accesible
to encourage independence. Careful consideration is given to our classroom displays. They are always rotating and
changing and are designed to help the children reflect on and extend what they are studying.

Materials are kept in baskets on low shelves so that children can independently access materials and easily put them away.
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The Seashells can easily find materials and put them away because they are stored in baskets on open, low shelves.

Our classroom kitchen area...pretend food is stored in baskets.
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3.B.:Creating Caring Communities for Learning

3.B.02:Teaching staff create and maintain a setting in which children of differing abilities can
progress, with guidance, toward increasing levels of

a. autonomy,
b. responsibility, and
c. empathy.

We strive to create a caring and respectful community in the Seashell Clasroom. We model respect for all students
and try to teach our children how to treat others with respect. We encourage independence and responsibilty by
highlighting our students' achievements. We also emphasize respect for the classroom materials and the surrounding
environment.

This student noticed that his non-English speaking classmate was not part of a playground game. He went over and
took him by the hand and said "Come on, come on...we are over here." He led him to the group and then pointed for him
to sit with his friends. I later asked him why he went and got his friend's hand and he said "He was hot and by himself."



177

Here is a student returning his paint smock to the designated spot next to the easel.

This young boy is helping sweep up after snack.
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A strong emphasis is placed on independence in the Seashell Class. Here is a young girl cleaning up her area after snack.

This young child is displaying empathy as he comforts a classmate who has skinned her knee.
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These children are modeling responsibility as they assist a teacher in collecting litter from the playground.

This group of children are learning responsibility as they water our newly planted tree.
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3.B.11:Teaching staff create a climate of mutual respect for children by being interested in their
a. ideas,
b. experiences, and
c. products.

The Interest Inventory that the parents fill out with their child helps us key in to the interests of the students before
school starts. Many of our children are non-verbal at the beginning of the year, so by us knowing some of their
experiences and interests in advance, we can help them feel more welcome and comfortable at school.

A Seashell student brought an item from home to share with the class. Even though it took him
FOREVER to share, we knew that it was important to him so we gave him our full attention.
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evidence for criterion 3.B.11
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Description of evidence for criterion 3.B.11

Parents are given the opportunity to fill out this questionnaire during the summer home visit. It helps us key in to
the interests of the students before school starts. Many of our children are non-verbal at the beginning of the year,
so by us knowing some of their experiences and interests in advance, we can help them feel more welcome and
comfortable at school.
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3.D.:Using Time, Grouping, and Routines to Achieve Learning Goals

3.D.04:Teaching staff offer children opportunities to interact with children of various ages.

The Seashell and Sunflower Classes share a common recess time each day, and are often combined in the late
afternoon when the students numbers have dropped (for teacher:child ratios). In addition, there are many occasions
when all of the children at ECDC participate in activities together.

The Seashell and Sunflower Classes share a common recess time every day.

3.D.05:Teachers plan for children to revisit experiences and materials over periods of
a. days,
b. weeks, and
c. months.

The length of time spent on a particular experience or that a material is available, is largely driven by the interest level
of the children. Most experiences are referred to again and again as we purposely plan our lessons to build upon the
experiences. Classroom materials are rotated to keep the children engaged and curious.
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This child is matching similar leaves on our magnet board.

The students colored fall leaves to add to the big tree that we made for our reading
center. This tree later lost its leaves and became a "haunted tree" for Halloween.
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Our study of leaves began because we are lucky enough to have a maple tree right outside our
classroom and the children had noted its leaves changing color from green to red, yellow and orange.

Each child was encouraged to bring a leaf from home which they later painted for
lovely leaf prints. These prints were used as place cards for our Thanksgiving Feast.



186

This boy is collecting fall colored leaves for our art collage tray.

We used leaves throughout the different centers in our room. Here they were
added to our light table so that they could be studied under a magnifying glass.
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Leaves and other fall items were added to our sensory table.

Leaf counter sorting at another classroom light table.
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Our bookshelves were filled with books about trees, leaves and the fall season.

