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1.A.:Building Positive Relationships among Teachers and Families

1.A.01:Teachers work in partnership with families, establishing and maintaining regular, ongoing,
two-way communication.

I send a daily email to parents, sharing with them daily highlights including both planned and spontaneous activities.
Parents regularly respond to these emails as well as send me additional messages with questions they may have or to
inform me of something about their child. I check my messages at least twice a day to return parent correspondences.
For parents who do not use email, we have a message board posted outside the classroom door where I post paper
messages and parents can leave messages for me. I either write a response or call the parent. I try and make myself
available for brief exchanges at drop-off time. There are also notes available for myself and student assistants to send
home to individuals, as necessary. I also send out a bi-weekly newsletter sharing information about happenings in the
classroom including favorite songs and books, photos and a special section featuring a different child each week.

This is an example of our daily highlights which we send out each day via email. It also includes a response from a parent.
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This is the message board outside my classroom door. I post
messages for parents, and parents can post messages for me, as well.

April_24_newsletter.pdf
This is one of the bi-weekly newsletters that are sent out both electronically and with a paper copy. The newsletter
contains a summary of what have been learning, including photos; in addition we feature favorite learning centers,
books, songs, and an interview with a student of the week.

Sunflower_notes.doc
This is the paper form I use to send individual notes home to parents regarding specific issues related to their child
such as behavioral issues, social issues, or any other information I need to communicate. This is used by student
assistants, as well.

1.A.03:Teachers communicate with family members on an ongoing basis to
a. learn about children's individual needs and
b. ensure a smooth transition between home and program.

We meet with children and parents for an informal visit at school prior to school starting in August. I share basic
classroom procedures and expectations as well as a curriculum overview. We also discuss the "Home Information

files/778c561e-637e-11e5-bbbb-22000aeca318.doc
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Form" which families complete at enrollment and update annually. At this time parents have the opportunity to
share any questions or concerns they may have in addition to sharing any particular needs of the child, while the
children familiarize themselves with the classroom and teachers to help ensure a smooth home-to-school transition.
Adaptations are made in the classroom based on each child's emerging needs. I correspond with parents on a daily
basis with my Daily Highlights email sharing daily classroom activities and information. Parents often respond directly
to these emails about needs and concerns. Parents can request for the teacher to contact them by phone or request a
face-to-face conference if the matter needs to be further discussed.

This is the email that was sent to parents in August for them to sign-up for a School Visit before school begins.

Hi_there.docx
This is a Daily Highlights email sent to my parents with a response from a parent about a health concern.

HIF_7.10.pdf
This is the Home Information Form that each parent receives at registration and updates yearly. Teachers are
required to read these before school starts to discuss with families during our School Visits in mid-August.

Sunflower_notes.doc
This is the paper form I use to send individual notes home to parents regarding specific issues related to their child
such as behavioral issues, social issues, or any other information I need to communicate. This is used by student
assistants, as well.

files/7c86bcfe-6324-11e5-bbbb-22000aeca318.docx
files/778c561e-637e-11e5-bbbb-22000aeca318.doc
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1.A.05:Teachers share information with families about classroom rules, expectations, and routines
not only at enrollment but also as needed throughout the year.

During our School Visits with each family before school starts, we discuss questions and concerns with each family
as well as a classroom overview including rules, rules and expectations. We inform parents, in more detail, about
classroom rules, routines, expectations and policies during our Back-to-School night at the beginning of the school
year. I also inform parents of any other rules, expectations or routines that may arise during the school year in my
Daily Highlights email. If a situation or concern ever arises during the school year where a rule or expectation is not
being met by a child, an email, note or phone call is given to the parents with a clarification and/or reminder.

This is an email sent to parents reminding them to keep a full
change of clothes in their child's cubby, labeled with child's name.
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evidence for criterion 1.A.05
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evidence for criterion 1.A.05
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Description of evidence for criterion 1.A.05

We give a list of class/school information to parents at our Back-to-School Night.

Sunflower_notes.doc
This is the paper form I use to send individual notes home to parents regarding specific issues related to their child
such as behavioral issues, social issues, or any other information I need to communicate. This is used by student
assistants, as well.

files/778c561e-637e-11e5-bbbb-22000aeca318.doc
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1.C.:Helping Children Make Friends

1.C.03:Teaching staff support children as they practice social skills and build friendships by helping
them:

a. enter into [play],
b. sustain [play], and
c. enhance play.

Each day during our Free Choice time in the classroom and on the playground, the teachers interact and play with
the children to help them stay on task, to encourage socialization between classmates and teachers, and to help
solve problems. If a child is having difficulty making friends or getting along with classmates, the teacher will enter a
play situation with the child, helping the child with social language and peer interaction. The teacher will also try and
expand the play situation by offering suggestions and comments to encourage a higher level of play.

The teacher and children built an airplane out of a box while studying Things that Fly. The teacher encouraged children to
"come aboard" and be passengers, pilot or flight attendant, while discussing the jobs of each. The children took turns in
their roles to sustain play and developed imaginary scenarios among themselves, which enhanced the play experience.
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1.D.:Creating a Predictable, Consistent, and Harmonious Classroom

1.D.01:Teaching staff counter potential bias and discrimination by
a. treating all children with equal respect and consideration.
b. initiating activities and discussions that build positive self-identity and teach the valuing of
differences.
c. intervening when children tease or reject others.
d. providing models and visual images of adult roles, differing abilities, and ethnic or cultural
backgrounds that counter stereotypical limitations.
e. avoiding stereotypes in language references.

Respect for all children is a key consideration in creating our classroom culture. All children are valued and individual
differences are highlighted and discussed through classroom discussions, literature and activities throughout the
school year. We avoid stereotypes by offering a variety of models and images of people in differing abilities and
ethnic backgrounds. If there is ever any teasing among students, the teacher discusses the issue and tries to help the
children understand why it is inappropriate.

In the classroom we have a mirror and magnetic face parts cut from magazine photos for children to
put together to make a face (indicators b & d). Many different eye, skin and hair colors are represented.
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Children are encouraged to take on roles that represent diversity in all ways (d)

In this picture, the teacher is mediating a discussion about map-making
in which one child was saying his map was better than the other one (c)
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Family photos are displayed in the classroom in frames decorated by the
children. The photos show the cultural and ethnic diversity in our class.(a,b,d)

These are paper cut-outs that the children created to represent themselves. They
looked in a mirror, then used various art materials including colored paper, multi-cultural

markers, etc. to make a representation of themselves. They are displayed in the hall.(a,b)
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When studying Things that Fly, the children helped create an airplane out of a large box and other props. The children
decided all of the items that the airplane would need, including the people that work on an airplane. We had a

discussion about pilots and flight attendants, making it clear that both boys and girls can play each role. We also read
books about airplanes which showed both male and female representations of varying ethnicities in each role. (d.e)

1.D.02:Teachers provide children opportunities to develop the classroom community through
participation in decision making about classroom

a. rules,
b. plans, and
c. activities.

During class meetings and discussions, children help plan rules, study topics and activities to be used in the
classroom. Each child's thoughts and ideas are considered to be a valuable contribution.
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This is a chart of child generated thoughts and words of things that
fly, what they know about them, and what they want to find out.

The teacher is writing and discussing with the children the rules, plans and follow-up activities for a field trip.
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1.D.04:Teachers help children talk about

a. their own and
b. others' emotions.

c. explore a wide range of feelings and the different ways that those feelings can be expressed.

Classroom situations that arise throughout the day that involve feelings and emotions are discussed during our large
group meeting, in a small group or individually as necessary. Children's literature pertaining to feelings and emotions
is also used as a means of discussion, as well.

The teacher is reading and discussing the book, "When Sophie Gets Angry". The
children read about what makes Sophie angry, then share what makes them angry.
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These are books in our Reading Center that pertain to feelings and emotions. We read and
discuss them with individuals during free choice time as well as in Circle Time with the whole class.



2:Curriculum
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2.A.:Curriculum: Essential Characteristics

2.A.07:The curriculum guides the development of a daily schedule that is predictable yet flexible and
responsive to individual needs of the children. The schedule

a. provides time and support for transitions,
b. includes both indoor and outdoor experiences, and
c. is responsive to a child's need to rest or be active.

My three year old class daily schedule is designed to be consistent on a day to day basis to help children achieve a
routine, but at the same time allow flexibility to accommodate unscheduled changes or learning opportunities. As listed
in our daily schedule, there is ample time during the day for indoor and outdoor activities as well as allowing for active
and rest time.

three_s_updated_new_schedule_late_.doc
Our daily schedule shows both indoor and outdoor activities, a time for resting and active play, as well as times
included to ease transitions from one activity to the next.

2.A.08:Materials and equipment used to implement the curriculum reflect the lives of the children
and families as well as the diversity found in society, including

a. gender,
b. age,
c. language and
d. abilities.

Materials and equipment

e. provide for children's safety while being appropriately challenging.
f. encourage exploration, experimentation, and discovery.
g. promote action and interaction.
h. are organized to support independent use.
i. are rotated to reflect changing curriculum and accommodate new interests and skill levels.
j. are rich in variety.

files/135b37be-6acc-11e5-903b-22000aeca318.doc
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k. accommodate children's special needs.

Since our world, including the children at ECDC, vary in age, native spoken language, gender, and ability, our
materials, equipment and curriculum do as well. We provide a safe environment where children can interact freely to
explore, experiment and discover a variety of materials and equipment independently while acquiring new skills. Some
examples of these materials are books, puzzles, building and dramatic play props. The teachers rotate materials and
equipment to accommodate a variety of learning styles and developmental levels, including those children with special
needs.

This is a teacher created material where the children create a face on a magnet board using pieces
from magazines reflecting differences in skin, eye, and hair color. Parts are laminated and attached

with magnetic tape, then organized by type in a sorting tray to make them easier to find. (a,f,g,h)
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Literacy materials (both ours and public library) are abundant, rotated frequently from our library to
the classroom centers, and represent our community in a wide variety of ways. A French-speaking

parent reads the book, "The Very Hungry Caterpillar", in French, leaving us the French version
for our Reading Center as well as a recorded copy on CD for our Listening Center (a,b,c,d,f,g,h).

We have an abundance of materials and storage that allows us to rotate materials as needed and appropriate (i,j)
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We have a large selection of books and materials that represent our community. Some of these
books have parts of them written in the Gullah dialect, which is part of our Charleston heritage (c,j,f).

The Sunflowers and Seashells created a bridge using the large plastic blocks on the playground. The blocks
are not stacked, but placed side by side for safety. The older and more agile children jumped off of the end,
while the children who were not as skilled had a friend hold his/her hand and walk off the end. (b,d,e,f,g,h)
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Dolls and dress-up clothes represent a full spectrum of ethnic, gender, age and family characteristics. Children pretend to
be parents and siblings with dress-up clothes; children also dress, feed, and care for the dolls as if they are real.(a,b,f,g)

Balls are such a versatile material. Several children were playing catch with a ball while
standing. A special needs child in my class was not able to catch while standing, so another
child sat with her to roll the ball back and forth so she could participate successfully. (d,g,k)
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2.A.10:The curriculum guides teachers to incorporate content, concepts, and activities that foster
a. social,
b. emotional,
c. physical,
d. language, and
e. cognitive development and
f. integrate key areas of content including literacy, mathematics, science, technology, creative
expression and the arts, health and safety, and social studies.

OUr program believes in curriculum as an organic, on-going process. Our website describes the theoretical bases
and our articulation of what we believe young children should know and do. The curriculum, which is reflected in our
lesson plans, incorporates lessons and activities which foster social, emotional, physical, language and cognitive
development on a daily to weekly basis. The teachers also include plans for teaching as many content areas as
possible in each weekly lesson plan.
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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Description of evidence for criterion 2.A.10

Our curriculum includes specific statements for each content area that provide a framework for planning and
decision-making.
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evidence for criterion 2.A.10
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Description of evidence for criterion 2.A.10

These are lesson plans to extend the learning and understanding of butterflies including activities for all content and
developmental areas
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10



41

evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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evidence for criterion 2.A.10
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Description of evidence for criterion 2.A.10

These are the South Carolina Early Learning Standards which we use to plan our lessons and activities. It includes
social, emotional, physical, and language development as well as all of the content areas.

2.A.11:The schedule
a. provides children learning opportunities, experiences, and projects that extend over the
course of several days and incorporates time for:
b. play,
c. creative expression,
d. large-group,
e. small-group, and
f. child-initiated activity.

During the course of each day, time is allowed in our schedule for children to play, participate in and initiate individual,
small and large group activities. Since our study topics extend without a definite ending time, children are allowed to
complete learning activities and projects over a course of several days or longer.
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evidence for criterion 2.A.11



47

Description of evidence for criterion 2.A.11

This is an example of a weekly lesson plan when studying butterflies. Though plans are written weekly, topics of
study are continued over the course of several days and even weeks. There is ample time for play and creative
expression each day.

three_s_updated_new_schedule_late_.doc
Our daily schedule provides time for both indoor and outdoor play as well as small group, large group and individual
activities.

2.A.12:The curriculum guides teachers to plan for children's engagement in play (including dramatic
play and blocks) that is integrated into classroom topics of study.

Our weekly lesson plans reflect how our curriculum allows for children to actively engage in play. The play may include
creating things with blocks, art projects or dramatic play props that extend our classroom topics of study.

Family_lesson_plan____GatesP_v1_.doc
These are lesson plans to extend the learning and understanding of "Our Families" including activities for all content
and developmental areas.

files/135b37be-6acc-11e5-903b-22000aeca318.doc
files/74323b9c-6bb1-11e5-8859-22000aeca318.doc


48

2.C.:Areas of Development: Physical Development

2.C.03:Children are provided varied opportunities and materials that support fine-motor
development.

During free choice time and small group instruction, activities and materials are provided to strengthen fine-motor
muscles. Some of these activites may include stringing beads, completing puzzles, cutting, gluing, tracing, drawing
and/or painting.

These two girls are drawing with markers and cutting colored tape to create pictures.

2.C.04:Children have varied opportunities and are provided equipment to engage in large motor
experiences that

a. stimulate a variety of skills.
b. enhance sensory-motor integration.
c. develop controlled movement (balance, strength, coordination).
d. enable children with varying abilities to have large-motor experiences similar to those of their
peers.
e. range from familiar to new and challenging.



49

f. help them learn physical games with rules and structure.

Our playground equipment and materials (including climbing toys, trikes, balance beam, sandbox, blocks)allow
children to integrate a variety of large motor skills in their play. We also plan more structured games to teach children
how to follow rules, take turns and show good sportsmanship. In addition, we have a physical education (GenMove)
class once a week where children work on balance, strength,coordination and following directions. Since all children
vary in ability, activities are individualized and open ended for children to progress as they are ready.

Playground equipment provides opportunities that meet all indicators.
In this photo, one child is pulling two others in a wagon (a,c,d).
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Sunflowers are doing a balance and stretching activity during a GenMove class (a,b,c,d,e,f).

The Sunflower class is playing a parachute game where they have
to move the parachute to keep the ball from falling off. (b,c,d,e,f)
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2.D.:Areas of Development: Language Development

2.D.02:Children are provided opportunities to experience oral and written communication in a
language their family uses or understands.

We are very fortunate at ECDC to have several families enrolled who have English as their second language. This
is such a valuable teaching tool for us! Since most parents are also educators, they are very willing to share with us
stories, songs, and activities to teach the class something from their native language, which provides a very special
experience for their child, as well. Teachers provide communication experiences as well for children who speak
another language at home (other than English) whose parents who are unable to come in and share things with us.
Some examples are having their name (and other words) written in their native language, songs, books and recorded
stories from their native language.

A French-Canadian parent of a Sunflower reads the book, "The Very Hungry Caterpillar", in French to the class.

2.D.04:Children have varied opportunities to develop vocabulary through
a. conversations,
b. experiences,
c. field trips, and
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d. books.

A major component of our curriculum is developing oral and written language. Because of these rich language
experiences that are provided throughout each day, our children have the opportunity to develop meaningful
vocabulary. We provide vocabulary enrichment through such experiences as conversations, discussions, science
experiments, language play, books, songs, and field trips.

During a study of things that fly, the children became interested in kites. The children decided during a large
group discussion what materials they would need to make a sturdy kite based on what information they had

learned about kites, wind, flying, etc. After they created their kites in class, we went to an open park to fly
them. We later discussed if our kites worked and whether or not the children chose the proper materials.
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The teacher is reading the book, When Sophie Gets Angry, to a group of children. They discuss the
words we use to express our feelings and emotions and share experiences when they felt angry.

2.D.06:Children have varied opportunities and materials that encourage them to have discussions to
solve problems that are

a. interpersonal and
b related to the physical world.

Throughout our school day, children are provided opportunities and materials which encourage problem solving.
During free choice time, outside play time or small group instruction while children are interacting with each
other,situations relating to their world arise which allow them to have discussions to try and solve problems, either by
themselves or with the help of an adult.
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A child who has visited family in Seattle, works with another child to recreate the Space Needle with blocks while
looking at a photo in our "famous structures" book. The girls had difficulty deciding how they wanted it to look, but the
first child's actual experience in Seattle provided the real-world connections that enabled them to solve the problem.
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2.E.:Curriculum Content Area for Cognitive Development: Early Literacy

2.E.03:Children have opportunities to become familiar with print. They are actively involved in
making sense of print, and they have opportunities to become familiar with, recognize, and use print
that is accessible throughout the classroom:

a. Items belonging to a child are labeled with his or her name.
b. Materials are labeled.
c. Print is used to describe some rules and routines.
d. Teaching staff help children recognize print and connect it to spoken words.

We introduce and expose children to meaningful print to help them understand the correlation between written and
spoken language. Children's personal items as well as classroom materials are labeled with words and pictures.
Children also regularly participate in activities where they help the teacher create charts, notes, and books and
connect their spoken words to print. Teachers may also point out familiar or environmental print to children in the
classroom or on a field trip.

Cubbies and book bags are labeled with each child's name.
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Magnetic pictures with each child's face and name are used to show who is at school each day- the children put
their picture up on the magnet board when they arrive at school and take down their picture when they go home.

The teacher is writing a list of "things we will see on our field trip" and "rules to follow on our field
trip". The children are stating their thoughts and the teacher is writing their words on chart paper.
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These word lists, related to topics of study, are put in the writing center for the children to read and
practice writing. The children can "read" successfully when they see the printed word on the picture.