Here are some of the leaves that were brought in by the children.
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3.D.10:Teachers organize time and space on a daily basis to allow children to work or play
a. individually and
b. in pairs,
c. to come together in small groups, and
d. to engage as a whole group.

As our class schedule and weekly lesson plans form reflects, we plan activities and lessons that focus on the class
as a whole and for smaller groups of children. Many times, children are called to work individually with the teacher in
specific skills.

The teacher is leading an activity during the morning large group time.
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Here is a child working independently at a table.

Our classroom listening center is designed to accomodate two children at a time.
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Typically our classroom easel is used by only one child at a time,
but in this instance, two friends were painting simultaneously.

A small group of children are participating in playing a board game.
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evidence for criterion 3.D.10
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Description of evidence for criterion 3.D.10

Here is a copy of our weekly lesson plan. We plan activities that focus on the class as a whole and for smaller
groups of children. Many times, children are called individually to work with the teacher in individual skills.
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evidence for criterion 3.D.10
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evidence for criterion 3.D.10
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Description of evidence for criterion 3.D.10

Here is a copy of the Seashell Class schedule.

3.D.11:Teachers create opportunities for children to engage in group projects and to learn from one
another.

As the Seashells' language develops, we begin to plan and engage in many more group projects. We especially love
to take walking trips and make whole class books.

The Seashells were learning about caring for our environment and different aspects of nature. Here a
small group of children were examining a patch of earth using a frame to help define their focus area.
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Toy vehicles had just been added to our classroom and the children were loving them. We
decided to roll out some butcher paper and give the kids crayons so they could draw roads

for their cars. A small group worked together for almost an hour on this spontaneous project.

The teacher is working with a small group of children as they sort and organize a collection of jar lids.
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A small group of children are working as a team to put together the pieces of a treasure map.

After reading a story, the teacher noticed that several of the children showed an interest in learning more about one of
the story's animals. She and this small group decided to learn more facts by looking up information on the computer.
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A small group of kids are digging for buried treasure after putting together a map and finding the X that marked where to dig!
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3.E.:Responding to Children's Interests and Needs

3.E.01:Teaching staff reorganize the environment when necessary to help children explore new
concepts and topics, sustain their activities, and extend their learning.

We find that we are always rearranging our environment in order to respond to the interests and needs of the children.
It often involves bringing in props, changing out the classroom displays, switching the contents of our sensory table or
rotating our dress-up clothes.

The children were having so much fun learning about nature, that we decided to extend it into
a camping unit. We brought in a kayak and set up a tent in the classroom. It was great fun!
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The class was especially fond of the book Where the Wild Things Are so we decided
to turn our book center into the island of wild things. We even had Max's private boat!

The teachers made an poster size I Spy game of desert animals because the children showed such an interest in them.
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We had a particular child who had a love of penguins, so we made a sensory tub
filled with fake snow and Arctic animals just for him. The other children loved it, too!

This particular group of children had a love of anything "spooky", so we made an
interactive Haunted House for our book center. The children could choose a scary creature

and attach it to the various windows and doors with velcro. They never got tired of it!
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3.E.02:Teachers scaffold children's learning by
a. modifying the schedule,
b. intentionally arranging the equipment, and
c. making themselves available to children.

We get our best ideas from the children! Our job is to scaffold their learning, so we pay close attention to their interests
and go from there. It often requires moving around some tables, searching for props, or joining in on the play.

The children were obsessed with their new favorite song "I Have A Magic Carpet". We found an old
yoga mat and rolled it out for the children to pretend to ride. They had great fun and it actually became a
jumping off point for a one month project that involved studying the world map and making a class book.
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This particular group of children were all busy pretending to go shopping, so
we arranged the classroom chairs so that they could ride the "bus" to the mall.

3.E.03:Teachers use children's interest in and curiosity about the world to engage them with new
content and developmental skills.

This Interest Inventory that the parents fill out with their children is a wonderful way for us to get to know the interests
of our children at the beginning of the school year...esp. when many of our children are still non-verbal.
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We noticed a great interest in insects among our students so we decided to
send off for ladybug larvaes. Here are two boys studying there development.

We made a chart with pictures of the different stages of ladybug development. With
each new stage, the Seashells moved the arrow indicator to the proper picture.



206

One little boy's love of penguins, which developed after a trip to
Sea World, lead us to branch off into a mini-study of arctic animals.

We had one child who was obsessed with pirates and hunting treasure. His interest was contagious
and we ended up doing a month long project on the topic, complete with a buried treasure chest!
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evidence for criterion 3.E.03
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Description of evidence for criterion 3.E.03

This questionnaire that the parents fill out with their children is a wonderful way for us to get to know the interests of
our children at the beginning of the school year...esp. when many of our children are still non-verbal.

3.E.04:Teachers use their knowledge of individual children to modify strategies and materials to
enhance children's learning.

We use many methods to gather our knowledge of the individual children. We begin with parent generated Interest
Inventories, but end up relying on teacher observation during play and skill assessment checklists. We gain insight
of individual students when we fill out our SOAR Forms and we are able to modify our strategies and materials to
accomodate their needs if necessary.
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evidence for criterion 3.E.04
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Description of evidence for criterion 3.E.04

We especially use this questionnaire at the beginning of the year when many of the children are still non-verbal. It
helps us decide what books to choose for our classroom shelves and possibly a beginning of the year study topic.

Seashell_Skill_Chart.doc
We use this chart to keep a record of skills that the children have mastered. If they have not, we can modify our
strategies with that certain child.

files/5356df1e-6431-11df-b6bb-12313903bcb7.doc
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evidence for criterion 3.E.04
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Description of evidence for criterion 3.E.04

SOAR (Student Observation and Assessment Record) Forms are helpful in making individualized plans to assisst in
the development of our students.

3.E.08:Teachers use their knowledge of children's

a. social relationships,
b. interests,
c. ideas, and
d. skills

to tailor learning opportunities for groups and individuals.

We develop an initial understanding of our students by reading the Interest Inventories that the parents fill out at the
beginning of the school year. Most knowledge is gained, however, by closely observing our children during play,
we develop a strong knowledge of our students' social relationships, interests, ideas and skills. We then use this
knowledge to tailor our activites that we plan for the class and individual students.

We observed that the Seashells had a growing interest in nature (insects, plants,
rocks, etc...) so we designed a Nature Scavenger Hunt for the class. (indicator b & d).
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We observe the skill level and social relationships of the children to determine grouping strategies. For example, this
group of children with similar verbal ability and social skills were grouped together to play a board game. (indicator a & d).
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evidence for criterion 3.E.08
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Description of evidence for criterion 3.E.08

This questionnaire that parents fill out with their children is a wonderful way for us to get to know the interests of our
children at the beginning of the school year. Especially when many of our children are still non-verbal.
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3.F.:Making Learning Meaningful for All Children

3.F.01:Teachers use curriculum in all content and developmental areas as a flexible framework for
teaching and to support the development of daily plans and learning experiences.

When planning the activities for our topics of study, we keep in mind the skills that we will be assessing throughout the
year in all the content & developmental areas.
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evidence for criterion 3.F.01
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evidence for criterion 3.F.01
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evidence for criterion 3.F.01
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evidence for criterion 3.F.01
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evidence for criterion 3.F.01
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evidence for criterion 3.F.01



223

evidence for criterion 3.F.01
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evidence for criterion 3.F.01
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Description of evidence for criterion 3.F.01

I use this Draft Proposal of the S.C. Learning Standard for 2-year-olds as a framework when I plan my classroom
activities and lessons.

3.F.02:Play is planned for each day.

We believe that young children learn best by having ample time for unstructured play. Our daily schedule is designed
so that the children have time for free exploration inside the classroom and outside the classroom every day.
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evidence for criterion 3.F.02
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evidence for criterion 3.F.02
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Description of evidence for criterion 3.F.02

This is a copy of our daily class schedule that indicates the times in which the children are allowed free exploration
and play both inside and outside the classroom.

3.F.06:Teachers offer children opportunities to engage in classroom experiences with members of
their families.