2.E.04:Children have varied opportunities to
a. be read books in an engaging manner in group or individualized settings at least twice a day
in full-day programs and at least once daily in half-day programs.
b. be read to regularly in individualized ways including one-to-one or in small groups of two to
six children.
c. explore books on their own and have places that are conducive to the quiet enjoyment of
books.
d. have access to various types of books, including storybooks, factual books, books with
rhymes, alphabet books, and wordless books.
e. be read the same book on repeated occasions.
f. retell and reenact events in storybooks.
g. engage in conversations that help them understand the content of the book.
h. be assisted in linking books to other aspects of the curriculum.
i. identify the parts of books and differentiate print from pictures.

We read books to the children almost all day long! During free choice time, individual or small groups of children may
gather in the reading corner to hear and discuss a story read by a teacher or to read independently. Children also
enjoy reenacting a familiar story on the felt/magnet board or spontaneously in the dramatic play area. During large
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group time, the teacher reads and discusses books relating to our topic of study, acknowledging the title, author,
illustrator and type of book. Books are also read during lunch time and rest time.

A favorite book, chosen from the bookshelf (When Sophie Gets Angry) is being discussed and read by the teacher in
the Reading Center during Free Choice Time. This book is read to remind children of the importance of expressing

emotions appropriately during the school day and at home. Favorite books are read over and over! (a,b,e,g,h)
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Our Reading Center includes a rug, pillows, two bookshelves containing several
different types of books, and a child sized chair and couch. I always include factual

books, story books, alphabet/number books,and rhyming books in our collection. (c,d)

This child is reading a book to another child; she has heard the book so many times she knows every word! (e)

Our center library is organized and catalogued to facilitate selecting books for classroom literacy centers (d).
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I am reading the book, Pete the Cat and the Wheels on the Bus, to the class during circle time.
The children are reenacting the song and story. Before reading each book at circle time, we

discuss the cover, title page, author and illustrator. These are all pointed to while discussed. (a,f,i)

2.E.05:Children have multiple and varied opportunities to write:
a. Writing materials and activities are readily available in art, dramatic play, and other learning
centers.
b. Various types of writing are supported including scribbling, letter-like marks, and
developmental spelling.
c. Children have daily opportunities to write or dictate their ideas.
d. Children are provided needed assistance in writing the words and messages they are trying
to communicate.
e. Children are given the support they need to write on their own, including access to the
alphabet and to printed words about topics of current interest, both of which are made available
at eye level or on laminated cards.
f. Children see teaching staff model functional use of writing and are helped to discuss the many
ways writing is used in daily life.

Writing materials are readily available for children to use during free choice time in the art area, reading area, and
sometimes dramatic play and/or building areas. Any level of writing is encouraged and teachers are available to
assist when children need help. Small group lessons are also planned on a regular basis such as creating a class
book or drawing pictures of specific thoughts/ideas to encourage independent writing. Children are also required to
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write their name on all artwork, either independently or with the teacher's help. Nametags are available to serve as a
model. Teachers model the importance of writing when writing lists, thank you notes and birthday cards, which we do
regularly as a group.

Three Sunflower girls are talking and writing in the Writing Center during Free Choice Time; some are using
picture and letter stencils and others are writing letters, drawing pictures and copying names. (a,b,c,e)
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Pictures with words related to the current study topic are posted on the wall
next to the Writing Center for children to use in personal story writing. (c,e)

The teacher, with the help of her class, is writing rules and planning activities for a field trip. (f)

The teacher is helping a child write her name while looking at her
name tag while another child writes her name independently. (d)
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2.E.07:Children are given opportunities to
a. recognize and
b. write letters.

We provide regular opportunities for children to recognize and write words and letters. We use the children's nametags
for several activities to provide children a meaningful way to learn letters. They identify letters in their names and
compare their names to their classmates. They also use their nametags to practice writing letters and names.

Two children are copying their names on a class birthday card for a classmate with the teacher assisting as necessary.
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2.F.:Curriculum Content Area for Cognitive Development: Early Mathematics

2.F.02:Children are provided varied opportunities and materials to build understanding of numbers,
number names, and their relationship to object quantities and to symbols.

In our fine motor and games center, we keep a variety of math materials on the shelves to reinforce number concepts
such as counting and number recognition. Some of these materials are introduced first during small group lessons as
a game.

The children are playing an insect board game. The children draw a card with a numeral on it, then
have to count and move their game piece that many spaces on the board until they get to the end.

2.F.03:Children are provided varied opportunities and materials to categorize by one or two
attributes such as shape, size, and color.

During small group instruction the teachers introduce the concept of sorting and grouping by providing children
with materials varying in shape, size and color. They discuss and demonstrate what to do and then the children are
allowed to work on their own or with assistance as needed. Sorting materials are available in the fine motor and
games center for children to play with during free choice time.
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A small group of children work with the teacher to sort and pattern rubber insects.

2.F.05:Children are provided varied opportunities and materials that help them understand the
concept of measurement by using

a. standard and
b. non-standard units of measurement.

Children are given opportunities at different times during the school year to help them understand the concept of
measuring. At the beginning and end of each year, we measure each child's height, discussing the purpose of a
tape measurer and to compare how much each child has grown. We also use blocks, beads, Unifix Cubes and other
materials as a nonstandard way of measuring length, height, distance and to make comparisons.
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A child is being remeasured with a tape measurer to see how much he has grown during the school year.

This child is measuring the height of the table with beads.
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2.F.06:Children are provided varied opportunities and materials to understand basic concepts
of geometry by, for example, naming and recognizing two- and three-dimensional shapes and
recognizing how figures are composed of different shapes.

Materials are available in the classroom for children to manipulate and explore to create new figures out of basic
shapes using wooden blocks, magnetic or plastic shapes. Most materials are used freely in various centers, but others
are introduced to the children first during small group lessons where we discuss and create different geometrical
shapes. We may also use sticks, stencils and/or markers to create shapes, or play games where we find shapes in the
classroom environment.

This child is creating three dimensional shapes with colored magnetic shapes on the light table.
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This child used different shaped unit blocks to create larger shapes and buildings.

2.F.07:Children are provided varied opportunities to build an understanding of time in the context of
their lives, schedules, and routines.

Our school week runs on a consistent daily schedule. This consistency in our routine allows the children to learn what
will happen next such as the transition from one activity to the next. Of course there are times when our schedule may
change for a special activity such as a birthday, field trip, etc. In these situations we inform the children of the changes
in advance to help them learn to plan for unexpected events and begin to understand the concept of time.
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This child takes his turn to ring the bell, letting the Sunflowers know it's time to come inside.

three_s_updated_new_schedule_late_.doc
Our routines in our daily schedule stay consistent to help the children to understand time concepts such as what
comes before/next.

2.F.08:Children are provided varied opportunities and materials that help them recognize and name
repeating patterns.

Many small group lessons involve activities where children are given materials to name, continue and create repeating
patterns. We also, at times, create and continue patterns as a group during circle time. We first begin with naming
simple AB patterns, then progress to continuing then creating patterns. As this is mastered over the course of the
school year, children are then given the opportunity to work on more complex patterns. Teachers may also point out
and discuss patterns that are created spontaneously by the children during their free play.

files/135b37be-6acc-11e5-903b-22000aeca318.doc
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Children and teacher work on sorting and patterning rubber bugs during a small group lesson.
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2.G.:Curriculum Content Area for Cognitive Development: Science

2.G.02:Children are provided varied opportunities and materials to learn key content and principles
of science such as

a. the difference between living and nonliving things (e.g., plants versus rocks) and life cycles of
various organisms (e.g., plants, butterflies, humans).
b. earth and sky (e.g., seasons; weather; geologic features; light and shadow; sun, moon, and
stars).
c. structure and property of matter (e.g., characteristics that include concepts such as hard and
soft, floating and sinking) and behavior of materials (e.g., transformation of liquids and solids by
dissolving or melting).

Several of our study topics during the year are science related topics. For example, this year we studied pumpkins,
the forest, and Things that fly (including birds, butterflies, airplanes, kites,and rockets) at different times throughout the
school year. Activities are created to help children understand these topics by teaching them factual information about
the topics as well as making comparisons through either observation or experimentation. We use books, informational
videos and real objects to help with these studies.

This child is using felt board pictures to show the stages of a butterfly's life.
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We studied pumpkins last October. Before the pumpkin was cut, we used our senses to describe it: what it
feels like, smells like, looks like, etc. Then after we cut it we described the look, smell and feel of the inside
of the pumpkin. We also observed the pumpkin over time outside, noticing the changes as it decomposed.

This was a chart made at the beginning of a study of Things That Fly. We made a child
generated list of things that fly, including living (bird, butterfly) and non-living things(airplane,
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rocket, helicopter). We listed what we know and want to know about each thing. During follow
up discussions, we compared the living to non-living things discussing wings, feathers, fuel, etc.

We have a tree on our playground that we observe each year to notice changes
in the seasons. The children are playing with the colorful red and orange leaves.

2.G.03:Children are provided varied opportunities and materials that encourage them to use the five
senses to observe, explore, and experiment with scientific phenomena.

We do lots of cooking and food preparation in the Sunflower class. This is a great opportunity to have children use
their five senses. One example is when we were learning about pumpkins. We made pumpkin muffins and pumpkin
pie in class, as well as carved a real pumpkin. We discussed and recorded the children's responses to the smell, sight,
taste, feel and/or sound.
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We studied pumpkins last October. Before the pumpkin was cut, we used our senses to describe it: what it
feels like, smells like, looks like, etc. Then after we cut it we described the look, smell and feel of the inside
of the pumpkin. We also observed the pumpkin over time outside, noticing the changes as it decomposed.
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evidence for criterion 2.G.03
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evidence for criterion 2.G.03
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evidence for criterion 2.G.03
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Description of evidence for criterion 2.G.03

Documentation from a study in the Sunflower class posted on our website about how we related a story about turnips
to a previously read story about a pumpkins (including all lead-up and follow-up activities and discussions).