We send out a letter to our classroom parents at the beginning of every school year welcoming them to volunteer in
our class. We encourage them to share any expertise that they may have with the class. We are always amazed with
their hidden talents!

One of our classroom moms volunteered to do a special Kwanzaa craft with the children.
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Here is the Grandmother of a little boy in our class making gingerbread trains with the children.

One of our mothers is Chinese and she did a wonderful presentation for the class on the Chinese New Year.
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We had a mom and dad volunteer to carve our class Halloween pumpkin.

This dad dropped by to make some music with the kids.
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We always have a group of parents join us on our annual carriage ride.

This mom volunteers twice a week in our room teaching Spanish. When
she is in the room reading and playing, she only speaks in Spanish.
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We are lucky to have a classroom grandmother who is a science teacher. She has a wonderful menagerie of animals
in her classroom that she is excited to share with our class. On this day she brought in two of her pet snakes for a visit.
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3.G.:Using Instruction to Deepen Children's Understanding and Build Their Skills
and Knowledge

3.G.01:Teachers have and use a variety of teaching strategies that include a broad range of
approaches and responses.

We use a variety of strategies to teach our children. Materials are authentic and hands-on whenever possible (real
seashells, shaving cream letter writing, etc...). We choose books for our classroom that are a combination of fiction
and non-fiction, and we try our best to enliven them with story props. We implement our activities with both small
groups, large groups, and individuals, and we take our lessons outdoors as much as possible.

Here is a child working independently using real seashells and a non-fiction book on shells to practice matching.
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With one particular child, we needed to incorporate sign language and picture cues into his
lessons. We kept his classroom signs on a ring so that we could easily find one when needed.

This little girl is using story props to "read" a book.
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This child is practicing writing the first letter in her name "T" in shaving cream on the table.

Teacher working with a small group of children outside.
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Here the teacher is addressing a large group of children.

This child was interested in learning how to print her name so the teacher provided her with a model to follow.
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3.G.02:Teachers use multiple sources (including results of informal and formal assessments as well
as children's initiations, questions, interests, and misunderstandings) to

a. identify what children have learned.
b. adapt curriculum and teaching to meet children's needs and interests.
c. foster children's curiosity.
d. extend children's engagement.
e. support self-initiated learning.

During group and individual discussions (informal assessment)we often create charts to foster children's curiosity and
self-initiated learning about a topic of interest by stating what we know about the topic and identifying questions we
would like answered,then later use that same chart to identify what the children have learned.

We noticed that the students were very interested in the gorilla that was in the book we had just read about
trees. We decided to follow their interest by visiting some animal websites and learn more about gorillas.
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The observed that the children were very excited about the abundance of butterflies (and
other insects) found in our playground garden. We decided to extend their learning by taking
a neighborhood bug walk. We prepared by making homemade binoculars and special hats.

Each child was given a sheet of photos of the items they were to find on our "nature
scavenger hunt". Parents were on hand to help them circle the items as they were found.
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As part of our nature study, we zoomed-in on a small section of ground and collected all of the items that we
found. When we returned to the room, we identified the items, labeled them and glued them onto a chart.

At enrollment and re-enrollment, ECDC distributes to families the Assessment Plan Timeline that provides an
overview of the entire process including timelines, procedures/methods, instruments, products, and follow-up.

Seashell_Skill_Chart.doc
We use a skill chart to record if a skill is mastered or not mastered during a small group or individual lesson.

files/5356df1e-6431-11df-b6bb-12313903bcb7.doc
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3.G.03:As children learn and acquire new skills, teachers
a. use their knowledge of children's abilities to fine-tune their teaching support.
b. Teachers adjust challenges as children gain competence and understanding.

We meet regularly to discuss the development of our students. We collect information on our SOAR forms and review
our students' skill checklists. As they aquire new skills and fine-tune their existing skills, we adjust the challenges in
our classroom. A good example in our room is the use of scissors. At the beginning of the year, most of our children
need training scissors to successfully cut. At this stage, we also provise them with strips of paper to cut. As they
become proficient, we make traditional scissors available to them. Our more advanced cutters are also given design
patterns that they may practice cutting out.

This photo shows students using both training scissors and traditional scissors.
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This child was in the early stages of writing her name so we provided
her with a pen (her request) and her printed name to use as a model.

When the school year begins, children merely place their magnetized photo on the board upon arrival.
They later graduate to sorting them into two columns of either a "Boy" or "Girl", depending on their
gender. As the children are ready, they move on to matching their printed name with their photo.
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Goals_Form.2_1_.doc
Parents and teachers set goals for the children and record them using this form. As goals are met, teachers adjust
challenges and make new goals.

3.G.08:Teachers help children identify and use prior knowledge. They provide experiences that
extend and challenge children's current understandings.

We get our best ideas from the children. Interest Inventories are given out at the beginning of the year which helps
us make some initial plans. As we get to know our children, we try to use their interests as a jumping off point for our
lessons, book choices and planned experiences.

We had a little boy who fell in love with penguins during a trip to Sea World. Upon returning, he brought his new
toy penguin in to share with his friends. All of the children new a little bit about penguins already, but not much.
We decided to branch off on a mini-study of penguins and other animals of the Arctic so we could learn more.

files/0d310dd2-6c52-11e5-bbbb-22000aeca318.doc
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The class created this poster after returning from a nature lesson.
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evidence for criterion 3.G.08
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Description of evidence for criterion 3.G.08

This is a copy of one of the Interest Inventories that is given to parents at the beginning of the year. It is a useful tool
for planning experiences and choosing classroom books before we have had a chance to get to know our students
well.

3.G.09:Teachers engage in collaborative inquiry with individual children and small groups of
children.

We engage in collaborative inquiry with small groups of children and individual children.

Here is an example where the teacher questioned individual children about their observations of our classroom "Grow A
Snowflake" experiment. There individual responses were recorded and then shared with everyone during Large Group Time.
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Here is an example of the teacher interacting with a small group of children. The children were passing around
our "Mystery Box" and then making guesses about what might be inside by how heavy/light it felt and how
it sounded when it was shaken. The responses were recorded and then shared later with the whole group.

3.G.11:Teachers are able to determine the different components of a task and break it into
meaningful and achievable parts.

Once we realized how much our students loved the song "I Have a Magic Carpet", we decided to take it a step further.
First we made song props that they could use when they sang the song. Then we found the places mentioned in the
song on our World Map and marked them with thumbnail images(See explanation above). Next, we borrowed a fancy
"Magic Carpet" from a fellow teacher to have in our classroom to support imaginitive play. Finally, we decided to make
a classroom book that involved taking photos and interviewing the students. The final product took several weeks to
produce, but because it was broken down into meaningful lessons, the children stayed engaged and excited.
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Children are using the picture props from "I Have a Magic Carpet"
song and trying to find the places mentioned on our classroom globe.

Here is classroom World wall map. We made thumbnail images from the song "I Have a
Magic Carpet" and placed them in the proper locales on the map. For example, if the line
was "I can go to Africa and see a lion" we placed a small photo of a lion directly on Africa.
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Here is a little boy flying on our classroom "magic carpet".

Carpet_Explanation.pub
The children first learned the song "I Have A Magic Carpet" and then we proceeded to sing it several times a day.

3.G.12:Teachers promote children's engagement and learning by
a. responding to their need for and interest in practicing emerging skills, and
b. by enhancing and expanding activities that children choose to engage in repeatedly.

Young children feel comfortable with the familiar, and can often be found choosing the same activities over and over.
With this in mind, we often add elements to our traditional classroom centers to extend their learning and encourage
growth.

files/ed1cefba-6523-11df-9a98-12313903bcb7.pub
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Here is a photo of children practicing their cutting skills. Both training
scissors and traditional scissors are readily available for them to use.

Becoming potty trained and transitioning into underwear is a big milestone in the Seashell Class. We recognize
this accomplishment by having our classroom "Underwear Club". All Seashells are encouraged to join!!!!
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Our playdough table is always very popular. We try to keep it interesting by changing the color of the
dough frequently, enhancing it with glitter and adding unique props like popsicle sticks, buttons and keys.