2.G.04:Children are provided varied opportunities to use simple tools to observe objects and
scientific phenomena.

We use items such as magnifying glasses, hammers, tweezers and binoculars often in our classroom. These simple
tools give the children the opportunity to open and look more closely at objects in order to learn as much as they can
about the objects. They are also learning how to use these tools and how these tools can aid and assist them with
their study.

A child is using a hammer to break open a coconut shell.
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These boys are using binoculars to watch birds on the playground.

These girls are using tweezers and toothpicks to pry a pretend dinosaur fossil out of clay.
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2.G.05:Children are provided varied opportunities and materials to
a. collect data and to
b. represent and document their findings (e.g., through drawing or graphing).

As various occasions arise, such as receiving an amaryllis bulb at Christmas or a pumpkin at Halloween, we use those
opportunities for spontaneous learning. We make observations and record data as we learn about these materials.
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evidence for criterion 2.G.05
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evidence for criterion 2.G.05
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evidence for criterion 2.G.05
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Description of evidence for criterion 2.G.05

Longer term project investigations often provide opportunities for data collection, analysis, and representation. In the
Pumpkin & Turnips project, for example, children graphed preferences.

Amaryllis_documentation.docx
We documented the life cycle of an amaryllis, including recording data such as height over time; we measured and
drew pictures of the plant over the course of a couple weeks.

2.G.06:Children are provided varied opportunities and materials that encourage them to think,
question, and reason about observed and inferred phenomena.

Any time we study and observe things at school, we ask questions to encourage thinking and reasoning skills.
Questions asked are open-ended such as "What do you think?", "What do you see?", or "Why do you think that
happened?". We also expect children to ask the teachers questions to show that they're thinking and trying to gain an
understanding of the topic. These questions are revisited throughout the study.

A child is following step by step instructions to create a paper airplane. This is
after a discussion about what we need to do with the paper to help it fly best.

files/91d77e28-6846-11e5-903b-22000aeca318.docx
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While learning about Things That Fly, students were able to ask and answer questions during the
course of the study while making observations either in real life or using technological resources.

2.G.08:Children are provided varied opportunities and materials that help them learn and use
scientific terminology and vocabulary associated with the content areas.

Anytime we are learning about a scientific topic of study, the teachers introduce the children to proper terminology to
expand their vocabulary and help them better understand the topic. For example, when we were studying butterflies,
the children learned the terms: larva, pupa, chrysalis and metamorphosis.
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This is using felt board pictures to show the stages of a butterfly's life
including the egg, larvae (caterpillar), pupa (chrysalis), and adult (butterfly).
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2.H.:Curriculum Content Area for Cognitive Development: Technology

2.H.03:Technology is used to
a. extend learning within the classroom and to
b. integrate and enrich the curriculum.

We use technology extensively in our program. Equipment includes things such as digital cameras, laptops, digital
audio recorders, etc. When investigating a child-generated question or a class topic of study, we use technology to
enhance the quality of the learning.

While learning about Things that Fly, children watched video clips of a helicopter
and airplane taking off, and a rocket launch on the teacher's computer.
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In this photo, the teacher is transcribing verbal dictation from the children and the children were typing their own names.
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2.J.:Curriculum Area for Cognitive Development: Creative Expression and
Appreciation for the Arts

2.J.01:Children are provided varied opportunities to gain an appreciation of
a. art [in ways that reflect cultural diversity],
b. music [in ways that reflect cultural diversity],
c. drama [in ways that reflect cultural diversity], and
d. dance [in ways that reflect cultural diversity].

We are fortunate to have many different cultures represented in our school. Parents are eager to share their customs
and traditions with us, especially around special holidays. These customs and traditions are usually introduced to the
children through books, art, music, dance, drama and cooking.

During Chinese New Year, a child's mother, who is from China, came in and discussed many
Chinese New Year traditions; they also participated in a scarf dance while listening to Chinese music.



90

During Chinese New Year we used a dragon mask to do the dragon dance.
Each child also gets a chance to hold the mask and pretend to be the dragon.

A sample of the paper lanterns that we made during Chinese New Year.
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This child is cutting slits in paper to make a paper lantern during a Chinese New Year celebration.

2.J.04:Children are provided varied opportunities to learn new concepts and vocabulary related to
a. art,
b. music,
c. drama, and
d. dance.

The arts are incorporated into our curriculum each day. Some are planned activities, while others happen
spontaneously. During these times, we introduce and reinforce new concepts and vocabulary such as symmetry and
collage when creating art projects; tempo and various instrument names while listening to music; imaginary versus
realistic when we are acting; and types of dances while dancing such as ballet, and waltz.
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While learning about a butterfly's life cycle, the children made butterfly wings with symmetrical designs
using markers and crayons, and then imitated the stages of a butterfly's life while wearing their wings.

We often play various types of music in the morning for the children to dance to. When the tempo changes,
the children change their movements; this is discussed in an impromptu manner while listening and dancing.
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2.J.05:Children are provided varied opportunities to develop and widen their repertoire of skills that
support artistic expression (e.g., cutting, gluing, and caring for tools).

A variety of art materials are available on a daily basis for children to use independently or with the guidance of a
teacher for a planned activity. These materials, such as scissors, hole punchers, glue, tape, markers, crayons, colored
pencils, etc. not only encourage creative expression but also help with fine motor development.

These girls are making pictures, independently using colored tape, scissors, markers, crayons,
glue and other collage materials. These materials are available each day during Free Choice Time.

2.J.06:Children are provided many and varied open-ended opportunities and materials to express
themselves creatively through

a. music,
b. drama,
c. dance and
d. two- and three-dimensional art.

We offer materials and activities on a regular basis for children to express themselves creatively at school. We
may have a music, drama, dance or art activity planned related to a topic of study in which we provide materials for
children to express themselves in thier own way. Materials such as a variety of CDs, musical instruments, scarves,
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art materials, and dramatic play props are available during free choice time for childen to spontaneously express
themselves.

These two boys are listening to swing music and dancing during free choice time.

These children are making a feast using pretend food and tableware during free choice time.
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This child is creating a sculpture with playdough during free choice time.

These girls are creating pictures using various art materials during free choice time.
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2.J.07:Children have opportunities to respond to the art of other children and adults.

It is important for children to be exposed to and learn to appreciate all types of art. We take the time to look at the
artwork of our classmates as well as other students in the school and community. We help the children by modeling
how to respond thoughtfully and positively.

After we completed a class art project where the children created paper doll images of themselves, the teacher displayed
them in the hall. The class went out to view their work as well as their classmates' work and comment on them.
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2.K:Curriculum Content Area for Cognitive Development: Health and Safety

2.K.01:Children are provided varied opportunities and materials that encourage good health
practices such as serving and feeding themselves, rest, good nutrition, exercise, hand washing, and
tooth brushing.

We offer healthy snacks to the children two times a day serving a variety of fruits, vegetables, crackers, dairy, seeds
and fresh baked items. Children in the Sunflower class are learning to serve themselves with tongs, spoons, etc.
We teach the children proper hand washing procedures and require thorough hand washing before eating and after
toileting, nose blowing or when soiled. Tooth-brushing is discussed, but not required at school. Children are provided
ample time for exercise including 2 hours a day of outside play time as well as GenMove class (extra-curricular p.e.
program) once a week. We also have a 2 hour rest time each day.

This child is washing her hands for snack.
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The children are helping to prepare pumpkin muffins for snack.

The children are playing a game in the multi-purpose room where
they are hitting balls with foam sticks, trying to get them into the goal.
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One girl is serving herself oranges with tongs and the other girl is passing the crackers
to the child next to her. The children in the background are eating their snack.

These children are resting/sleeping at naptime.
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2.K.02:Children are provided varied opportunities and materials to help them learn about nutrition,
including

a. identifying sources of food and
b. recognizing,
c. preparing,
d. eating, and
e. valuing healthy foods.

We discuss the importance of healthy foods and nutrition when preparing, serving and eating snack and lunch. We
also incorporate healthy and natural foods into our curriculum topics. When a child brings items in his lunchbox that
are not healthy, we brainstorm healthy alternatives with the child and share that information with parents.
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evidence for criterion 2.K.02
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evidence for criterion 2.K.02
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evidence for criterion 2.K.02
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Description of evidence for criterion 2.K.02

Documentation from a study in the Sunflower class posted on our website about how we related a story about turnips
to a previously read story about a pumpkins. We compared turnips and pumpkins, identifying where they come from,
how to prepare them, and tasting them.

ECDC.Nutrition.Plan.9.10.15.docx
This is our school-wide nutritional plan which shows how we incorporate and emphasize healthy foods in our every
day snacks.

2.K.03:Children are provided varied opportunities and materials that increase their awareness of
safety rules in their

a. classroom,
b. home, and community.

We discuss with children our reasons for most rules is to keep them safe at school. When we tell children rules or see
them breaking a rule, we use that opportunity to explain the safety reason involved to make them better aware of why
these rules are important. We also provide opportunities such as role playing, discussions about safety at home and in
the community(field trips) as well as routine fire drills and earthquake drills to reinforce the importance of safety rules.

In this picture, children are discussing safety rules for a field trip while the teacher writes them down.

files/2862575c-737b-11e5-a442-22000aeca318.docx
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The children are practicing an Earthquake Song which teaches them how earthquakes are formed
and what to do in case of an earthquake. We have a school wide earthquake drill each year.

Fireman Tim talks to the children before a fire drill about classroom, school and home fire safety.
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2.L.:Curriculum Content Area for Cognitive Development: Social Studies

2.L.01:Children are provided varied learning opportunities that foster positive identity and an
emerging sense of

a. self and
b. others.

At the beginning of each school year we begin with the study topic of All About Me. During this time we we discuss
how we are each unique and compare similarities and differences among ourselves. We also have a magnetic board
posted at the classroom door with pictures of each child to mark attendance as well as for the children see themselves
as important. This idea of positive identity continues throughout the school year through books, discussions, and
noting individual accomplishments, such as through the Good Friends' Chart.

Magnetic pictures with each child's face and name are used to show who is at school each day- the children put
their picture up on the magnet board when they arrive at school and take down their picture when they go home.
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At circle time, if a teacher has noticed something really nice someone has
done for another child, we talk about it and write it on our Good Friends Chart.

2.L.02:Children are offered opportunities to become a part of the classroom community so that each
child feels accepted and gains a sense of belonging

Each day we encourage classroom community through working and playing together, teaching the children how to
share, take turns, help each other and clean up together. All of the children have the opportunity each week to be
teacher helpers to assist with snack, recycling, etc. Another way we foster acceptance and belonging is by making
a class birthday card for a child celebrating his/her birthday, and making pictures/necklaces/gifts for each other on
different occasions.
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The children are making friendship necklaces for each other. Each child
draws a different classmates' name and makes a necklace for that child.

This is our Snack Helpers chart. Each child, each week has an
opportunity to help the teacher prepare and bring snack to the classroom.
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2.L.03:Children are provided varied opportunities and materials to build their understanding of
diversity in

a. culture,
b. family structure,
c. ability,
d. language,
e. age, and
f. gender in non-stereotypical ways.

Because the children in my class have diverse backgrounds, I try to provide a variety of materials and activities to help
children better understand differences in ourselves, our families and the community as a whole. Some of the materials
and activities to help children develop a better understanding of diversity include books and play props (dolls, dress-
up clothes, etc.) depicting various cultures, ages, gender, ability and gender. We display family photos throughout the
classroom which show the diversity within our classroom environment. We also invite families to school to teach us
about their native language and culture.

Family photos are displayed in the classroom in child decorated frames. These photos are displayed for the entire year
for children to see how the families represented in our class are different such as number of siblings, single parent, etc.
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Adam is feeding one of our dolls; we have dolls of different cultures and genders
(Hispanic, Asian, Caucasian, African American, boy, girl)represented in our class.

We modified a class activity of throwing and catching a ball to accommodate
a special needs child in our class by rolling the ball with her instead.
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The parents of a Chinese family in our school came and made dumplings with the children during
the Chinese New Year holiday. They also taught the children a few words in Chinese and explained

some differences in culture and language as well as taught them about the Chinese New Year holiday.

We are learning a song a circle time using sign language to accommodate a
nonverbal child in our class and to learn another way to talk using our hands.
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The Sunflower class children (3-4 yr. olds) are helping the younger Seashells on a routine fire drill.

2.L.04:Children are provided opportunities and materials to explore social roles in the family and
workplace through play.

The dramatic play area is very popular in our classroom. We change learning topics throughout the year and rotate
props to provide a rich variety of materials for children to role play social experiences as well as what they know about
their families' work environment.
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The children built an airplane out of a large box and were taking turns
with playing the roles of pilot, co-pilot, passenger and flight attendant.

The children pretended to prepare and eat a family feast. Each child helped and
participated in all roles such as cooking, setting the table, eating and cleaning up.
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2.L.05:Children are provided varied opportunities and materials to learn about the community in
which they live.

The Sunflower class takes frequent walking trips and occasional bus field trips to extend our learning about certain
topics and to explore our local environment. We also use materials such as scavenger hunts, maps, photos, books
and video clips to extend our knowledge of the community in which we live.

This is a class field trip to the campus garden and goldfish pond. The children went
on a scavenger hunt to find things that are prevalent in our local environment.
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These are some of the books we have in our school library about
Charleston. These books are rotated into our classroom book collection.

2.L.06:Children have varied opportunities to engage in discussions about
a. fairness,
b. friendship,
c. responsibility,
d. authority, and
e. differences.

Discussions about fairness, friendship, responsibility, respecting authority and differences occur on a daily basis in our
classroom through play and following our routines and class rules. Many of the books read in our classroom (which
rotate frequently) relate to fairness, friendship, responsibility, authority and/or differences. We use these books as
teaching opportunities to engage the children in discussions to help them better understand their world and how to get
along with each other and accept and respect each other for our individual differences.
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A teacher is reading a favorite big book, The Boy Who Loved Dumplings, which is about an Asian boy who brings
dumplings to school for lunch, and everyone turns up their noses until they try them. We discussed the book

afterwards and also tasted real dumplings which the children helped make with a Chinese family in our school.

This is our Good Friends' Chart where we record actions displayed by children
in the class showing that they are being good friends toward one another.
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This is our Snack Helpers Chart. Each child has an opportunity during the week to help prepare snack for the class.

The teacher is helping these children resolve an argument about whose map is the best. The discussion involved
each child noting the positive qualities of the other child's work, and promoting fairness in making decisions.
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2.L.07:Children are provided varied opportunities and materials to learn about physical
characteristics of their local environment as a foundation for learning geography.

With our school being in downtown Charleston, we have a variety of opportunities to teach children about our
environment, history and landmarks. We learn about our local geography when studying oceans, rivers, beaches,
marshlands, bridges, etc. We provide children with books, local photos, play props and field trip experiences.

These are some of the books we have in our school library about
Charleston. These books are rotated into our classroom book collection.
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The children in our class went on a downtown carriage ride. During the ride we had a scavenger
hunt with common local objects for the children to find. They checked the items off on a checklist

We went on a class field trip to the S.C, Aquarium. The children saw local
aquatic life as well as handled some common sea creatures in the touch tank.
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2.L.08:Children are provided varied opportunities and materials to learn how people affect their
environment in

a. positive (e.g., recycling) and
b. negative (e.g., polluting) ways.

Teaching the children to care for their environment is an important part of our curriculum. We recycle each day,
showing the children what can be recycled and why. We also clean up trash on the playground and around campus,
discussing our role in keeping the earth beautiful. We also have a variety of books in our school library to help them
learn about pollution and recycling, and how to take care of the earth.

Children help take our class recyclables to the school recycle bins each week. They sort
the items by paper, plastic and metal. The importance of recycling is discussed regularly.
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This child made a drum out of an old drink mix can.

These children are gathering trash on our playground and putting it in the trashcan.
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2.L.10:Children are provided opportunities and materials that build a foundation for understanding
economic concepts (e.g., playing restaurant, managing a store, and identifying and exchanging
money.)

We change the theme and materials in our dramatic play area several times throughout the school year. Some of
the themes, such as restaurant or managing a store, lend themselves to learning about economic concepts (we
include cash registers and pretend money for children to play with). We also occasionally plan field trips to a store or
restaurant where children bring real money and pay for purchases.

On a field trip to a local store, this child pays for her rocks.
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These children are playing "restaurant". One child is ordering from a child made menu; another child is taking his order.



3:Teaching



125

3.A.:Designing Enriched Learning Environments

3.A.01:Teaching staff, program staff, or both work as a team to implement daily teaching and
learning activities, including Individualized Family Service Plans (IFSPs), Individualized Education
Programs (IEPs), and other individual plans as needed.

The teacher and assistant plan together on a weekly or biweekly basis. During this planning time, they write and
discuss the weekly lesson plans. Also during planning, the teachers discuss each child's Goal form and make
modifications to the weekly plans to accommodate each child's individual needs. If any child has an IEP or IFSP, these
are discussed, modified and planned with the proper specialists as necessary and are taken into consideration when
planning the weekly activities.
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evidence for criterion 3.A.01
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Description of evidence for criterion 3.A.01

This is a weekly lesson plan form showing activities and skills to be incorporated into the class schedule.

Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary. These
goals are used for curriculum planning.

3.A.06:
a. Teachers create classroom displays that help children reflect on and extend their learning.
b. They ensure that children's recent works predominate in classroom displays (e.g., art,
emergent writing, graphic representation, and three-dimensional creations) and that
c. some displays are at children's eye level.

We love to display children's work and photos in the classroom and hallway. Things that we think children may want
to "show off" and/or discuss with their parents are displayed at children's eye level such as the face collages shown in
the above example. These were created while learning "All About Me" noting how we are all alike and different. Other
work that would only interest parents or may get destroyed by curious little hands (from other classes) are displayed
out of reach.

files/69d33b50-6649-11e5-903b-22000aeca318.doc
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These are paper dolls created by the children displayed on the classroom wall. After looking in a mirror to note
hair, eye and skin color, as well as the rest of the body, the children cut colored paper to make their clothes and

used multi-cultural markers to create their faces, etc.; the artwork is labeled by each child with his/her name.

3.A.07:Teaching staff and children work together to arrange classroom materials in predictable ways
so children know where to find things and where to put them away.