Seashells and smooth stones were added as props to accompany our classroom set of mini unit blocks.



4:Assessment of
Child Progress
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4.B.:Using Appropriate Assessment Methods

4.B.05:Staff-developed assessment methods
a. are aligned with curriculum goals.
b. provide an accurate picture of all children's abilities and progress.
c. are appropriate and valid for their stated purposes.
d. provide meaningful and stable results for all learners, including English-language learners
and children with special needs.
e. provide teachers with clear ideas for curriculum development and daily planning.
f. are regularly reviewed to be certain that they are providing the needed information.

We use multiple developmentally appropriate, linguistically and culturally unbiased, and authentic methods
and procedures to ensure comprehensive and detailed assessment information. . Primary methods include: â€
¢Observation â€¢Anecdotal records â€¢Skills checklists â€¢Developmental screening â€¢Family Surveys â€
¢Interest inventories â€¢Performance assessments â€¢Work sampling â€¢Informal & written communication â€
¢Developmental Narratives
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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Description of evidence for criterion 4.B.05

This document is the draft proposal of the S.C. Learning Standards for 2-year-olds that I have tailored to use in my
classroom.
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evidence for criterion 4.B.05
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Description of evidence for criterion 4.B.05

This is the form that we use to record our students' progress on the skills pulled from the SCELS. Skills are marked +
or - and comments are written during assessment.

ECDC_Policies__Procedures_effective_7_1_10.docx
These policies and procedures are organized to correspond with the ten accreditation standards from the National
Association for the Education of Young Children (NAEYC, 2008). Within the sections, individual policies are coded
where relevant, to specific NAEYC criteria. (See ECDC Policies & Procedures 4.1, 4.2, and 4.3)

files/a1b66fb2-64ea-11df-9e04-12313903bcb7.docx
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evidence for criterion 4.B.05
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Description of evidence for criterion 4.B.05

ECDC_Assessment_Plan_Chart._Rev.8.25.15.doc
At enrollment and re-enrollment, ECDC distributes to families the Assessment Plan Timeline that provides an
overview of the entire process including timelines, procedures/methods, instruments, products, and follow-up.

files/add29070-6c53-11e5-903b-22000aeca318.doc
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4.C.:Identifying Children's Interests and Needs and Describing Children's
Progress

4.C.02:Teachers assess the developmental progress of each child across all developmental areas,
using a variety of instruments and multiple data sources that address the program's curriculum
areas. Staff with diverse expertise and skills collect information across the full range of children's
experiences.

Assessment begins prior to the childâ€™s initial enrollment with parent surveys and home visits and continues
throughout the academic year, with assessment information for each child maintained in a portfolio that moves with
the child through the program from teacher to teacher.
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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Description of evidence for criterion 4.C.02

This document is the draft proposal of the S.C. Learning Standards for 2-year-olds which I have adapted for use in
my classroom.
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evidence for criterion 4.C.02
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Description of evidence for criterion 4.C.02

This is the form that we use to record our students' progress on the skills pulled from the SCELS. Skills are marked +
or - and comments are written during assessment.
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evidence for criterion 4.C.02
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Description of evidence for criterion 4.C.02

At enrollment and re-enrollment, ECDC distributes to families the Assessment Plan Timeline that provides an
overview of the entire process including timelines, procedures/methods, instruments, products, and follow-up.).
Primary methods include: â€¢Observation â€¢Anecdotal records â€¢Skills checklists â€¢Developmental screening
â€¢Family Surveys â€¢Interest inventories â€¢Performance assessments â€¢Work sampling â€¢Informal & written
communication â€¢Developmental Narratives

4.C.03:Teachers refer to curriculum goals and developmental expectations when interpreting
assessment data.

I reference the S.C. Learning Standards for 2-year-olds(draft proposal)to set my classroom curriculum goals and
developmental expectations.
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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Description of evidence for criterion 4.C.03

This document is the draft proposal of the S.C. Learning Standards for 2-year-olds which I have adapted for use in
my classroom.

Goals_Form.2_1_.doc

files/f1fdaefa-6b78-11e5-903b-22000aeca318.doc
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4.D.:Adapting Curriculum, Individualizing Teaching, and Informing Program
Development

4.D.01:Teachers or others who know the children and are able to observe their strengths, interests,
and needs on an ongoing basis conduct assessments to inform classroom instruction and to make
sound decisions about individual and group curriculum content, teaching approaches, and personal
interactions.

The classroom teacher and Graduate Assistants meet weekly to discuss the progress of individual children (SOAR
Forms), review the data collected on our skills checklists, and to plan lessons based on the S.C. Early Learning
Standards.

Seashell_Skill_Chart.doc
This is the form that we use to record our students' progress on the skills pulled from the SCELS. Skills are marked +
or - and comments are written during assessment.

files/5356df1e-6431-11df-b6bb-12313903bcb7.doc
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evidence for criterion 4.D.01
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Description of evidence for criterion 4.D.01

This form is called SOAR (Student Observation & Assessment Record) and we use it to collect information about
each student. It is helpful in making individualized plans to assist in the development of our students.

4.D.03:Teachers interact with children to assess their strengths and needs to inform curriculum
development and individualize teaching.

Teachers interact with the children during small group lessons, large group discussions and individually to assess their
strengths and weaknesses. Their progress is recorded on skills checklists which we use to develop future lessons and
individualize our teaching if necessary.

The teacher was assessing if this student was able to identify colors and count objects as he was working on a craft project.

Seashell_Skill_Chart.doc
This is the form that we use to record our students' progress on the skills pulled from the SCELS. Skills are marked +
or - and comments are written during assessment.

4.D.07:Teachers talk and interact with individual children and encourage their use of language to
inform assessment of children's strengths, interests, and needs.

files/5356df1e-6431-11df-b6bb-12313903bcb7.doc
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This teacher is reading a book about insects with two children. During their time together, she is questioning
them about various aspects of the story, encouraging language and assessing their interests and strengths.

4.D.08:Teachers observe and document children's work, play, behaviors, and interactions to assess
progress. They use the information gathered to plan and modify the curriculum and their teaching.

We observe and document our students' work, play, behaviors, and interactions to assess their progress. It is
recorded daily on our "Daily Note Home". It is also documented during our weekly planning sessions on our SOAR
Forms. All student progress from planned lessons is recorded on a Skills Checklist Sheet. The information gathered
from all of these sources is used to plan and modify our curriculum and teaching.
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evidence for criterion 4.D.08
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Description of evidence for criterion 4.D.08

This form is called SOAR (Student Observation & Assessment Record) and we use it collect information about each
student. It is helpful in making individualized plans to assist in the development of our students.

Seashell_Skill_Chart.doc
This is the form that we use to record our students' progress on the skills pulled from the SCELS. Skills are marked +
or - and comments are written during assessment.

files/5356df1e-6431-11df-b6bb-12313903bcb7.doc
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4.E.:Communicating with Families and Involving Families in the Assessment
Process

4.E.01:Families have ongoing opportunities to share the results of observations from home to
contribute to the assessment process.

Our families have several opportunities to contribute to our assessment process. Parents and teachers work together
to set child goals during the Back to School Visit and at both Parent/Teacher Conferences. The above "Goals Form"
is used to record the decided upon goals. We also give each family a "Pre-Conference Form" the week before Parent
Conference Day so that we can tailor our conference to best meet their needs.
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evidence for criterion 4.E.01
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Description of evidence for criterion 4.E.01

We use this form to gather information from the families in order to tailor conferences to best meet the needs of each
family.

Goals_Form.2_1_.doc
The teacher and parents use this form when setting individual child goals during the Back to School Visit and at both
yearly teachers conferences.

4.E.03:Teachers, families, and relevant specialists have regular opportunities to participate in two-
way communication conferences to discuss each child's progress, accomplishments, difficulties in
the classroom and at home as well as to plan learning activities.