At the beginning of each school year, as well as anytime new things are added to the classroom, the teachers show
the children where materials go to make it easier for them to find what they need as well as to aid with clean-up.
Material containers and/or shelves are also labeled with pictures to help things get put back where they belong.
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The children work with teacher to label and organize unit blocks on a shelf.
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3.B.:Creating Caring Communities for Learning

3.B.02:Teaching staff create and maintain a setting in which children of differing abilities can
progress, with guidance, toward increasing levels of

a. autonomy,
b. responsibility, and
c. empathy.

The children in the class have the responsibility at least once a week to help prepare snack. Children who are able,
write their names on the snack helper chart, while others are assisted by the teacher. When a child is not in school on
a day we make a special snack, we write a note to that child and include some of our snack in a zippered bag to put in
her cubby for her to have when she returns to school.

The children help with cooking a special snack for a sick classmate.
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This is our snack chart: children sign in by their names when it is their turn to help with snack.

3.B.11:Teaching staff create a climate of mutual respect for children by being interested in their
a. ideas,
b. experiences, and
c. products.

Respecting each child's work and ideas is a very important part of our school philosophy. Teachers take the time to
discuss children's work with them and helping them if they ask for it, such as to add words to a picture.
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The teacher is helping this child make a map. The child wanted to create a map of her yard and house with a buried treasure.
She used her knowledge of maps and her home to create the final product. The teacher helped label the areas with words.
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3.D.:Using Time, Grouping, and Routines to Achieve Learning Goals

3.D.04:Teaching staff offer children opportunities to interact with children of various ages.

The Sunflower class and Seashell class interact each day on the playground. In addition, we have multiple times
throughout the school year where all of the children in the school work and/or interact together.

The Sunflowers and Seashells worked together to create a bridge to walk across on the playground.
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All of the children in the school are gathered to listen to Fireman Tim tell
us about fire safety and prepare us for our first fire drill of the school year.

3.D.05:Teachers plan for children to revisit experiences and materials over periods of
a. days,
b. weeks, and
c. months.

It is important for children to see how things change and develop over time. One of the ways that we show this is by
measuring and weighing the children periodically throughout the school year. We compare their new height and weight
to the former and make comparisons. Also, when completing long term studies, we go back periodically to review and
see if we answered any questions we may have had earlier when planning our study. Materials are also revisited later
in the school year to note changes in how children play and develop over time.
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The teacher is remeasuring to see how much this child has grown.

Amaryllis_documentation.docx
This is the documentation of the life cycle of an Amaryllis. The children helped plant the bulb, then we watched and
recorded it's growth over several days and into weeks.

3.D.10:Teachers organize time and space on a daily basis to allow children to work or play
a. individually and
b. in pairs,
c. to come together in small groups, and
d. to engage as a whole group.

Children work in varying group sizes throughout each day. Our daily schedule allows time for children to work
individually, in pairs or in small groups during free choice time and/or on the playground. Teachers rotate throughout
the class, helping individual children as needed during free play time. We also have a scheduled time for small group
instruction where we work on skills and standards as well as for whole group "Circle Time" where we plan, have
discussions, read books, sing and dance.

files/91d77e28-6846-11e5-903b-22000aeca318.docx
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The teacher is working with this child, using the computer to follow directions to create a paper airplane.

These children are working during a small group lesson, stringing beads to create friendship necklaces for each other.
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These girls are working together during free choice time, setting the table for a pretend "feast".

The whole class is playing parachute games on the playground; this activity entails trying to keep the ball on the parachute.
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three_s_updated_new_schedule_late_.doc
Our daily schedule provides time for both indoor and outdoor play as well as small group, large group and individual
activities.

3.D.11:Teachers create opportunities for children to engage in group projects and to learn from one
another.

Children learn so much from each other, so an important part of the ECDC curriculum is for children to work together
on group projects. One way that this was done was during an insect study in the Seashell and Sunflower classes.
One class raised butterflies and the other raised ladybugs. We compared their growth and changes over time, noting
similarities and differences, then had a release party together!

The Seashell and Sunflower class are releasing the butterflies we
studied and raised from caterpillars after an extended study on insects.

files/135b37be-6acc-11e5-903b-22000aeca318.doc
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3.E.:Responding to Children's Interests and Needs

3.E.01:Teaching staff reorganize the environment when necessary to help children explore new
concepts and topics, sustain their activities, and extend their learning.

Centers and materials are constantly being rotated to meet the changing needs and interests of the children. All of the
materials available are on the shelves for a purpose, whether it is to allow children to explore new ideas, extend an on-
going activity, extend learning or give introduction or practice to a new skill.

While studying transportation, small cars are available in the building center
for children to use with blocks to build roads, parking lots, bridges, etc.



140

While studying camping, the building center has been transformed to a camping
site with a tent as well as materials to use with blocks to build a campfire.

3.E.02:Teachers scaffold children's learning by
a. modifying the schedule,
b. intentionally arranging the equipment, and
c. making themselves available to children.

Teachable moments happen regularly in the Sunflower classroom. When a spontaneous learning opportunity arises,
the teacher modifies the schedule and makes any necessary arrangements to the classroom and materials to extend
the learning. During this time, the teachers are either working with the children or observing in order to best meet their
needs.
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evidence for criterion 3.E.02
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evidence for criterion 3.E.02
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evidence for criterion 3.E.02
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Description of evidence for criterion 3.E.02

This is documentation from a study in the Sunflower class posted on our website about how we related a story about
turnips to a previously read story about a pumpkins (including all lead-up and follow-up activities and discussions).

3.E.03:Teachers use children's interest in and curiosity about the world to engage them with new
content and developmental skills.

All of our study topics in the Sunflower class are derived from the children's interest and curiosity about their world.
The content and skills to be learned are based on what questions the children have. Each topic is studied until all
questions have been answered and the children are no longer interested. Therefore, the amount of time spent on each
topic varies.

The Seashell and Sunflower class are releasing the butterflies we
studied and raised from caterpillars after an extended study on insects.
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The children created butterfly wings, then reenacted the life cycle of a
butterfly by pretending to be an egg, a caterpillar, a chrysalis and a butterfly.

The children are looking at insects on the playground. This interest in bugs sparked an in depth learning topic about insects.
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Interest_Survey.doc
Interest surveys are sent to parents at the beginning of the school year to find out children's interests to help with
planning topics of study.

3.E.04:Teachers use their knowledge of individual children to modify strategies and materials to
enhance children's learning.

All of my teaching strategies and materials are individualized to meet each child's needs. This is a continuing process
since children's needs change over time. Many children may use the same materials, but the teaching strategies may
differ from child to child. For example, we use nametags to help children learn to write their names. Children who
already know how to write their names use the nametags to perfect their letter formation and to learn how to write their
friends' names. Another example is incorporating sign language into our day to accommodate a nonverbal child in our
class.

We have a nonverbal child in our class, but she uses sign language to communicate. w]We are singing a song
about families using the signs we have learned for mommy, daddy, grandmother, grandfather, brother and sister.

files/00faeb74-636f-11df-9e04-12313903bcb7.doc
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The teacher is helping one child write her name using her name tag while another child writes her name independently.
Name tags are always available for children to use to write their own names and their classmates' names.

3.E.08:Teachers use their knowledge of children's

a. social relationships,
b. interests,
c. ideas, and
d. skills

to tailor learning opportunities for groups and individuals.

Interest surveys, Home Information Forms and Goal forms, in addition to daily observations, are what the teacher uses
as a guide to plan group and individual instruction. The teachers note areas of interest or where children need help,
whether it is academically, socially or emotionally and plan activities according to what children need most.

Interest_Survey.doc
This is a survey given to parents at the beginning of the school year with questions for them to answer with their child
about what types of things they are interested in to help with planning activities, topics of study, etc.

files/00faeb74-636f-11df-9e04-12313903bcb7.doc
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Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary. These
goals are used for curriculum planning.

HIF_7.10.pdf
This is the Home Information Form that each parent receives at registration and updates yearly. Teachers are
required to read these before school starts to discuss with families during our School Visits in mid-August to aid in
curriculum planning to meet each child's needs.

files/e74bae8c-6874-11e5-bbbb-22000aeca318.doc
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3.F.:Making Learning Meaningful for All Children

3.F.01:Teachers use curriculum in all content and developmental areas as a flexible framework for
teaching and to support the development of daily plans and learning experiences.

All of our study topics are taught with a whole learning approach. We incorporate all developmental and content areas
into each study topic which is reflected in our weekly lesson plans.

Family_lesson_plan____GatesP_v1_.doc
This is a weekly lesson during a study of "Families". All content and developmental areas are incorporated into the
plans.

3.F.02:Play is planned for each day.

Play is what we do most of the day! There is ample time in the morning, middle of the day as well as in the afternoon
for free play.

three_s_updated_new_schedule_late_.doc
Our daily schedule provides time for both indoor and outdoor play as well as small group, large group and individual
activities.

3.F.06:Teachers offer children opportunities to engage in classroom experiences with members of
their families.

Family members are invited to come in to do activities with the class any time. Sometimes the teacher will invite
parents to share an interest or skill, and sometimes parents will volunteer on their own to make a special snack with
the class, read to them, do a craft, etc.

files/0cb3bed4-6bb4-11e5-903b-22000aeca318.doc
files/135b37be-6acc-11e5-903b-22000aeca318.doc
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A father of a child in my class is a sculptor; during the Halloween
season, he came to our class to carve a pumpkin with the children.