Teachers conduct conferences with each family once per semester, at which time all assessment information from the
semester is reviewed and a detailed summary progress checklist and narrative report is shared and discussed.

files/751afc70-6930-11e5-903b-22000aeca318.doc
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Description of evidence for criterion 4.E.03

All parents are given the opportunity to sign-up for a Parent/Teacher Conference twice a year. A sign-up sheet is
placed outside the classroom one week prior to Conference Day and e-mail reminders are sent out.

ECDC_Policies__Procedures_effective_7_1_10.docx
These policies and procedures are organized to correspond with the ten accreditation standards from the National
Association for the Education of Young Children (NAEYC, 2008). Within the sections, individual policies are coded
where relevant, to specific NAEYC criteria. (See 4.3 and 4.6 in ECDC Policies and Procedures)

Special_Needs_Goals.Strategies_Plan_2_.docx
We use this form when we want to identify particular things to focus on when making adaptations for children with
special needs. The IEP can be a very cumbersome document for daily use as it is very comprehensive, and there
are times when we just want to focus on specific things from a practical perspective.

files/a1b66fb2-64ea-11df-9e04-12313903bcb7.docx
files/1736d654-6932-11e5-bbbb-22000aeca318.docx
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7.B.:Sharing Information Between Staff and Families

7.B.05:Program staff communicate with families on a daily basis regarding infants' and toddlers'/
twos' activities and developmental milestones, shared caregiving issues, and other information that
affects the well-being and development of their children. Where in-person communication is not
possible, program staff communicate through established alternative means.

Teachers communicate daily with parents concerning classroom activities, developmental milestones, and caregiving
issues via several different methods. We send a daily email to all parents called "Seashell Highlights" that provides
a glimpse of our activities and lessons of the day and skills that were being addressed. We also have a classroom
blog (SMORE) that is updated every other week. This provides the parents with a much more in depth look at our
classroom curriculum and activities. In addition, I communicate very frequently by email with almost all of my parents.
It is not unusual for me to have dialogue going back and forth with a parent every day (and in some situations several
times a day). The parents in my class feel very connected to our classroom and their child's development.

This is an example of a daily email that is sent to all the parents in the class. We call them "Seashell Highlights".

Restock_Note.docx
This note is sent to parents when they need to re-stock their child's cubby with diapers, wipes or changing clothes.
We also use this note to inform them of any potty accidents, etc... Parents know that a neon pink note in the cubby
contains pertinent information specific to their child.

Parent_Email.docx
This is an example of an individualized email sent to a parent describing their child's first day of school. We send
daily emails to every parent describing the highlights of our day. We also send parent emails communicating specific
caregiving/developmental issues as needed.

files/1f1319f8-5fd9-11e5-bbbb-22000aeca318.docx
files/f8091ff8-692c-11e5-903b-22000aeca318.docx
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9.A.:Indoor and Outdoor Equipment, Materials, and Furnishings

9.A.07:
a. Staff organize and group materials on low, open shelves to encourage children to use them
independently.
b. Staff rotate and adapt materials to promote learning and extend children's play opportunities.

We pay particular attention to the materials in our classroom making sure that they are always in the best condition,
clean and organized. Materials are stored in natural baskets and kept on low shelves so that the children are able to
access them independently. All classroom furniture is natural wood and is kept in top condition. We are constantly
rotating our classroom materials to keep the children engaged and curious. The same level of care is given to the
playground equipment. Items that are not in good working order are either repaired or discarded.

Classroom materials are organized in baskets on low shelves so that the children may use them independently. Materials are
constantly rotating according to the developmental levels of the children, i.e. puzzles and with the changing seasons/holidays.
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Here the sensory table was filled with rice. In addition, hidden in the rice are keys
and strings. Children may sift for keys and then string them as they are found.

The sensory table is filled with white stuffing(snow)on this day. Hidden within the snow are
colored pom-poms for the children to collect with tongs and then drop into clear containers.
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Manipulatives are kept organized in baskets on low,open shelves.