A parent of a child in my class is a geologist; she came to talk to the children about
earthquakes while teaching them a song about earthquakes on National Earthquake Day.
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3.G.:Using Instruction to Deepen Children's Understanding and Build Their Skills
and Knowledge

3.G.01:Teachers have and use a variety of teaching strategies that include a broad range of
approaches and responses.

Because the children in my class vary greatly in ability as well as learning style, my teaching strategies must be
designed to meet everyone's needs. In order to accomplish that, I must use a variety of approaches and responses
such as whole group, small group, and individualized instruction. Some activities are more teacher directed while most
others are hands-on. Activities and instruction are also modified depending on the children's needs. Many of my ideas
for activities are generated from discussions and suggestions from the students.

This is a small group lesson involving sorting and patterning colored bugs.
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The teacher is helping a child label a map she created.

This is a group discussion involving creating plans and activities for a field trip.
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3.G.02:Teachers use multiple sources (including results of informal and formal assessments as well
as children's initiations, questions, interests, and misunderstandings) to

a. identify what children have learned.
b. adapt curriculum and teaching to meet children's needs and interests.
c. foster children's curiosity.
d. extend children's engagement.
e. support self-initiated learning.

During group and individual discussions (informal assessment)we often create charts to foster children's curiosity
and self-initiated learning about a topic of interest by stating what we know about the topic and identifying questions
we would like answered,then later use that same chart to identify what the children have learned. Goal forms(formal
assessment) are used to understand each child's individual needs and interests so we can adapt our curriculum and
teaching to extend their learning and engagement on a particular topic or skill. This is all taken into consideration when
creating weekly lesson plans.

This is a chart created by the children about things that fly; it contains
information that they already know and questions that they want to learn.

Goals_Form.2.doc

files/e74bae8c-6874-11e5-bbbb-22000aeca318.doc
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The Goals form is competed by parents and teachers together 3 times a year; we identify individual goals for each
child; these goals can be academic, social or behavioral.
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evidence for criterion 3.G.02
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Description of evidence for criterion 3.G.02

This is a weekly lesson plan based on the study topic "Things That Fly", focusing in particular on helicopters and
airplanes.

3.G.03:As children learn and acquire new skills, teachers
a. use their knowledge of children's abilities to fine-tune their teaching support.
b. Teachers adjust challenges as children gain competence and understanding.

Since our curriculum and instruction is created on an individualized basis, the teachers are constantly fine-tuning
and adjusting their support and assistance to better meet each child's needs. Some children may need more help as
they learn new skills while others may become competent more quickly and can work independently to extend their
knowledge of newly aquired skills.

One child receives help from the teacher for punching holes with a hole puncher while another child works independently.

3.G.08:Teachers help children identify and use prior knowledge. They provide experiences that
extend and challenge children's current understandings.

When beginning a new study topic, we as a class, create a chart where children identify what they already know
about the topic and also identify what the children would like to find out including any questions they may have
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about the topic. All activities and experiences related to the topic are planned to extend the children's learning and
understanding.

This is a chart created by the children about things that fly; it contains
information that they already know and questions that they want to learn,
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evidence for criterion 3.G.08
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Description of evidence for criterion 3.G.08

Using the chart above, created by the class, the teacher created lesson plans for the following several weeks to
extend the learning and understanding of "things that fly".

3.G.09:Teachers engage in collaborative inquiry with individual children and small groups of
children.

In order to better assess children's needs and understanding, as well as to extend language, teachers are constantly
engaging in cnversations with the children by asking questions and listening and responding to childen's responses.

The teacher asks these children questions about the maps they created.

3.G.11:Teachers are able to determine the different components of a task and break it into
meaningful and achievable parts.

When a task is introduced to the class, the children are allowed time to explore and work independently to try and
master the task on their own. During this exploration time, the teacher observes to see which children need assistance
and breaks down the task into smaller, easier steps, explaining the process along the way to the children needing help
and working with them individually as necessary to try and help them master the task.
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One child receives help from the teacher for punching holes with a hole puncher (explaining where to slide the paper into
the puncher and how to squeeze it to punch a hole) while another child works independently to create hanging mobiles.

3.G.12:Teachers promote children's engagement and learning by
a. responding to their need for and interest in practicing emerging skills, and
b. by enhancing and expanding activities that children choose to engage in repeatedly.

During free choice time is when the teachers observe children engaging in favorite activities. Since some children
choose the same activities every day, it gives the teachers the opportunity to join in the play and extend the learning
by offering new choices to expand the learning. Teachers will also assist those children trying out new activities and
help them acquire new skills.
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The teacher assists a group of children working on a puzzle, discussing the picture created on the puzzle.

The teacher is helping a child learn how to fold paper to create a paper airplane. The child asked
for help, so the teacher looked up a tutorial on the computer which they used to assist them.
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3.G.13:Teachers promote children's engagement and learning by guiding them in acquiring specific
skills and by explicitly teaching those skills.

Our small group instructional time is designed to teach specific skills through hands-on activities. These activities are
designed to teach a skill in a particular content area (such as science, math, language arts, or fine motor skills). The
lesson format is usually that the teacher introduces the activity, gives the instructions, then the children work as a
group or individually to master the skill. The teacher participates and guides as needed.

The teacher is helping a child learn how to fold paper to create a paper airplane. The child asked
for help, so the teacher looked up a tutorial on the computer which they used to assist them.

3.G.14:Teachers demonstrate their knowledge of content and developmental areas by creating
experiences that engage children in purposeful and meaningful learning related to key curriculum
concepts.

Our weekly lesson plans are designed around a particular study topic which is based on the children's current area
of interest. When the teachers create their weekly plans, they incorporate teaching content and developmental areas
into all activities which usually relate to the study topic. They try to make the activities as meaningful and interesting as
possible to keep the children's interest and to extend their knowledge. Topics of study usually continue longer than a
week with no set ending point; topics are studied until children lose interest.
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evidence for criterion 3.G.14
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Description of evidence for criterion 3.G.14

This is a sample lesson plan from when the Sunflower class was studying butterflies; included are activities and
content areas.



4:Assessment of
Child Progress
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4.B.:Using Appropriate Assessment Methods

4.B.05:Staff-developed assessment methods
a. are aligned with curriculum goals.
b. provide an accurate picture of all children's abilities and progress.
c. are appropriate and valid for their stated purposes.
d. provide meaningful and stable results for all learners, including English-language learners
and children with special needs.
e. provide teachers with clear ideas for curriculum development and daily planning.
f. are regularly reviewed to be certain that they are providing the needed information.

We use multiple developmentally appropriate, linguistically and culturally unbiased, and authentic methods and
procedures to ensure comprehensive and detailed assessment information. Our curriculum goals are set by the South
Carolina Early Learning Standards(SCELS) and are adapted to meet the individual needs of each child. In addition,
we periodically discuss each child's status and progress with parents using the Goals form to set individual goals
for each child. A portfolio is also kept for each child containing the folllowing information: Anecdotal records Skills
checklists Curriculum checklist (SCELS) Developmental screening (prior to admission) Home information form Work
samples Goals Form
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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evidence for criterion 4.B.05
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Description of evidence for criterion 4.B.05

The South Carolina Early Learning Standards are incorporated into an assessment tool.

Child_Assessment_folder_data.doc
This details all of the information that is kept in each child's permanent file; it also specifies what each teacher needs
to have in the file each year, including details on what is included in our assessment portfolio.

ECDC_Assessment_Plan_Chart._Rev.8.25.15.doc
This timeline shows all assessment documents that need to be included in each child's portfolio each year, and how
often each item needs to be updated.

Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary. These
goals are used for curriculum planning.

HIF_7.10.pdf
This is the Home Information Form that each parent receives at registration and updates yearly. Teachers are
required to read these before school starts to discuss with families during our School Visits in mid-August to aid in
curriculum planning to meet each child's needs.

36_Mo_ASQ.pdf
The ASQ is the Ages/Stages Questionnaire which parent complete at home with their child prior to enrollment. This
provides the teacher with baseline data for curriculum planning.

files/6f976788-6611-11e5-bbbb-22000aeca318.doc
files/67b07da2-6611-11e5-a2c0-22000aeca318.doc
files/69d33b50-6649-11e5-903b-22000aeca318.doc
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4.C.:Identifying Children's Interests and Needs and Describing Children's
Progress

4.C.02:Teachers assess the developmental progress of each child across all developmental areas,
using a variety of instruments and multiple data sources that address the program's curriculum
areas. Staff with diverse expertise and skills collect information across the full range of children's
experiences.

Assessment begins prior to the child's initial enrollment with completion of a developmental screening(ASQ) and
school visits where we begin the Goals Form. Throughout the academic year, assessment information (including the
SCELS, work samples, anecdotal notes, Goal forms) for each child is maintained in a portfolio that moves with the
child through the program from teacher to teacher. The timeline for when this information is gathered is shown in the
included Assessment Plan Chart.
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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evidence for criterion 4.C.02
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Description of evidence for criterion 4.C.02

The South Carolina Early Learning Standards are incorporated into an assessment tool.

ECDC_Assessment_Plan_Chart._Rev.8.25.15.doc
This timeline shows all assessment documents that need to be included in each child's portfolio each year, and how
often each item needs to be updated.

Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary.

files/67b07da2-6611-11e5-a2c0-22000aeca318.doc
files/69d33b50-6649-11e5-903b-22000aeca318.doc
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evidence for criterion 4.C.02
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Description of evidence for criterion 4.C.02

This form is used to collect information and record data from individual and small group activities for each child.
Information includes whether mastery is met, what difficulties the child may have had, etc.

36_Mo_ASQ.pdf
The ASQ is the Ages/Stages Questionnaire which parent complete at home with their child prior to enrollment. This
provides the teacher with baseline data for curriculum planning.

Anecdotal_Notes_page.docx
This is a form kept for each child where language samples, as well as detailed information about behavior, is
recorded.

4.C.03:Teachers refer to curriculum goals and developmental expectations when interpreting
assessment data.

Curriculum goals and developmental expectations are gathered and interpreted from the South Carolina Early
Learning Standards and individual goals made on the Goals form. Notes are gathered throughout the semester on an
activity sheet listing small group and individual activities including date, level of mastery and specific details which are
interpreted for assessment purposes.

files/c7a07bd6-66a2-11e5-8859-22000aeca318.docx
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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evidence for criterion 4.C.03
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Description of evidence for criterion 4.C.03

The South Carolina Early Learning Standards are incorporated into an assessment tool.

Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary.

files/69d33b50-6649-11e5-903b-22000aeca318.doc
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evidence for criterion 4.C.03
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Description of evidence for criterion 4.C.03

This form is used to collect information and record data from individual and small group activities for each child.
Information includes whether mastery is met, what difficulties the child may have had, etc.
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4.D.:Adapting Curriculum, Individualizing Teaching, and Informing Program
Development

4.D.01:Teachers or others who know the children and are able to observe their strengths, interests,
and needs on an ongoing basis conduct assessments to inform classroom instruction and to make
sound decisions about individual and group curriculum content, teaching approaches, and personal
interactions.

Teachers make ongoing observations and have assessment instruments (such as Activity sheets, blank paper for
anecdotal notes) readily available to record any information concerning each child throughout the day. In addition,
teachers meet regularly to discuss the strengths, needs and interests of each child on the Goals form which is used in
planning individual and group instruction and interactions.
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evidence for criterion 4.D.01
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Description of evidence for criterion 4.D.01

This sheet is used to record any data necessary for assessments, usually during small group and individual
instruction. The form shows whether mastery is met as well as any specific difficulties the child may have had.

Interest_Survey.doc
This is a form given to parents at the beginning of the school year to complete with their child to help with planning
relevant curriculum topics.

HIF_7.10.pdf
This is the Home Information Form that each parent receives at registration and updates yearly. Parents record
information about their child such as daily routines/schedules, likes/dislikes, concerns, etc. Teachers are required to
read these before school starts to discuss with families during our School Visits in mid-August to aid in curriculum
planning to meet each child's needs.

Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary. These
goals are used for curriculum planning.

4.D.03:Teachers interact with children to assess their strengths and needs to inform curriculum
development and individualize teaching.

During Free Choice time, small group instruction or large group instruction, teachers interact with the children, noting
strengths and weaknesses and recording data as needed to adjust curriculum.

files/00faeb74-636f-11df-9e04-12313903bcb7.doc
files/e74bae8c-6874-11e5-bbbb-22000aeca318.doc
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The teacher works with children to complete a floor puzzle, assessing who needs help and who is able to work independently.
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evidence for criterion 4.D.03
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Description of evidence for criterion 4.D.03

This sheet is used to record activities each child participates in including a description of performance.

4.D.07:Teachers talk and interact with individual children and encourage their use of language to
inform assessment of children's strengths, interests, and needs.

During all times of the day, teachers have conversations and and discussions with children about what interests,
needs or questions they may have. These language interactions may be recorded as necessary for assessment
purposes.

A child and teacher discuss information to put on a map created by the child.
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evidence for criterion 4.D.07
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Description of evidence for criterion 4.D.07

This sheet is used to record any data necessary for assessments, usually during small group and individual
instruction. The form shows whether mastery is met as well as any specific difficulties the child may have had.

4.D.08:Teachers observe and document children's work, play, behaviors, and interactions to assess
progress. They use the information gathered to plan and modify the curriculum and their teaching.

Teachers regularly discuss each individual child during weekly planning sessions, noting social/emotional and
academic progress. This information is used to plan, individualize and modify the curriculum. As we learn about
different topics throughout the school year, new interests and questions emerge from them that are then investigated
and studied.
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evidence for criterion 4.D.08
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evidence for criterion 4.D.08
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evidence for criterion 4.D.08
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Description of evidence for criterion 4.D.08

This is documentation created after studying pumpkins and reading a favorite book called The Big Pumpkin and
having a pumpkin tasting. Since the book is a spin-off of the book, The Turnip, we then tasted turnips. Many activities
revolved around these books and the children's interests.

Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary.

files/69d33b50-6649-11e5-903b-22000aeca318.doc
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evidence for criterion 4.D.08
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Description of evidence for criterion 4.D.08

This sheet is used to record any data necessary for assessments, usually during small group and individual
instruction. The form shows whether mastery is met as well as any specific difficulties the child may have had.

Anecdotal_Notes_page.docx
This is a form kept for each child where language samples, as well as detailed information about behavior, is
recorded.

files/c7a07bd6-66a2-11e5-8859-22000aeca318.docx
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4.E.:Communicating with Families and Involving Families in the Assessment
Process

4.E.01:Families have ongoing opportunities to share the results of observations from home to
contribute to the assessment process.

Parents may correspond as often as they feel necessary about observations at home that they feel may be important
for the teacher to know. This correspondence begins with the school visits and Home Information Form which are
completed before the school year starts. Throughout the school year parents may relay any information through
conversation at pick-up, leave a note on the message board if the teacher is unavailable to talk, send an email, or
leave a phone message.
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evidence for criterion 4.E.01
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evidence for criterion 4.E.01
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evidence for criterion 4.E.01
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evidence for criterion 4.E.01
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evidence for criterion 4.E.01
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evidence for criterion 4.E.01
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Description of evidence for criterion 4.E.01

The home information form is sent out to parents to complete before the school year starts; parents share
information that may be relevant and/or helpful for observation and assessment in the classroom.

Goals_Form.2.doc
This form is completed with teacher and parents each year. The teacher and parents decide when they meet during
our school visit (before school begins) on the initial goals to be accomplished. These goals are revisited during the
Fall parent/teacher conference and again in the Spring conference. During each meeting the teacher and parents
discuss the goals, decide if the goals have been met or are in progress, and set new goals as necessary.

assessment_email.docx
An email correspondence from a parent noting a goal to add to her child's Goal Form.

4.E.03:Teachers, families, and relevant specialists have regular opportunities to participate in two-
way communication conferences to discuss each child's progress, accomplishments, difficulties in
the classroom and at home as well as to plan learning activities.

Parent/teacher conferences are required twice a year, once in the late fall and once at the end of the school year to
discuss each child's progress, accomplishments and/or difficulties as well as to make a plan of action to meet these
needs at home and at school. Any other specialists that may also be working with the child (therapists, etc.) may also
be included in the conference. Parents and specialists may also schedule a conference with the teacher at any time to
discuss any problems or concerns that they may have during the school year.

ECDC_Policies___Procedures.8.24.10..pdf
ECDC Policy 7.3 indicates that families are welcome at any time to observe and visit.

conference_signup.doc
This sheet is for parents to sign up to schedule their semiannual parent/teacher conference with their child's teacher.

files/69d33b50-6649-11e5-903b-22000aeca318.doc
files/8169d59c-6bc8-11e5-a2c0-22000aeca318.docx
files/fb4a8a7e-6839-11e5-903b-22000aeca318.doc
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7.B.:Sharing Information Between Staff and Families

7.B.06:Program staff communicate with families on at least a weekly basis regarding children's
activities and developmental milestones, shared caregiving issues, and other information that
affects the well-being and development of their children. Where in-person communication is not
possible, program staff communicate through established alternative means.

Printed notes are sent regularly between teacher and parents (at least weekly) as a means to communicate
throughout the school year. I also send a daily email which contains highlights of daily activities including skills
learned, books and songs shared, FYIs and reminders, as well as upcoming events. Teachers also try and
communicate briefly with parents each day at either drop-off or pick-up to share information specifically for their child.

Hi_there.docx
This is a copy of an email correspondence between teacher and parent. The teacher generated email is the Daily
Highlights email, and the response is from a parent about a health concern.

Sunflower_notes.doc
This is the paper form I use to send individual notes home to parents regarding specific issues related to their child
such as behavioral issues, social issues, or any other information I need to communicate. This is used by student
assistants, as well.

files/7c86bcfe-6324-11e5-bbbb-22000aeca318.docx
files/778c561e-637e-11e5-bbbb-22000aeca318.doc
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9.A.:Indoor and Outdoor Equipment, Materials, and Furnishings

9.A.07:
a. Staff organize and group materials on low, open shelves to encourage children to use them
independently.
b. Staff rotate and adapt materials to promote learning and extend children's play opportunities.

All children's materials are on low, open shelves allowing easy access for children to choose materials independently.
Most materials are rotated regularly to provide more variety, prevent boredom as well as to offer more challenging
materials and activities as needed. Materials are also rotated to reflect changes in the topic of study and to promote
further learning of that topic.

This is the light table with colored shapes, and the Building Center with cars and Legos with space for building roads, etc.
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Here the light table has colored cubes for building and the Building Center has rock shapes taped to the floor for walking on.


